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Abstract  of  Dissertation  Presented  to  the  Graduate  Council  of  the 
University  of  Florida  in  Partial  Fulfillment  of  the  Requirements 
for  the  Degree  of  Doctor  of  Education 

CRITICAL  INCIDENTS  OF  ADMINISTRATIVE  BEHAVIOR  IN 
URBAN  SCHOOLS  WHERE  THERE  HAVE  BEEN  DRASTIC 
CHANGES  IN  BLACK-WHITE  RATIOS 

By 

Eldred  K.  Waters 
August,  1972 

Chairman:  Dr.  Michael  Y.  Nunnery 

Major  Department:  Educational  Administration 

The  problem  in  this  study  was  to  identify  critical  problems 
of  the  administrative  team  at  the  building  level  relative  to 
desegregation  of  pupils  and  staff  in  10  selected  urban  school 
centers  and  to  describe  successful  and  unsuccessful  solutions  to 
these  problems  as  perceived  by  the  administrative  team.  The  ultimate 
aim  of  the  study  was  to  develop  guidelines  for  administrative  teams 
facing  similar  problems. 

Ten  urban  schools  from  a single  school  district  were 
selected  for  the  study — two  senior  high  schools,  two  junior  high 
schools,  and  six  elementary  schools.  The  area  in  which  the  schools 
were  located  was  an  area  that  was  rapidly  changing  from  predominantly 
white  to  predominantly  black.  Of  the  10  schools,  seven  were 
formerly  all  white  or  predominantly  white  and  three  were  formerly 
all  black  or  predominantly  black.  During  a three-year  period,  each 
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school  had  experienced  a marked  increase  in  the  ratio  of  black  pupils 
and  staff  in  a formerly  all-white  or  predominantly  white  setting  or 
a marked  increase  in  the  ratio  of  white  pupils  and  staff  in  a formerly 
all-black  or  predominantly  black  setting. 

The  data  for  the  study  were  collected  using  an  adaptation  of 
Flanagan's  Critical  Incident  Technique.  The  participants  responded 
to  four  broad  questions  relative  to  pupil  and  staff  desegregation 
which  included  identifying  a critical  incident,  describing  the 
incident,  giving  the  actions  taken  in  dealing  with  the  incident,  and 
evaluating  or  giving  a perception  of  the  success  or  lack  of  success 
with  the  actions  taken.  Data  were  collected  from  27  participants 
which  included  10  principals,  10  assistant  principals  (in  some 
cases,  administrative  assistants),  five  deans,  and  two  specially 
assigned  counselors. 

The  incidents  were  categorized  into  problems  related  to  pupils, 
problems  related  to  teachers,  and  miscellaneous  incidents.  The 
incidents  were  subcategorized  into  specific  problems  related  to  pupils 
and  staff.  The  incidents  were  also  further  categorized  by  school 
levels — elementary,  junior  high,  and  senior  high.  The  participants 
submitted  a total  of  123  incidents — 95  pupil  incidents,  23  teacher 
incidents,  and  five  miscellaneous  incidents. 

The  major  generalizations  drawn  from  the  study  were: 

1.  Discipline  was  the  major  pupil  problem  area  related  to  rapid 
desegregation. 

2.  Teacher-administrator  problems  was  the  major  area  of  concern 
related  to  teachers. 
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3.  Black  males  were  the  chief  offenders  in  the  area  of  pupil 
disci  pi ine. 

4.  The  major  pupil  problems — discipline,  pupil -pupil  and 
pupil -teachei — were  concentrated  in  the  secondary  schools. 

5.  Administrative  teams  were  inclined  to  rate  their  actions  as 
successful  when  the  problem(s)  was  solved  on  an  immediate 
basis  or  when  the  problem  did  not  come  to  their  attention 
again. 

6.  Most  principals,  especially  secondary  ones,  resorted  to 
punitive  measures  in  dealing  with  pupil  problems. 

The  guidelines  were  developed  for  building-level  administrators 
facing  problems  of  rapid  desegregation  and  gave  attention  to  the 
following  areas: 

1.  Building-level  administrators  must  expect  numerous  problems 
in  the  areas  of  pupil  discipline,  pupil-pupil  relations, 
and  pupil -teacher  relations  and  seek  immediate  and  long- 
range  solutions  to  these  problems. 

2.  Administrators  should  solicit  the  aid  of  desegregated  groups 
of  pupils,  teachers,  administrators,  and  parents  in  identi- 
fying the  problems  of  the  school  and  community. 

3.  Administrative  teams  should  place  less  emphasis  on  punitive 
actions  in  dealing  with  pupil  problems  and  encourage 
cooperative  approaches  by  using  the  talents  and  abilities 
of  school  personnel  to  bring  about  behavioral  changes  in 
pupils. 

4.  Administrative  teams  should  promote  a spirit  of  cooperativeness 
among  teachers  through  team  teaching,  cooperative  planning, 
advisory  groups,  and  workshops. 
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CHAPTER  I 
INTRODUCTION 


The  desegregation  of  the  public  schools  has  been  one  of  the 
major,  unresolved  social  and  political  problems  of  the  United  States. 
The  first  real  attempts  to  alleviate  these  problems  began  after  the 
historic  Brown  v.  The  Board  of  Education^  in  1954.  Since  that  time, 
the  nation  has  experienced  frustration  in  attempts  to  correct  an 
enduring  injustice — ^that  separate  educational  facilities  and  oppor- 
tunities are  inherently  unequal. 

As  a basis  for  understanding  the  focus  of  the  study,  there  is 
a need  to  review  the  major  court  decisions  regarding  school  desegre- 
gation, to  describe  the  progress  of  school  desegregation  from  1954 
to  1971,  and  to  consider  prognostications  for  the  future  in  both 
desegregation  and  integration. 

There  have  been  many  court  decisions  since  1954  which  have 
influenced  the  actions  of  local  school  districts  and  boards  of  edu- 
cation. The  most  significant  decisions  were  "Second  Brown"^  in  1955, 
Griffin  v.  County  School  Board  of  Prince  Edward  County^  in  1964, 

^ Brown  V.  The  Board  of  Education  of  Topeka j 347  U.S.  483,  74 
Supreme  Court  686  (1954). 

^Brown  v.  The  Board  of  Education  of  Topeka,  349  U.S.  294,  75 
Supreme  Court  753  (1955). 

^Griffin  v.  County  School  Board  of  Prince  Edward  County,  84 
Supreme  Court  1226  (1964). 
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Green  v.  County  School  Board  of  New  Kent  County^  Virginia^  in  1968, 
Alexander  v.  Holmes  County  Board  of  Education^  in  1969,  United 
States  V.  Montgomery  County  Board  of  Education^  in  1969,  Swann  v. 
Charlotte-Mecklenburg  Board  of  Education'^  in  1971,  North  Carolina 
State  Board  of  Education  v.  Swann^  in  1971,  and  Davis  v.  Board  of 
School  Commissioners  of  Mobile  County'^  in  1971. 

In  1954,  Brown  v.  The  Board  of  Education  held  that  it  was 
unconstitutional  to  permit  separate  educational  facilities  for  black 
pupils  and  white  pupils.  Second  Brown  stated  that  the  respon- 
sibility for  abolishing  dual  systems  would  rest  with  local  school 
authorities.  It  further  stated  that  the  changes  necessary  to  convert 
the  dual  system  were  to  be  made  "at  the  earliest  practicable  date" 
and  with  "all  deliberate  speed." 

It  was  1964  when  the  courts  rendered  another  important  decision 
regarding  desegregation.  Griffin  v.  County  School  Board  of  Prince 
Edward  County  held  that  the  time  limits  on  "deliberate  speed"  were 

^Green  v.  County  Board  of  New  Kent  County,  Virginia,  88  Supreme 
Court  1689  (1968). 

^Alexander  v.  Holmes  County  Board  of  Education,  90  Supreme  Court* 

29  (1969). 

^United  States  v.  Montgomery  County  Board  of  Education,  89  Supreme 
Court  1670  (1969). 

Swann  v.  Charlotte-Mecklenburg  Board  of  Education,  91  Supreme 
Court  1267  (1971). 

^North  Carolina  State  Board  of  Education  v.  Swann,  91  Supreme 
Court  1292  (1971). 

Davis  V.  Board  of  School  Commissioners  of  Mobile  County,  91 
Supreme  Court  1289  (1971). 
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running  out.  This  served  to  reiterate  the  Second  Brown  decision. 

At  this  time,  many  school  districts  began  considering  freedom  of  choice 
plans  which  would  permit  students  to  transfer  out  of  schools  to  which 
they  were  assigned  to  any  other  school  in  the  district.  The  results 
were  a few  blacks  in  formerly  all-white  schools,  and  even  fewer  whites 
in  formerly  all -black  schools. 

In  1968,  just  four  years  later,  the  idea  of  freedom  of  choice 
was  considered  totally  unacceptable,  in  most  cases,  to  establish  a 
unitary  school  system.  This  was  the  opinion  in  Green  v.  County  School 
Board  of  New  Kent  County^  Virginia.  The  burden  was  then  placed  on 
local  school  boards  to  come  forward  with  a plan  that  promised  realis- 
tically to  work,  and  promised  realistically  to  work  now. 

One  year  later,  in  Alexander  v.  Holmes  County  Board  of  Edu- 
cation^ the  Supreme  Court  told  school  boards  that  now  meant  immediately 
and  that  the  Court  of  Appeals  should  have  denied  all  motions  for 
additional  time  because  continued  operation  of  segregated  schools  under 
a standard  of  allowing  "all  deliberate  speed"  was  no  longer  constitu- 
tionally permissable.  It  was  in  this  case  that  the  Supreme  Court 
cited  Green  v.  New  Kent  in  arriving  at  the  opinion  that  a unitary 
school  system  was  one  wherein  no  school  could  be  identified  as  black 
or  white  and  equal  educational  opportunities  had  been  provided  for 
each  child  regardless  of  race,  color,  or  creed.  Although  the  question 
of  what  constituted  a unitary  system  was  answered  in  Alexander  v. 

Holmes  County^  lower  federal  courts  differed  in  their  opinions. 

(The  Supreme  Court  decisions  which  followed  in  1971  shed  more  light 
on  this  question.) 
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The  United  States  v.  Montgomery  County  Board  of  Education 
dealt  with  two  problems — ^faculty  assignments  and  new  construction  of 
facilities.  This  1969  decision  upheld  specific  black-to-white  ratios 
for  faculty  assignments  in  any  school  as  ordered  by  the  district 
court.  Regarding  new  construction,  the  Court  held  that,  in  instances 
where  legally  imposed  segregation  had  been  established,  it  was  the 
responsibility  of  local  authorities  and  district  courts  to  see  to  it 
that  future  school  construction  and  abandonment  was  not  used  and  did 
not  serve  to  perpetuate  or  reestablish  the  dual  school  system. 

The  Swann  v.  Charlotte-Mecklenburg  Board  of  Education  case  in 
1971  was  the  first  decision  to  adopt  measures  to  facilitate  the 
desegregation  of  schools.  In  this  case,  the  district  courts  found 
that  the  schools  were  being  operated  in  an  unconstitutional  manner 
and  gave  the  school  board  at  least  three  opportunities  to  fashion 
an  acceptable  plan.  The  failure  of  the  school  board  to  do  so  resulted 
in  the  appointment  of  a consultant  to  work  out  an  acceptable  plan. 

The  final  plan  included  pairing  of  schools,  the  establishment  of 
mathematical  ratios,  noncontiguous  zoning,  cross-busing,  and  other 
techniques  which  would  help  to  establish  a unitary  school  system. 

In  the  North  Carolina  State  Board  of  Education  v.  Swann  case 
of  1971,  the  Supreme  Court  struck  down  the  North  Carolina  "Antibusing" 
Statute.  The  Court  held  that,  while  the  Constitution  did  not  compel 
any  particular  degree  of  racial  balance,  an  absolute  prohibition 
against  the  use  of  such  a device,  even  as  a starting  point,  contra- 
vened the  command  of  Green  that  all  reasonable  methods  be  made 
available  to  formulate  an  effective  remedy.  The  Court  further  held 
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that  the  prohibition  against  the  transportation  of  pupils  assigned 
on  the  basis  of  race  could,  similarly,  hamper  the  ability  of  local 
authorities  to  effectively  remedy  constitutional  violations. 

Another  case  involving  pupil  assignments  decided  by  the 
Supreme  Court  in  1971  was  Davis  v.  Board  of  Sohoot  Commissioners  of 
Mobile  County.  In  this  case,  the  desegregation  plan  approved  by 
the  Court  of  Appeals  for  the  Fifth  Circuit  resulted  in  nine  elementary 
schools  remaining  over  90  percent  black.  Also,  over  half  of  the 
black  junior  and  senior  high  pupils  attended  predominantly  black 
schools.  The  school  system  was  58  percent  white  and  42  percent  black. 
The  Court  reiterated  its  position  in  Swann  that  the  district  court 
or  school  board  should  make  every  effort  to  achieve  the  maximum  amount 
of  school  desegregation  and  that  a district  court  may  and  should 
consider  the  use  of  all  available  methods  including  the  restructuring 
of  attendance  zones  and  contiguous  as  well  as  noncontiguous  zones. 
These  considerations  resulted  in  a reversal  of  the  district  court's 
decision. 

Another  important  development  in  1971  which  may  have  far- 
reaching  implications  in  school  desegregation  was  the  decree  by  a 
district  judge  in  Richmond,  Virginia, lo  who  ordered  the  establishment 
of  a metropolitan  school  system  by  combining  the  urban  area  of 
Richmond,  Virginia,  which  had  a 70  percent  black  pupil  population  with 
two  suburban  districts — Henrico  and  Chesterfield — which  had  a 90 
percent  white  pupil  population.  The  judge,  in  combining  the  three 

^“Thousands  from  Virginia  Move  on  D.C.  to  Protest  Busing,  The 
Florida  Times-Union,  February  18,  1972,  p.  A-9. 
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districts,  set  a precedent  of  overthrowing  the  sanctity  of  local 
school  district  boundaries.  The  move  prompted  a protest  by  thousands 
of  Virginia  parents  who  marched  on  Washington  on  February  17,  1972. 

As  of  this  writing,  the  U.S.  Fourth  Circuit  Court  of  Appeals  has 
granted  a stay  of  the  order  until  busing  opponents  could  appeal 
the  lower  court  ruling. 

The  last  important  development  as  of  this  writing  was  the 
number  of  proposed  antibusing  bills  in  the  legislative  bodies  of 
various  states.  On  the  national  level.  Senator  Henry  Jackson  had 
made  plans  to  introduce,  in  the  Senate,  a constitutional  amendment 
which  would  outlaw  court-ordered  busing  aimed  at  desegregating 
schools. In  the  same  light,  the  President  had  created  a committee 
to  end  busing  as  a means  of  achieving  racial  balance  in  schools. 

White  House  press  Secretary,  Ronald  Zeigler  said,  "...  the  President 
is  opposed  to  busing  solely  for  achieving  racial  balance.  He  favors 
neighborhood  schools  and  local  control. These  developments 
intensified  the  many  and  varied  problems  relative  to  school  deseg- 
regation, especially  in  large,  urban  areas  where  parent  dissent, 
teacher  unrest,  and  school  boycotts  had  reached  a feverish  pitch. 

Many  educators  and  writers  in  the  field  of  education  had 
expressed  contrasting  views  on  desegregation  progress.  Some  writers 

^iJackson  Says  He  Plans  to  Offer  Antibusing  Bill,  The  Florida 
Times-Union^  February  14,  1972,  p.  A-3 

^^White  House  Announces  Antibusing  Committee,  The  Florida  Times- 
UnioHy  February  15,  1972,  p.  1. 
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felt  that  the  "official  figures"  and  claims  out  of  Washington  were 
ambiguous  and  meaningless.  Others  shared  the  view  of  Daniel  Moynihan 
who  said,  "that  great  symbol  of  racial  segregation,  the  dual  school 
system  in  the  South,  virtually  intact  two  years  ago,  has  quietly 
and  finally  been  dismantled. 

Elliot  Richardson,  Secretary  of  Health,  Education,  and  Welfare, 

gave  a statistical  picture  of  desegregation  progress  in  11  states^** 

as  of  October,  1970.  His  report  was  as  follows: 

Of  the  approximately  2,700  school  districts  in  the  11  Southern 
states,  more  than  97  percent — or  all  but  76  districts — have 
desegregated  pursuant  to  voluntary  plans  and  court  orders. 

Of  the  3.1  million  black  children  in  these  states,  27.4  percent — or 
825,024 — ^live  in  districts  that  desegregated  prior  to  this  year; 
an  additional  63.0  percent  (or  more  than  1.89  million)  live  in 
the  more  than  600  districts  desegrating  by  voluntary  plan  and 
court  order  this  fall.  Nine  and  six-tenths  percent — or  288,485 — 
live  in  the  76  districts  still  not  listed  in  compliance. 

Of  the  7.4  million  white  students  in  these  states,  48.3  percent — or 
3,570,163 — live  in  districts  that  desegregated  prior  to  this  fall. 
Forty-two  and  two-tenths  percent — or  3,134,358 — ^live  in  the  more 
than  600  districts  desegregating  this  fall.  Nine  and  a half 
percent — or  705,576 — live  in  the  76  districts  not  yet  in  compliance. 

Of  the  76  districts  not  yet  in  compliance,  59  are  currently  in 
litigation,  and  the  remaining  17  are  either  involved  in  negotiation 
or  subject  to  administrative  proceedings  by  HEW  or  litigation. 

In  the  fall  of  1967,  4.3  percent  of  the  South's  black  children 
were  in  school  systems  that  had  desegregated  under  current  law. 


^3Paul  M.  Gaston,  "The  Region  in  Perspective."  The  South  and  Her 
Children  (Atlanta,  Ga.:  The  Southern  Regional  Council,  March,  1971), 

p.5. 

^‘+(The  11  Southern  states  were  Alabama,  Arkansas,  Florida,  Georgia, 
Louisiana,  Mississippi,  North  Carolina,  South  Carolina,  Tennessee,  Texas, 
and  Virginia.) 
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In  the  fall  of  1968,  this  percentage  rose  to  16.1  percent;  in  1969, 
it  reached  27.2  percent;  and  in  1970,  the  percentage  reached  90.5 
as  noted  above. 

Observers  who  had  claimed  success  in  school  desegretation  had 

used  reports  like  this  to  support  their  arguments,  but  Gaston  said, 

the  Administration  appeared  to  be  playing  a deceptive  game  of 
numbers.  To  report  desegregation  progress  in  terms  of  districts 
said  to  be  in  compliance  resulted  in  high  figures,  but  said 
nothing  about  the  desegregation  of  schools.^® 

Another  important  consideration  is  that  most  of  the  reports  of  any 

significance  were  limited  to  desegregation  of  Southern  schools. 

Alexander  Bickel^^  also  felt  that  any  real  gains  in  the  desegregation 

of  schools  had  to  be  attributed  to  the  South.  Schools  in  the  North 

and  West  were  relatively  free  of  court  actions  until  recently. 

What  had  appeared  to  be  an  effort  to  equalize  educational  opportunities 

in  the  South  had  turned  into  a nationwide  battle,  especially  in  large, 

urban  areas. 

Many  educators  had  expressed  the  view  that  things  had  gone 
too  far  in  school  desegregation  to  turn  back,  but  there  had  been 
no  solution  advanced  as  to  how  desegregation  can  become  final  and 
absolute.  Everyone  had  agreed  that  the  integration  of  schools  was 
the  ultimate  objective,  but  it  could  not  be  achieved  until  schools 
were  desegregated.  The  problem  of  resegregation  of  schools  had 


^^Elliot  L.  Richardson,  "Desegregation  Progress,  Fall,  1970," 
Integrated  Eduoation,  9 (January,  1971),  50-1. 

^®Gaston,  p.  5. 

^^Alexander  M.  Bickel,  "Desegregation — Where  Do  We  Go  from  Here?" 
Phi  Delta  Kappan^  51 (June,  1970),  518-22. 
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plagued  many  school  systems.  The  mass  exodus  of  pupils  (mostly  white) 
to  private  schools  had  been  added  to  the  problems  of  educators. 

Teacher  resignations  had  increased  and  those  teachers  remaining  on 
the  job  had  expressed  their  views  on  what  was  called  an  "untenable 
situation. " 

The  time  for  giving  due  consideration  to  the  more  important 
aspects  of  school  desegregation  has  long  passed.  Nearly  every 
educator  or  observer  in  the  field  of  education  has  agreed  that 
whatever  real  progress  is  to  be  made  in  school  desegregation — and 
ultimately  in  school  integration — must  take  place  in  local  schools. 

At  this  point,  schools  have  been  paired,  the  teacher  and  pupil  ratios 
have  been  established,  the  busing  problems  have  been  given  due 
consideration,  and  plans  for  the  operation  of  schools  have  been 
presented.  The  courts,  the  consultants,  and  the  boards  of  education 
have  dealt  with  the  issues  and  problems.  Now,  more  attention  has  to 
be  given  to  individual  schools  and  the  administrative  teams^®  that 
run  them. 

Of  all  the  problems  of  desegregation  mentioned,  two  are 
definitely  local  school  problems  and  cannot  be  handled  anywhere 
except  in  the  schools — those  of  pupil  relations  and  activities  and 


^®See  Definition  of  Terms  for  explanation  of  administrative  team. 
Three  newer  concepts  of  administrative  teams  can  be  seen  in  the 
following  sources:  American  Association  of  School  Administrators, 

Profiles  of  the  Administrative  Team  (Washington,  D.C.:  American 
Association  of  School  Administrators,  1971),  Willard  C.  Widerberg, 
et  al . , "The  Administrative  Team,"  Illinois  Education  59(December, 
1970),  pp.  66-8,  and  William  H.  Jackson  and  Eugene  E.  Snyder, 

"Team  Administration  at  Santa  Barbara  High  School,"  Journal  of 
Secondary  Education  46(March,  1971),  127-30. 
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pupil-teacher  relations.  Wagoner,  Glatt,  and  Gaines^^  felt  that 
problems  related  to  desegregation  of  schools  were  many  and  complex, 
but,  in  certain  ways,  the  most  crucial  test  of  desegregation  came 
through  pupil  relations  and  activities.  In  light  of  reported  fights, 
riots,  walkouts,  and  boycotts  in  many  public  schools  across  the 
nation,  pupil  relationships  have  to  be  a prime  consideration  and  the 
responsibility  for  this  all-important  aspect  of  school  desegregation 
must  be  charged  to  the  principal  and  his  administrative  team. 

There  have  been  widespread  reports  of  pupil -teacher  problems, 
with  a high  percentage  of  discipline  problems  with  black  pupils.  In 
some  cases,  schools  have  had  to  make  drastic  changes  in  their  academic 
programs  to  meet  the  needs  of  disadvantaged  and  culturally  different 
children.  Success  in  the  areas  of  pupil  relations  and  pupil-teacher 
relations  cannot  be  achieved  unless  the  principal,  his  staff,  and 
teachers  show  exceptional  insight  and  wisdom  in  dealing  with  these 
problem  areas. 

Wagoner  and  others  also  felt  that  ".  . . it  should  be  understood 
that  teachers  and  administrators  will  set  precedents  for  interpersonal 
relationships  between  students.  Youngsters  will  be  watching  adults 
for  behavioral  clues. xhe  examples  which  must  be  set  cannot  be 
set  by  courts  or  an  observer  from  Washington.  They  must  be  set  by 
those  directly  in  charge  of  educating  children. 

^^Jennings  L.  Wagoner,  Jr.,  Charles  A.  Glatt,  and  William  A.  Gaines, 
"Student  Relationships  and  Activities  in  Desegregated  Schools," 

High  School  Journal,  54  (December,  1970),  188. 

^°Wagoner  et  al . , p.  191 . 
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The  behavior  and  practices  of  building-level  administrative 
teams  must  be  recognized  as, possibly, having  tremendous  impact  on  the 
future  success  of  school  desegregation.  Bash  and  Long  thought  of  the 
principal  as  the  "...  key  person  in  the  implementation  of  the 
decision  by  the  school  board  to  desegregate  the  schools.  He  sets  the 
tone  for  the  school. 

Considering  the  facts  presented  thus  far,  there  are  at  least 
three  important  points  to  be  made  regarding  school  desegregation: 

(1)  desegregation  is  a legal,  accomplished  fact,  (2)  desegregation 
has  been  accomplished  in  form  and  all  of  the  devices  have  been  imple- 
mented, and  (3)  the  future  problems  regarding  school  desegregation 
must  be  handled  at  the  building  level.  The  study,  then,  was  directed 
in  the  area  of  seeking  answers  to  the  following  questions:  (1)  what 

are  the  critical  problems  as  perceived  by  the  administrative  team  at 
the  building  level?  (2)  what  are  the  solutions  that  are  being 
applied?  (3)  what  criteria  are  being  used  to  evaluate  the  success  or 
lack  of  success  of  these  solutions?  This  exploratory  study  was 
designed  to  examine  these  key  questions. 

Statement  of  the  Problem 

The  problem  in  this  study  was  to  identify  critical  problems 
of  the  administrative  team  at  the  building  level  relative  to 
desegregation  of  pupils  and  staff  in  10  selected  urban  school  centers 

James  H.  Bash  and  Roger  L.  Long,  "The  Administration  of  Desegregated 
School,"  Effective  Administration  in  Desegregated  Schools , Members  of 
the  Commission  on  Education,  Human  Rights,  and  Responsibilities 
(Bloomington,  Indiana:  Phi  Delta  Kappa,  1968-69),  p.  7. 
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and  to  describe  successful  and  unsuccessful  solutions  to  desegregation 
problems  as  perceived  by  the  administrative  team.  The  ultimate  aim 
of  the  study  was  to  develop  guidelines  for  administrative  teams 
facing  similar  problems. 

Specifically,  the  study  was  designed  to  answer  the  following 
questions  relative  to  pupil  and  staff  desegregation: 

1.  What  do  administrative  teams  (principals,  assistant 
principals,  and  deans)  perceive  to  be  the  most 
significant  problems  in  the  desegregation  of  a school 
where  the  acceptable  ratio  of  pupils  and  staff  was 
accomplished  by  a large  influx  of  blacks  to  a 
predominantly  white  school?  By  a large  influx  of 
whites  to  a predominantly  black  school? 

2.  What  solutions  were  attempted  by  the  team  in  dealing 
with  the  problems  identified  in  question  number  one? 

3.  What  were  the  perceptions  of  the  administrative  team 
regarding  the  relative  success  or  lack  of  success  in 
the  solutions  attempted? 

4.  What  guidelines  could  be  logically  derived  in  regard 
to  problems  which  would  most  likely  occur  in  pupil 
and  staff  desegregation  and  what  are  the  key 
considerations  in  the  solution  of  these  problems? 


Limitations  and  Delimitations 


The  study  was  confined  to  a single,  large,  urban  school  district 
which  had  experienced  drastic  changes  in  the  black/white  ratio  of 
pupils  and  staff.  Ten  schools  were  selected  for  the  study.  Of  the 
10  schools,  seven  were  formerly  all  white  or  predominantly  white  and 
three  were  all  black  or  predominantly  black.  The  participants  in  the 
study  were  the  principals,  assistant  principals,  and  deans  of  two  senior 
high  schools,  two  junior  high  schools,  and  six  elementary  schools. 
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There  was  no  claim  that  the  selection  process  used  in  the 
study  would  result  in  a representative  sample  of  all  urban  schools. 

An  examimation  of  the  research  in  the  field  of  school  desegregation 
indicated  that  the  sampling  technique  was  adequate  for  an  exploratory 
study  of  this  type. 

An  adaptation  of  Flanagan's  Critical  Incident  Technique^^  was 
used  to  gather  the  data  for  this  study.  The  adaptation  used  in  the 
study  essentially  involved  identifying  a critical  incident,  describing 
the  incident,  relating  the  action  taken  regarding  the  incident,  and 
giving  the  perceptions  of  the  administrative  teams  relative  to  the 
success  or  lack  of  success  of  the  action  taken.  The  success  or  lack 
of  success  of  actions  taken  was  based  on  the  perceptions  of  the 
administrative  team  and  was  merely  reported.  There  was  no  attempt 
to  indicate  whether  or  not  the  actions  were  immediately  effective 
or  had  long-range  effects  in  the  solution  of  desegregation  problems. 

The  data  in  this  study  were  categorized  and  subcategorized 
by  incidents  pertaining  to  teachers  and  incidents  pertaining  to 
pupils.  The  development  of  the  categories  and  subcategories  and 
the  determination  of  which  incidents  should  be  placed  under  each 
category  and  subcategorywere  the  sole  responsibility  of  the 
researcher. 

Importance  of  the  Study 

This  study  was  important  for  the  following  reasons:  (1)  a 

knowledge  base  was  needed  for  studying  administrative  behavior  where 

22John  C.  Flanagan,  "The  Critical  Incident  Technique,"  Pittsburgh 
American  Institute  for  Research.  (Mimeographed.) 
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rapid  desegregation  has  occurred,  (2)  researchers  have  not  been  able 
to  keep  up  with  the  fast  pace  of  desegregation  efforts  during  the 
past  few  years,  and  (3)  studies  have  not  been  concentrated  in  the 
large,  urban  areas  where  the  most  significant  problems  relative  to 
desegregation  have  occurred. 

First  of  all,  even  the  most  recent  research  on  school 
desegregation  has  not  provided  a knowledge  base  for  studying 
administrative  behavior  in  desegregation  efforts.  These  studies 
have  dealt,  mainly,  with  student  attitudes,  teacher  attitudes,  and 
general  acceptance  of  desegregation.  All  other  studies  have  been 
concentrated  on  analyses  of  court  decisions,  district-wide  desegre- 
gation patterns,  and  progress  reports  for  Southern  districts. 
Researchers  have  not  provided  pertinent  information  which  would  aid 
building-level  administrators  in  solving  the  many  and  varied 
problems  brought  about  by  rapid  desegregation.  They  have  simply 
avoided  contact  with  personnel  directly  involved  with  the  problems 
of  rapid  desegregation. 

Secondly,  the  study  was  important  because  most  of  the 
studies  and  reports  have  dealt  with  desegregation  over  an  extended 
period  of  time.  In  this  study,  the  schools  selected  have  had  a 
rapid  change  in  the  ratio  of  pupils  and  staff  and  this  pattern  has 
been  predicted  for  future  desegregation  efforts  by  observers  in  the 
field  of  education.  Most  of  the  desegregation  plans  have  indicated 
that  large  numbers  of  pupils  will  be  transferred  to  other  schools  in 
an  attempt  to  achieve  the  proper  racial  balances.  So  far,  there  have 
been  no  studies  which  have  investigated  the  kinds  of  problems  which 
could  be  caused  by  rapid  desegregation. 
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What  made  this  study  particularly  significant  was  that  it 
dealt  with  a small  area  of  an  urban  school  district  where  there  had 
been  a preponderance  of  uncommon  problems  brought  about  by  a large 
influx  of  blacks  into  predominantly  white  schools  and  a large  influx 
of  whites  into  formerly  all -black  schools.  Of  the  10  schools  that 
were  sampled  in  the  study,  seven  were  formerly  predominantly  white  and 
three  were  formerly  all  black.  Most  of  the  administrators  of  these 
schools  revealed  that  there  were  increased  problems  in  discipline, 
in  the  academic  areas,  and  in  pupil -teacher  and  pupil -pupil 
relationships.  Everything  indicated  that  these  problems  were  the 
results  of  rapid  desegregation  because  they  were  not  as  severe  when 
the  desegregation  process  was  a gradual  one. 

In  summary,  there  have  been  no  studies  which  dealt  with 
the  real  problems  of  desegregation  as  perceived  by  the  administrative 
team  at  the  building  level.  Very  few  researchers  have  even  considered 
the  role  of  the  administrator  and  his  staff  in  solving  the  problems 
which  may  grow  increasingly  difficult  in  large,  urban  areas  where 
desegregation  efforts  will  be  even  more  concentrated  in  the  future. 

For  this  reason,  many  of  the  problems  have  not  been  clearly  defined 
and,  consequently,  no  guidelines  have  been  established  for  adminis- 
trators in  the  solution  of  these  problems. 

Definition  of  Terms 

Administrative  Team/Prinaipalship  Team:  Used  interchangeably  in  the 

study  and,  more  specifically,  refers  to  the  chief  administrator  in 
the  school  and  his  staff  consisting  of  assistant  principal, 
curriculum  assistant,  administrative  assistant,  and  deans. 
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Cultixpally  Different:  A term  used  to  designate  those  students  who 

are  of  a different  ethnic  background  from  the  majority  of  the  pupils 
in  a school . 

Desegregation:  The  process  of  eliminating  dual  school  systems  and 

setting  up  unitary  systems. 

Disadvantaged:  Sometimes  refers  to  economic  deprivation  but,  in 

this  study,  the  term  refers  to  educationally  disadvantaged  youth 
who  have  had  long  exposure  to  sub-standard  facilities  and  educational 
opportunities . 

Drastic  Change  in  Btack/White  Pupil  and  Teacher  Ratio:  At  least 

a 20  percent  change  in  the  black/white  ratio  of  pupils  and  at  least 
a 20  percent  change  in  the  black/white  ratio  of  teachers,  during 
a three-year  period. 

Integration:  A social  term  and  refers  to  a racial  mixing  in  class- 

rooms and  school  activities. 

Large  Urban  Area:  A geographic  area  with  a population  of  200,000^ 

within  the  city  limits. 

Desegregation:  A term  to  refer  to  a condition  wherein  black  and 

white  pupils  are  separated  in  classrooms  and  school  activities 
although  the  school  is  officially  desegregated. 

School  Center,  School,  Principalship : An  individual  school  building 

within  a system. 

Segregation:  A legal  term  which  refers  to  a condition  which  prevents 

blacks  and  whites  from  attending  the  same  schools. 


Review  of  Related  Literature 

The  review  of  literature  is  presented  in  two  parts.  The 
first  part  describes  the  nature  and  scope  of  studies  which  have  been 
conducted  dealing  with  various  problems  related  to  school  desegre- 
gation. The  second  part  presents  educational  studies  which  have 
used  the  Critical  Incident  Technique,  indicating  that  the  technique 
is  appropriate  for  the  problem  in  this  study. 
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Literature  Related  to  Problems  of  Desegregation 

Scholars  in  the  field  of  education  have  neglected  the  role  of 
the  principal  and  his  staff  in  the  solution  of  problems  of  school 
desegregation  and  integration.  The  probable  reason  for  the  neglect 
was  that  desegregation  efforts  were  not  as  intense  as  they  have  been 
since  1970.  Most  of  the  studies  have  dealt  with  attitudes  of  teachers, 
pupils,  and  parents  on  desegregation  issues  and  district-wide  progress 
reports  on  desegregation.  In  an  appraisal  of  desegregation  research, 
Weinberg  said,  "Today,  sufficient  desegregation  has  occurred  so  that 
scholars  have  a surfeit  of  experience  to  study.  Unfortunately,  how- 
ever, the  scholars  now  lag  behind  reality. "23 

Writers  have  not  dealt,  sufficiently,  with  the  role  of 
building-level  administration  in  desegregation  efforts;  nor  have  they 
had  very  much  to  say  about  the  identification,  analysis,  and  solution 
of  problems  in  individual  schools.  The  basic  problem  according  to 
Weinberg  is  that  "...  there  are  very  few  researchers  that  want 
to  work  on  it  for  some  reason. "2*+ 

In  this  review,  studies  are  presented  which  are 
representative  of  the  types  of  studies  that  have  been  conducted  in 
regard  to  school  desegregation.  The  purpose  for  presenting  these 
works  was  not  to  criticize  or  malign  them,  but  to  show  that,  while 
the  issues  discussed  were  pertinent,  there  was  a tendency  not  to 

23Meyer  Weinberg,  Desegregation  Research:  An  Appraisal  (Bloomington, 

Indiana:  Phi  Delta  Kappa,  1968-69),  p.  1. 

2^Weinberg,  p.  1. 
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study  the  role  of  the  principal  and  his  staff  in  the  issues  regarding 
school  desegregation.  In  fact,  no  studies  could  be  found  which 
treated  the  relevant  issues  in  school  desegregation  as  they  affect 
administrative  behavior  and  practice  in  a local  school  center. 

A study  by  Craig  and  Henry^^  dealt  with  the  subject  of 
"Teachers'  Fears  and  Problems  in  Newly  Integrated  Schools."  Another 
study  by  Wynn^^  focused  on  communication  problems  of  white  teachers  and 
black  teachers  with  their  pupils.  The  Wynn  study  also  defined 
discipline  problems  as  they  related  to  communication.  This  writer 
considered  both  of  these  studies  to  be  very  significant  in  light  of 
the  many  problems  relative  to  teachers  and  pupils  in  desegregation 
efforts.  In  these  two  studies,  however,  the  role  of  the  administrators 
was  not  mentioned. 

John  Lawson, a superintendent  of  schools  in  Shaker  Heights, 
Ohio,  wrote  an  article  on  "Desegregation  in  Shaker  Heights"  and  went 
into  detail  about  the  work  of  various  groups  in  the  desegregation 
effort.  There  was  no  mention  of  the  work  of  building-level 
administrators  in  Shaker  Heights. 

Alston  and  Knapp^s  made  a significant  study  on  "Acceptance  of 
School  Integration  (1965-1969)."  They  sought  opinions  from  educated 

Craig  and  J.  0.  Henry,  "Teachers'  Fear  and  Problems  in  Newly 
Integrated  Schools,"  Phi  Delta  Kappan  52(May,  1971),  546-7. 

2^C.  Wynn,  "Black  and  White  in  Bibbs  County  Classrooms,"  Integrated 
Education  9(July,  1971),  10-16. 

27j.  H.  Lawson,  "Desegregation  in  Shaker  Heights,"  Integrated 
Education  9(January-February , 1971),  37-41. 

28Jon  P.  Alston  and  Melvin  J.  Knapp,  "Acceptance  of  School  Integration 
(1965-1969),"  Integrated  Education  9(January-February , 1971),  11. 
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people,  blue-collar  workers,  farmers;  old  people,  young  people;  people 
from  all  parts  of  the  country;  males  and  females.  There  was  no 
mention  that  school  administrators  were  sampled.  A study  of  this 
type  should  be  done  with  building-level  administrators  because  their 
attitudes  can  have  tremendous  impact  on  the  future  outcome  of  school 
desegregation. 

The  article,  "Region  in  Perspective, "29  related  actual  school 
incidents  and  situations  which  would  certainly  require  administrative 
attention,  but  the  role  of  the  principal  was  completely  subdued.  The 
article  discussed  typical  problems  of  Southern  schools  such  as  the 
banning  of  "Dixie,"  the  selection  of  school  mascots  and  colors, 
problems  at  sporting  events,  and  boycotts  by  students.  All  of  the 
decisions  made  were  made  by  the  county  superintendent  or  school  board. 
The  principal  did  not  make  any  of  the  decisions  mentioned  in  the 
article. 

Some  writers  have  indicated  that  building-level  administrators 
(k)  have  or  should  have  a very  important  role  in  the  desegregation  of 
schools.  The  fact  that  actual  studies  have  been  almost  nonexistent 
has  given  credence  to  Weinberg's 3°  view  that  researchers  do  not  want 
to  study  desegregation  and  integration  except  in  the  form  of 
progress  reports.  Some  strong  points  have  been  made  in  the  literature 
to  support  the  idea  that  the  principal  and  his  staff  have  important 
roles  in  the  desegregation  process,  but  there  are  no  actual  studies 
to  further  substantiate  the  claims. 


29Qaston,  pp.  10-11 . 
3°Weinberg,  p.  1. 
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Bash  and  Long^i  felt  that  it  was 

. . . important  for  the  principal  to  develop  a conceptual 
framework  upon  which  problem-solutions  can  be  based.  This 
will  require  (1)  a knowledge  of  principles  of  desegregation, 

(2)  a perception  of  critical  points  in  the  process,  (3)  a 
study  of  schools  in  other  localities  which  have  had  similar 
situations,  and  (4)  the  development  of  a plan  for  putting  the 
program  into  action. 

No  studies  have  been  done  thus  far  which  would  yield  the  kind  of 
conceptual  framework  discussed  by  Bash  and  Long. 

It  is  hoped  that  two  points  were  made  clear  in  this  part  of 
the  review  of  literature:  (1)  important  issues  and  problems  relative 

to  school  desegregation  are  being  studied  by  researchers,  but  the 
role  of  the  administrator  at  the  building  level  has  been  minimized 
or  ignored  and  (2)  writers  in  the  field  of  administration  have  begun 
to  realize  the  importance  of  the  principal  in  desegregation  efforts 
and  studies  in  this  area  can  no  longer  be  delayed.  A concerted  effort 
must  be  made  to  bridge  the  gap  between  admini,strative  theory  and 
practice  relative  to  school  desegregation. 

Li-teratupe  Related  to  the  Method  Used  in  the  Study 

The  Critical  Incident  Technique  which  was  developed  by 
John  C.  Flanagan  and  his  associates  at  the  American  Institute  for 
Research  provides  a descriptive  base  for  determining  whether  or  not 
a particular  kind  of  behavior  is  effective  or  ineffective.  The 
technique  basically  entails  obtaining  data  from  a source,  describing 
the  behavior  or  act,  and  evaluating  the  success  or  lack  of  success  of 
the  action  taken. 


3^Bash  and  Long,  p.  13. 
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Lewis  B.  Mayhew32  gave  an  appraisal  of  this  technique  in  a 

study  dealing  with  evaluating  educational  activities.  He  concluded 

that  the  significance  of  the  Critical  Incident  Technique 

. . . lies  chiefly  in  providing  empirically  derived 
classifications  of  behavior  which  can  then  be  used  either  as 
a framework  for  subsequent  measurement  or  as  material  out  of 
which  evaluation  instruments  can  be  developed. 

In  "A  Case  Study  of  the  Problems  of  Racial  Integration  in  the 

Clinton,  Tennessee, High  School,"  David  Brittain  described  and  analyzed 

the  incidents  which  occurred  and  the  forces  faced  by  school  personnel 

in  dealing  with  racial  integration  in  the  Clinton,  Tennessee, High 

School.  The  author's  study  dealt  with  six  problems; 

(1)  to  describe  the  Clinton,  Tennessee  community  and  high 
school  . . .,  (2)  to  determine  the  scope  for  planning  for 
racial  integration  by  school  officials,  teachers,  and 
students  . . .,  (3)  |;o  identify  and  describe  the  forces 
that  supported  or  opposed  school  integration,  (4)  to  describe 
the  status  of  students  attending  Clinton  High  School  during 
the  1956-57  school  year  . . .,  (5)  to  identify  crucial  incidents, 
occurring  in  the  period  of  transition,  which  resulted  in  basic 
decisions  by  school  personnel,  and  (6)  to  identify  and  describe 
methods  used  by  school  personnel  in  dealing  with  the  problems 
of  school  integration. 3*+ 

Sam  H.  Ingram^s  did  a study  on  "Behavioral  Patterns  of 
Selected  Superintendents  During  the  Process  of  Public  School 


32Lewis  B.  Mayhew,  "The  Critical  Incident  Technique  in  Educational 
Evaluation,"  Journal  of  Educational  Research  49(April , 1956),  291-8. 

^^Mayhew,  p.  298. 


^^^David  Brittain,  a Case  Study  of  the  Problems  of  Racial  Integration 
in  the  Clinton^  Tennessee  High  School.  (New  York:  New  York 

University  Press,  1959),  p.  9. 

3^Sam  H.  Ingram,  "Behavioral  Patterns  of  Selected  Superintendents 
During  the  Process  of  Public  School  Desegregation,"  Dissertation 
Abstracts  20(0ctober,  1959),  1242-3. 
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Desegregation."  His  study  focused  on  identifying  and  describing  the 
behavior  of  10  selected  public  school  superintendents  in  Kentucky 
during  the  desegregation  process.  He  conducted  interviews  with 
superintendents,  school  personnel,  and  lay  citizens.  Ingram  evaluated 
the  data  and  arrived  at  four  basic  behavioral  patterns  of  superin- 
tendents: (1)  those  who  furnished  initial  leadership  and  made  careful 

preparations,  (2)  those  who  furnished  initial  leadership  but  did  not 
make  careful  preparations , (3)  those  who  waited  for  community  action 
and  then  provided  formal  leadership,  and  (4)  those  who  waited  for 
community  leadership  and  made  little  formal  preparations. 

"Critical  Incidents  in  Teaching,"  edited  by  R.  J.  Corsini  and 
D.  D.  Howard, 36  is  another  descriptive  study  utilizing  an  adaptation 
of  the  Critical  Incident  Technique.  In  this  study,  a sample  of  500 
teachers  who  had  written  articles  on  educational  topics  relating  to 
teaching  problems  was  asked  to  submit  a critical  incident  in  teaching 
and  some  additional  data.  The  incidents  were  read  and  a total  of  50 
was  selected.  Finally,  the  incidents  were  evaluated  with  emphasis  on 
clarity  of  communication. 

In  a more  recent  study,  "A  Critical  Incident  Approach  to 
Identification  of  the  Philosophical  Position  of  Classroom  Teachers," 


36r.  j,  Corsini  and  D.  D.  Howard,  eds..  Critical  Incidents  in 
Teaching.  (Englewood  Cliffs,  N.  J.:  Prentice-Hall,  1964). 
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Mervin  C.  Hamrick^'^  sought  to  develop  and  try  an  instrument  which 
would  provide  information  indicative  of  the  nature  of  the  theoretical 
framework  from  which  a teacher  makes  educational  decisions.  These 
decisions  would  relate  to  purpose  of  education  and  nature  of  the 
curriculum,  the  function  of  teaching,  and  the  role  of  the  school  in 
society.  Another  function  of  the  instrument  was  to  indicate 
consistency-inconsistency  aspects  of  the  grasp  by  a teacher  of  the 
theory  to  which  he  seeks  to  adhere. 

The  studies  presented  in  this  part  of  the  review  gives  every 
indication  that  the  Critical  Incident  Technique  is  a practicable 
method  for  educational  research,  especially  when  a description  of 
behavioral  characteristics  is  sought. 

Procedures 

The  procedures  for  this  study  are  discussed  in  four  broad 
categories:  selection  of  schools  used  in  identifying  desegregation 

problems  and  solutions,  technique  for  collecting  data,  techniques 
for  analyzing  and  presenting  data,  and  procedures  for  developing 
guidelines  for  administrative  teams. 

Selection  of  Schools  Used  in  Identifying  Desegregation 
Problems  and  Solutions 

Ten  urban  schools  were  selected  for  the  study — two  senior 
high  schools,  two  junior  high  schools,  and  six  elementary  schools. 

S^Mervin  C.  Hamrick,  A Critical  Incident  Approach  to  Identification 
of  the  Philosophical  Position  of  Classroom  Teachers  (Ed.D.  Disser- 
tation, University  of  Florida,  1969). 
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Of  the  10  schools  selected,  seven  were  formerly  all  white  or 
predominantly  white  and  three  were  all  black  or  predominantly  black 
at  the  beginning  of  the  1969  school  year.  All  schools  were  coded  by 
letter  designations  A through  J for  the  sake  of  anonymity. 

The  criteria  for  the  selection  of  the  schools  were  as  follows 

1.  Each  school  was  in  an  urban  setting  in  an  area  which  had 
been  identified  by  the  county  school  system  as  a potential 
fast-changing  area  from  white  to  black. 

2.  Each  school,  with  one  exception,  had  experienced  at  least 
a 20  percent  increase  in  the  ratio  of  black  pupils  in  a 
formerly  all-white  or  predominantly  white  school  or  at 
least  a 20  percent  increase  in  the  ratio  of  white  pupils 
in  a formerly  all -black  or  predominantly  black  school 
from  1969-1972.  The  one  exception  was  a new  school 
which  had  a seven  percent  increase  in  the  ratio  of 
black  pupils  from  1970-1972  (see  Table  1). 

3.  Each  school,  with  one  exception,  had  experienced  at 
least  a 20  percent  increase  in  the  ratio  of  black 
teachers  on  a formerly  all-white  or  predominantly 
white  staff  or  at  least  a 20  percent  increase  in  the 
ratio  of  white  teachers  on  a formerly  all -black  or 
predominantly  black  staff  from  1969-197;^.  The  one 
exception  was  a new  school  which  had  a seven  percent 
increase  in  the  ratio  of  black  teachers  from  1970-1972 
(see  Table  2) . 

The  one  school  which  did  not  fit  the  general  criteria  was 
selected  because  it  was  in  the  same  geographic  area  as  the  other 
schools  and  was  plagued  by  many  of  the  same  problems.  The  school 
system  predicted  that  the  ratio  of  black  pupils  and  staff  would 
increase  if  the  area  continued  to  change  rapidly  to  a predominantly 
black  community. 

The  more  dramatic  changes  occurred  in  the  pupil  ratios,  as 
can  be  seen  in  Table  1.  Four  schools  had  an  increase  in  excess  of 
40  percent  in  the  ratio  of  black  pupils.  One  school  had  an  increase 
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TABLE  1 

Percentage  of  Change  in  Pupil  Population  in  the 
Selected  Schools  Over  a Three-Year  Period 


Total 

Coded 

1969- 

-70 

1970- 

71 

1971- 

72 

Chanqe 

Schools 

(%: 

) 

(%) 

(%) 

(%) 

School 

''(j) 

black 

48 

black 

42 

black 

71 

black 

+23 

wh  i te 

52 

whi  te 

58 

whi  te 

29 

white 

-23 

School 

®(s) 

black 

100 

black 

100 

black 

79 

black 

-21 

white 

0 

wh  i te 

0 

whi  te 

21 

white 

+21 

School 

‘^(S) 

black 

5 

black 

19 

black 

53 

black 

+48 

whi  te 

95 

whi  te 

81 

whi  te 

47 

white 

-48 

School 

°(J) 

black 

0 

black 

13 

black 

20 

black 

+ 7 

white 

0 

white 

87 

white 

80 

white 

- 7 

School 

'(E) 

black 

100 

black 

64 

black 

76 

black 

-24 

whi  te 

0 

whi  te 

36 

whi  te 

24 

white 

+24 

School 

'(E) 

black 

32 

black 

78 

black 

90 

black 

+58 

white 

68 

whi  te 

22 

whi  te 

10 

white 

-58 

School 

'^(E) 

black 

42 

black 

46 

black 

64 

black 

+22 

whi  te 

58 

white 

54 

whi  te 

36 

whi  te 

-22 

School 

^E) 

black 

100 

black 

67 

black 

69 

black 

-31 

wh  i te 

0 

wh  i te 

33 

whi  te 

31 

whi  te 

+31 

School 

^(E) 

black 

5 

black 

63 

bl  ack 

78 

black 

+73 

white 

95 

white 

37 

white 

22 

white 

-73 

School 

''(E) 

black 

1 

black 

56 

black 

65 

black 

+64 

whi  te 

99 

whi  te 

44 

white 

35 

white 

-64 

Note:  (E)  - Elementary  School 

(J)  - Junior  High  School 
(S)  - Senior  High  School 


^School  D was  not  open  during  the  1969-70  school  year. 


- 26  - 


TABLE  2 

Percentage  of  Change  in  Teacher  Population  in  the 
Selected  Schools  Over  a Three-Year  Period 


Total 

Coded 

1969- 

-70 

1970- 

71 

1971- 

72 

Chanqe 

Schools 

(%) 

(%) 

{%) 

(%) 

School 

"(0) 

black 

4 

bl  ack 

15 

black 

35 

black 

+31 

whi  te 

96 

white 

85 

whi  te 

65 

whi  te 

-31 

School 

®(S) 

black 

99 

black 

89 

black 

35 

black 

-64 

white 

1 

white 

11 

white 

65 

white 

+64 

School 

'^(s) 

black 

0 

black 

11 

black 

23 

black 

+23 

white 

100 

whi  te 

89 

whi  te 

77 

whi  te 

-23 

School 

“(0) 

black 

0 

black 

10 

black 

17 

black 

+ 7 

white 

0 

white 

90 

white 

83 

whi  te 

- 7 

School 

^(E) 

black 

100 

black 

81 

black 

42 

black 

-58 

white 

0 

white 

19 

white 

58 

white 

+58 

School 

''(E) 

black 

7 

black 

19 

black 

38 

bl  ack 

+31 

white 

93 

white 

81 

white 

62 

white 

-31 

School 

'^(E) 

black 

11 

black 

14 

bl  ack 

35 

black 

+24 

white 

89 

whi  te 

86 

white 

65 

white 

-24 

School 

^(E) 

black 

100 

black 

89 

black 

44 

black 

-56 

whi  te 

0 

white 

11 

white 

56 

whi  te 

+56 

School 

^(E) 

black 

0 

black 

20 

black 

20 

black 

+20 

whi  te 

100 

white 

80 

white 

80 

white 

-20 

School 

■^(E) 

black 

0 

black 

20 

black 

20 

black 

+20 

white 

100 

white 

80 

white 

80 

white 

-20 

Note:  (E)  - Elementary  School 

(J)  - Junior  High  School 
(S)  - Senior  High  School 


«^School  D was  not  open  during  the  1969-70  school  year. 
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of  73  percent  in  the  black  pupil  population.  Seven  of  the  10  schools 
had  an  increase  in  the  ratio  of  black  pupils,  while  only  three  schools 
had  an  increase  in  the  ratio  of  white  pupils.  Three  schools  had  an 
all-black  population  in  1969.  There  were  no  all-white  schools  in 
1969. 

The  teacher  population  as  shown  in  Table  2 had  more  increases 
in  the  ratio  of  blacks  in  the  10  schools.  Seven  of  the  schools  had 
an  increase  in  the  ratio  of  black  teachers  and  three  had  increases 
in  the  ratio  of  white  teachers.  There  were  significant  increases 
in  the  white  teacher  population  in  these  three  schools.  The  increases 
were  64  percent,  58  percent,  and  56  percent.  There  were  four  schools 
which  had  a 100  percent  white  staff  in  1969  and  two  schools  had  a 
100  percent  black  staff  in  1969. 

The  selection  process  did  not  represent  a random  sampling 
of  the  schools  in  the  target  area.  The  schools  were  selected  solely 
on  the  criteria  outlined. 

Technique  for  Collecting  Data 

The  basic  means  for  collecting  data  was  an  adaptation  of 
Flanagan's  Critical  Incident  Technique.  Narrative  responses  to  four 
broad  questions  were  written  by  the  participants  (for  future 
reference).  This  instrument  can  be  found  in  Appendix  A. 

The  participants  were  asked  to  respond  to  four  broad 
questions  which  included  identifying  a critical  incident,  describing 
the  incident,  describing  the  action  taken,  and  evaluating  or  giving 
a perception  of  the  success  or  lack  of  success  with  the  action  taken. 
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Data  were  collected  from  27  participants  including  10 
principals,  10  assistant  principals  (in  some  cases  administrative 
assistants),  five  deans,  and  two  counselors  (see  Table  3).  The  study 
had  not  originally  included  counselors,  but  two  counselors  had  special 
duties  related  to  school  desegregation.  All  of  the  participants  in 
this  study  were  certified,  trained  personnel  and  their  qualifications 
were  sufficient  reason  for  accepting  their  perceptions  on  the  success 
or  lack  of  success  in  dealing  with  desegregation  problems.  The 
participants  submitted  95  pupil  incidents,  23  teacher  or  staff 
incidents,  and  five  miscellaneous  incidents — a total  of  123  incidents. 

Techniques  for  Analyzing  and  Presenting  Data 

The  first  step  was  to  categorize  the  data  as  incidents 
related  to  pupils  and  incidents  related  to  teachers.  The  problems 
relative  to  pupils  were  further  categorized  as  disaigline  problems^ 
pupil-pupil  relations 3 pupil-teacher  relations ^ and  academic  problems. 
The  teacher  incidents  were  subcategorized  as  teacher-administrator 
relations^  teacher-teacher  relations,  and  professionalism . It  was 
necessary  for  a miscellaneous  category  for  those  incidents  which  did 
not  fit  the  pupil  or  teacher  categories. 

The  data  were  also  categorized  by  school  levels — elementary, 
junior  high,  and  senior  high.  This  was  done  to  determine  if  there 
were  certain  problems  peculiar  to  school  levels. 

The  data  are  reported  in  the  most  descriptive  manner 
possible.  At  times  the  language  used  in  the  study  tends  toward 
the  vernacular  since  it  represents  the  manner  in  which  the  incidents 
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TABLE  3 

Participants  in  the  Study 


Coded 

Schools 

Principals 

Assistant 

Principals^ 

Deans 

Counselors^ 

School  A 

1 

1 

1 

- 

School  B 

1 

2 

2 

- 

School  C 

1 

2 

2 

1 

School  D 

1 

2 

- 

1 

School  E 

1 

1 

- 

- 

School  F 

1 

1 

- 

- 

School  G 

1 

- 

- 

- 

School  H 

1 

- 

- 

- 

School  I 

1 

1 

- 

- 

School  J 

1 

- 

- 

- 

Total 

10 

10 

5 

2 

column  includes  curriculum  assistants  and  administrative 
assistants. 

^Two  counselors  were  asked  by  their  principals  to  participate  because 
of  special  duties  related  to  school  desegregation. 
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were  related  by  the  respondents.  All  123  of  the  incidents  were 
included,  whether  they  were  relevant  or  not.  Similar  incidents  are 
grouped  together  and  are  followed  by  a discussion  of  the  actions  taken 
and  the  perceptions  of  the  success  or  lack  of  success  with  the 
action  taken.  The  incidents  are  presented  in  a tabular  format  for 
the  convenience  of  the  reader  and  include:  a brief  summary  of  the 

incident,  the  principalship  in  which  the  incident  took  place,  and 
the  school  level  at  which  the  incident  occurred.  Tables  are  used  to 
illustrate  three  or  more  incidents  in  a particular  group.  Less  than 
three  incidents  are  merely  set  off  in  the  text. 

The  pupil  and  teacher  data  are  presented  in  different 
chapters.  The  five  miscellaneous  incidents  are  presented  with  the 
teacher  incidents  since  they  were  closer  to  being  teacher  incidents 
than  pupil  incidents. 

In  Chapter  II,  critical  incidents  related  to  pupils  are 
summarized  by  discussing  the  frequency  of  incidents  in  each  category, 
the  frequency  of  successful  and  unsuccessful  solutions  in  solving  the 
problem,  and  the  school  level  at  which  the  problem  occurred. 

Chapter  III  is  summarized  in  a similar  manner. 

It  was  felt  that  a simple  coding  system  would  be  helpful  in 
locating  certain  principal  ships  and  incidents  when  necessary.  In 
this  light,  the  principal  ships  were  coded  A through  J to  represent 
the  10  school  centers.  The  incidents  were  coded  by  using  the  first 
letters  of  the  name  of  the  category,  an  arabic  numeral  to  designate 
the  group  within  the  category,  and  a lower  case  letter  of  the 
alphabet  to  designate  the  incident  within  the  group.  For  example. 
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the  code,  DPI  a,  would  indicate  the  following:  Discipline  problems 

(the  category),  group  one  (the  first  group  of  incidents  based  on 
similarity),  and  the  first  incident  of  the  group.  The  principalship 
code  remained  the  same  throughout  the  study.  The  incident  code  is 
consecutively  numbered  within  each  category;  therefore,  the  code 
DPla,  is  never  repeated.  The  code  letters  for  the  pupil  categories 
are:  DP  (discipline  problems),  PPR  (pupil-pupil  relations),  PTR 

(pupil -teacher  relations),  and  AP  (academic  problems).  The  teacher 
categories  are  coded:  TAR  (teacher-administrator  relations),  TTR 

(teacher-teacher  relations),  and  P (professionalism).  The  miscella- 
neous category  is  coded  M.  Each  of  the  category  designations  are, 
then,  suffixed  by  la,  lb,  Ic,  2a,  2b,  and  so  on. 

Procedures  for  Developing  Guidelines 

The  guidelines  were  developed  by  an  analysis  of  the 
perceptions  of  the  principal  ships  and  of  the  suggestions  for  dealing 
with  problems  of  desegregation.  Noteworthy  1 iterature  in  the  field 
of  educational  administration  is  used  to  support  the  logic  for  the 
development  of  each  guideline. 

Organization  of  the  Study  by  Chapters 

Chapter  I contains  the  introduction  to  the  study,  including 
the  statement  of  the  problem,  limitations  and  delimitations,  definition 
of  terms,  importance  of  the  study,  review  of  related  literature,  and 
the  procedures. 

A narrative  description  of  the  critical  incidents  related  to 
pupils  is  presented  in  Chapter  II.  The  chapter  is  also  summarized  by 
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discussing  the  frequency  of  incidents  in  each  category  by  school 
levels  and  the  frequency  of  successful  and  unsuccessful  solutions  as 
perceived  by  the  principal  ships. 

Chapter  III  describes  both  teacher  and  miscellaneous  incidents 
related  to  school  desegregation.  This  chapter  is  summarized  in  the 
same  manner  as  Chapter  II. 

Chapter  IV  contains  suggestions,  generalizations  and 
guidelines  regarding  the  solutions,  actions  taken,  and  perceptions 
of  success  or  lack  of  success  of  the  principalships  in  dealing  with 
the  problems  of  school  desegregation.  These  generalizations  and 
suggestions,  along  with  noteworthy  literature  in  the  field  of 
educational  administration,  were  used  to  develop  guidelines  for 
administrators  facing  similar  problems  caused  by  rapid  desegregation 
of  schools. 

Chapter  V contains  a summary  of  the  study. 

The  appendix  contains  the  instrument  used  for  the  study. 


CHAPTER  II 

CRITICAL  INCIDENTS  RELATED  TO  PUPILS 


The  incidents  reported  in  this  chapter  are  presented  in  four 
pupil  categories — discipline  problems,  pupil -pupil  relations,  pupil - 
teacher  relations,  and  academic  problems.  The  incidents  represent 
some  of  the  most  pressing  problems  of  school  desegregation  as 
perceived  by  the  principalships  interviewed. 

There  was  a total  of  95  incidents  submitted  in  all  of  the 
pupil  categories.  All  95  of  these  incidents  are  coded  within  groups 
and  reported  by  coded  principalships  and  school  levels.  The  actions 
taken  and  the  perceptions  of  the  principalships  on  the  success  or 
lack  of  success  in  dealing  with  the  problems  follow  each  group  of 
incidents. 

Pupil  Discipline  Problems 

Fifty-one  of  the  95  pupil  incidents  were  discipline  problems. 
There  are  nine  different  groups  of  discipline  problems  presented 
in  this  section.  Most  of  the  reports  of  rule  violations,  fights, 
disrespect  for  teachers,  and  general  disorderl iness  in  this  section 
were  acts  by  one  or  two  pupils  who  could  be  identified. 

Pupil  Discipline — Group  1 Incidents 

Group  1 incidents  were  incidents  involving  class-skipping, 
truancy,  and  tardiness.  As  shown  in  Table  4,  there  were  eight 
incidents  of  this  type  reported  by  the  principalships. 
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TABLE  4 

Incidents  of  Class-Skipping,  Truancy,  and  Tardiness 


Principal  ship 

School  Level 

Code/Incident 

A 

Junior  High 

DPI  a — White  girl  hid  in  restrooms 
to  avoid  going  to  mostly  black 
classes;  she  had  support  of  mother. 

A 

Junior  High 

DPlb — Truant  white  boys  refused  to 
be  paddled  by  black  assistant 
principal  because  they  felt  they 
[white  boys]  were  paddled  harder 
than  black  boys;  boys  had  parental 
support. 

A 

Junior  High 

DPlc — White  girl  left  school 
frequently;  she  claimed  to  be 
"bothered"  by  black  girls;  she, 
reportedly,  had  a black  boy  friend. 

A 

Junior  High 

DPld — Black  girl  ran  down  halls 
slapping  white  pupils;  she  attended 
few  classes. 

C 

Senior  High 

DPle — Black  girl  skipped  class 
because  she  wanted  to  attend  a 
predominantly  black  school;  she 
left  her  school  to  go  to  the  black 
school . 

C 

Senior  High 

DPlf — Black  girl,  a chronic  class 
skipper,  brought  her  mother  in 
after  a suspension;  mother  charged 
dean  with  being  prejudiced  and 
caused  a scene. 

C 

Senior  High 

DPlg — Father  charged  dean  with 
being  prejudiced  after  black  girl 
was  suspended  for  excessive 
tardi ness . 

D 

Junior  High 

DPlh — Large  numbers  of  black 
students  refused  to  go  to  class  on 
opening  day  of  school. 
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Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — 

Group  1 Incidents 

Generally  speaking,  the  first  course  of  action  of  the 
principal  ship  teams  was  a conference  with  the  offenders.  The 
visiting  teacher  was  included  in  most  of  the  conferences.  In  three 
of  the  eight  incidents,  visiting  teachers  went  to  the  homes  of  the 
pupils.  The  action  taken  in  four  of  the  eight  incidents  was 
suspension  which  ranged  from  three  to  ten  days.  In  four  of  the 
cases,  there  were  subsequent  conferences  with  parents  at  the  school. 

Four  of  the  eight  incidents  in  group  1 occurred  "in  principalship 
A,  three  in  principalship  C,  and  one  in  principalship  D.  A summary  of 
the  specific  action  taken,  the  results,  and  an  evaluation  of  the 
success  or  lack  of  success  is  as  follows: 

Principalship  A. — ^In  incident  DPI  a,  the  youth  services  division 
contacted  the  home  on  more  than  one  occasion.  The  mother  stated  that 
the  pupil  was  "ill."  Many  conferences  had  been  held  with  the  pupil, 
to  no  avail.  The  girl  had  not  been  suspended,  but  had  been  assigned  to  an 
office  where  she  worked  on  occasions.  The  administrative  team  felt 
that  all  efforts  to  get  through  to  the  girl  had  been  unsuccessful. 

In  incident  DPlb,  the  chief  administrator  informed  the 
offenders  that  their  parents  had  given  permission  for  them  to  be 
paddled.  They  still  did  not  want  to  be  paddled  by  the  black 
administrator.  A conference  was  held  with  the  boys,  their  parents, 
a youth  specialist,  and  the  dean.  The  boys  were  convinced  that  the 
paddling  was  the  choice  most  beneficial  to  them.  One  boy  took  the 
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paddling  very  well.  The  other  boy  put  up  a struggle.  Another 
conference  was  held  with  the  one  boy,  wherein  he  revealed  that  he 
was  having  trouble  with  some  black  boys  in  one  of  his  classes.  He 
was  paddled  by  the  chief  administrator  who  agreed  to  change  the 
class  for  him.  The  principal  felt  that  the  actions  taken  were 
successful  because  the  boys  had  not  given  any  more  trouble. 

The  principal  ship  team  held  conferences  with  the  girl  in 
incident  DPlc,  but  the  ultimate  action  was  court  action.  The  girl 
continued  to  leave  the  school,  even  when  her  parents  brought  her. 

After  "disappearing"  over  one  holiday  period,  she  was  taken  to  a 
court-appointed  home.  Again,  she  disappeared.  The  principalship 
team  stated  that  no  agency  or  individual  ever  got  through  to  her. 

All  actions  regarding  the  pupil  were  deemed  unsuccessful. 

The  black  girl  who  went  down  the  halls  slapping  white  pupils 
in  incident  DPld  was  sent  to  court  and,  finally,  to  a hospital  for 
examination.  She  had  been  given  tranquil izers  to  calm  her  down. 

The  grandparents  were  very  cooperative.  Additional  counseling  with 
the  girl  had  been  successful.  The  art  and  home  economics  teachers 
played  a part  in  her  improved  attitude. 

Principalship  C. — The  girl  in  incident  DPle  was  sent  to  the 
counselors  who  arranged  a schedule  which  they  thought  would  be  better 
for  the  girl.  The  grandmother  was  also  called  in  so  that  she  would 
understand  the  situation.  The  girl  was  finally  suspended.  The 
girl's  attitude  was  such  that  all  efforts  were  considered  unsuccessful. 
She  still  wanted  to  be  at  the  other  school. 
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Incident  DPIf  was  one  wherein  the  pupil  had  received 
several  kinds  of  punishment  before  being  suspended.  The  suspension 
was  followed  by  a conference  with  the  mother  and  the  pupil.  The 
dean  felt  that  his  actions  were  successful,  but  the  problem  arose 
again.  The  next  conference  with  the  mother  was  a disaster.  She 
accused  the  dean,  who  is  white,  of  being  unfair  and  prejudiced  in 
dealing  with  her  child.  The  visiting  teacher  was  sent  to  the  home 
and  was  met  with  hostilities.  The  pupil  was  given  a progress  report 
form  to  take  home,  but  this  did  not  improve  the  situation.  The 
actions  were  unsuccessful  because  the  girl  showed  improvement  for 
only  a short  period  of  time. 

In  incident  DPlg,  the  pupil  was  suspended  for  three  days  for 
"continued  tardiness."  The  chief  administrator  upheld  a suspension 
which  was  originally  given  by  a subordinate.  The  father  of  the 
pupil  felt  that  both  were  unfair  and  prejudiced.  The  principalship 
team  regarded  the  actions  as  successful  because  they  "helped  her 
father  understand  that,  although  rules  seem  trivial,  they  exist  for 
a purpose  and  must  be  followed."  The  dean  also  felt  that  this  kind 
of  suspension  may  have  a deterrent  effect  on  other  students. 

Principalshi-p  D. — The  chief  administrator  used  a "bull  horn" 
to  get  the  attention  of  pupils  in  incident  DPlh.  He  informed 
pupils  that  the  doors  of  all  classrooms  would  be  closed  at  a certain 
time.  Those  pupils  who  could  be  identified  or  those  who  seemed  to 
be  leaders  were  suspended  for  10  days.  The  parents  of  these  pupils 
were  called  in  for  conferences.  The  principal  considered  his  actions 
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suooessful  because  an  incident  of  this  kind  had  not  occurred  again. 
An  incident  of  this  type  had  occurred  several  times  during  the 
previous  year. 

Pupil  Disaipline — Group  2 Inaidents 

Group  2 incidents  were  related  to  molestation  of  girls, 
obscene  gestures  and/or  remarks  by  black  boys  to  white  females, 
"getting  fresh,"  and  white  girl-black  boy  relationships.  There  were 
•six  incidents  of  this  type  (see  Table  5). 

Actions  Taken  and  Prinoipalship  's  Perceptions 
of  Success  or  Lack  of  Success — 

Group  2 Incidents 

Although  four  of  the  six  incidents  in  Group  2 resulted  in 
suspensions,  they  were  handled  in  a variety  of  ways.  Four  of  the 
principal  ships  termed  their  actions  successful  in  dealing  with  their 
particular  problem.  Parents  were  involved  in  only  two  of  the 
incidents.  There  seemed  to  be  involvement  by  every  member  of  the 
administrative  team  in  dealing  with  these  incidents.  There  was  also 
an  indication  that  incidents  of  this  type  are  very  widespread, 
although  only  six  were  reported. 

Principalship  B. — ^In  incident  DP2a,  the  chief  administrator 
dispatched  the  police  to  intercept  the  irate  father.  The  building 
was  secured  and  the  school  board  security  officer  was  summoned. 

A friend  of  the  family  was  also  asked  to  counsel  the  father.  There 
was  an  attempt  to  keep  the  school  population  ignorant  of  the 
incident.  The  black  boy  and  the  white  girl  were  suspended  because 
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TABLE  5 

Incidents  of  Molestation  of  Girls,  Obscene  Gestures  and/or  Remarks, 
"Getting  Fresh,"  White  Girl-Black  Boy  Relationships 


Principalship 

School  Level 

Code/Incident 

B 

Senior  High 

DP2a — Father,  with  two  shotguns, 
looked  for  black  boy  who  was  seen 
riding  his  white  daughter  in  a 
car. 

B 

Senior  High 

DP2b — White  pastor  of  a large 
church  reported  that  his  daughter 
had  been  molested  by  black  boys. 

D 

Junior  High 

DP2c — White  teacher's  aide  was 
asked  if  she  had  a boyfriend. 

When  she  said  "no,"  a black  male 
said  he  would  be  her  friend  and 
get  all  the  p — y he  could.  Aide 
was  cursed  when  she  reported  the 
incident. 

D 

Junior  High 

DP2d — White  female  claimed  that  a 
black  male  felt  her  in  very  private 
places. 

D 

Junior  High 

DP2e — Black  male  pupil  got  "fresh" 
with  a white  female  pupil;  he 
asked  to  have  sex  with  her;  he 
also  pinched  her  backside. 

F 

Elementary 

DP2f — Nine-year-old  girl  was 
cornered  by  four  boys  of  same  age; 
they  explored  under  her  dress; 
all  were  black. 

they  left  the  school  campus  during  school  hours.  The  actions  were 
considered  successful  by  the  principal  ship  because  the  incident  was 
contained  and  resolved. 

The  pastor  who  lodged  the  complaint  in  incident  DP2b  was 
taken  on  a tour  of  the  buildings  and  grounds  by  the  principal. 
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Afterwards,  a conference  was  held  with  the  father,  daughter,  deans, 
and  the  boys  involved.  The  conference  revealed  that  the  minister's 
daughter  was  cutting  class  at  the  time  and  was  sharing  a cigarette 
with  one  of  the  boys.  The  boys  indicated  that  they  were  "playing" 
with  her.  She  also  admitted  that  she  was  engaged  in  horseplay  with 

the  boys.  The  father  was  very  apologetic  after  the  conference  and 

very  disappointed  with  his  daughter.  He  requested  that  the  boys 
not  be  suspended.  The  boys  were  given  work  details  in  the  school. 

The  principal  ship  team  rated  the  actions  taken  as  successful  because 
the  incident  was  completely  resolved.  The  father  eventually  withdrew 
his  daughter  from  the  school  (reason  unknown).  This  caused  the 
administrative  team  to  reevaluate  the  situation  and  the  actions 
taken. 

Principalship  D. — The  boy  who  made  the  obscene  suggestions 
to  the  teacher  aide  in  incident  DP2c  was  suspended  for  10  days. 

All  of  the  persons  who  witnessed  the  incident  were  questioned  to 
get  the  facts.  The  folder  of  the  male  pupil  was  also  reviewed  before 

the  action  was  taken.  Upon  his  return  to  school,  the  pupil 

exhibited  a change  in  behavior  and  even  apologized  for  his  behavior 
with  the  aide.  The  manner  in  which  the  incident  was  handled  was 
considered  successful  because  everyone  concerned  felt  that  the  pupil 
had  been  treated  fairly. 

The  first  course  of  action  in  incident  DP2d  was  to  question 
the  girl  and  the  boy.  Both  pupils  admitted  that  they  had  played 
together  before.  Neither  of  them  was  positive  that  the  "touch"  in 
the  wrong  place  was  accidental  or  not.  They  were  admonished  to  limit 
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their  playing  somewhat  and  this  would  eliminate  misunderstandings. 

The  actions  taken  were  deemed  successful  because  both  students  left 
the  conference  satisfied. 

The  black  boy  who  got  "fresh"  with  the  white  girl  in  incident 
DP2e  had  been  called  in  several  times  for  the  same  offense.  He  had 
been  paddled  before.  This  time,  he  was  suspended  for  10  days  and 
his  parents  were  notified  of  his  behavior.  The  pupil  was  told  that 
he  could  not  do  this  sort  of  thing  in  school.  The  principal  ship  team 
felt  that  it  had  been  unsuccessful  in  changing  the  boy's  behavior 
because  he  had  been  punished  over  and  over  again  for  the  same 
offense.  He  had  pinched  white  girls  on  the  backside  before  and  had 
tried  to  kiss  them  against  their  wishes. 

Principalship  F. — The  victim  and  the  offenders  in  incident 
DP2f  were  black.  The  principal  held  a conference  with  the  boys 
and  the  mother  of  the  victim.  The  mother  was  said  to  be  very 
cooperative,  but  was  concerned  about  future  incidents  of  this  type. 
The  principal  reprimanded  the  boys  for  their  actions  and  urged  the 
girl  to  report  occurrences  of  this  type  in  the  future.  The  principal 
felt  that  his  actions  were  successful  and  sufficient  for  the  offense. 

Pupil  Discipline — Group  3 Incidents 

There  were  10  incidents  in  Group  3 related  to  pupil -pupil 
fighting  or  attacks  on  whites  by  blacks.  As  shown  in  Table  6,  this 
group  had  the  highest  number  of  incidents  under  pupil  discipline 
problems. 
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TABLE  6 

Incidents  of  Fighting  Between  Black  Pupils  and  White  Pupils, 
and  Black  Pupils  Attacking  White  Pupils 


Principal  ship  School  Level  Code/Incident 


C 


C 

C 


C 


C 


D 


D 


D 


G 


Senior  High 

Senior  High 
Senior  High 

Senior  High 

Senior  High 

Junior  High 

Junior  High 
Junior  High 

Elementary 


DP3a — Fight  between  black  boy  and 
white  boy  turned  into  a family 
affair. 

DP3b — A fight  was  started  between 
a black  girl  and  a white  girl. 

DP3c — Argument  between  black  girl 
and  white  girl  became  so  intense 
that  class  had  to  be  disrupted. 

DP3d — Two  black  girls  cursed  two 
white  girls;  a fight  was  started; 
one  white  girl  was  injured. 

DP3e — Black  male  who  carried  a 
lot  of  weight  slapped  a white 
girl  who  was  arguing  with  his 
sister;  a large  crowd  gathered  for 
confrontation. 

DP3f — A black  pupil  jumped  on  a 
white  for  no  reason;  incident  had 
occurred  a number  of  times  involving 
same  pupi 1 . 

DP3g — A simple  argument  turned  into 
a fight  between  a black  girl  and 
a whi te  gi rl . 

DP3h — There  was  a fight  on  a bus 
by  a white  girl  and  a black  girl; 
both  antagonized  each  other;  name- 
calling ensued;  there  was  another 
fight  after  they  got  off  the  bus. 

DP3i — Black  boy  hit  white  boy  in 
the  mouth  with  a patrol  pole;  white 
boy's  two  front  teeth  were  knocked 
out. 
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TABLE 

6 — Continued 

Principalship 

School  Level 

Code/Incident 

H 

Elementary 

DP3j — A white  male  pupil  in  the 
clinic  was  attacked  by  a black 
male  who  did  not  have  permission  to 
be  in  clinic;  white  boy  kept  quiet 
about  incident  until  his  mother 
came  to  pick  him  up. 

Actions  Taken  and  PrinoipaZship  's  Pevceptions 
of  Success  ov  Lack  of  Success — Group  3 
Incidents 

The  fighting  incidents  resulted  in  three  suspensions  from 
school  and  one  suspension  from  riding  the  bus.  Most  of  the  cases 
did  not  carry  a severe  punishment.  In  all  of  the  incidents, 
conferences  were  held  with  the  parents  of  the  black  pupils  and  the 
white  pupils.  There  were  many  incidents  of  fighting  between  blacks  and 
whites;  but  the  incidents  reported  here  were  considered  racial  in 
origin. 

Principalship  C. — The  fight  reported  in  DP3a  involved  the 
family  members  of  the  black  boy  who  felt  he  needed  the  help  of  his 
cousins  to  fight  the  white  boy.  Both  boys  were  called  in  to  determine 
the  cause  of  the  fight.  Neither  of  the  boys  revealed  the  reason  they 
were  fighting.  They  were  made  to  shake  hands  with  each  other.  The 
actions  were  termed  successful  because  the  boys  had  not  been  in  a 
fight  since. 

In  incident  DP3b,  the  girls  were  allowed  to  cool  off  for  a few 
minutes.  A conference  was  held  with  the  two  girls.  The  black  girl 
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was  suspended  because  she  was  found  guilty  of  initiating  the  fight. 

The  principal  ship  team  termed  the  actions  suooessful  with  the  "hope 
that  the  actions  will  bring  about  the  idea  that  fighting  is  not  a 
solution."  As  of  this  report,  the  two  girls  had  not  been  in  this  kind 
of  trouble  again. 

In  DP3c,  the  girls  were  brought  together  in  the  dean's  office 
to  air  their  differences.  Both  girls  realized  that  the  argument  was 
over  a small  matter  and  was  very  silly.  No  punishment  for  either  of 
the  girls  was  necessary.  The  actions  were  considered  sucaessfulj  in 
that  the  problem  was  eliminated  after  the  girls  were  assigned  to 
different  buses. 

In  incident  DP3d,  all  four  girls  (two  whites  and  two  blacks) 
were  suspended  from  riding  the  bus  for  10  days.  Conferences  were  held 
with  the  pupils  and  their  parents.  It  was  decided  that  it  was  best 
that  the  girls  ride  separate  buses.  It  was  also  discovered  that  these 
same  four  girls  had  been  bickering  for  some  time.  The  actions  were 
considered  suooessful  in  that  the  problem  was  eliminated  after  the 
girls  were  assigned  to  different  buses. 

In  incident  DP3e,  the  principal  ship  team  had  to  satisfy  the 
parent  of  the  girl  who  was  slapped  that  some  action  would  be  taken. 

A conference  was  held  with  the  boy  and  the  girl.  The  boy  was 
suspended.  The  girl  was  sent  home  for  the  rest  of  the  day  so  that  the 
other  pupils  would  not  be  incited  by  her  presence  in  school.  The 
actions  were  deemed  suooessful  because  the  parent  was  satisfied,  the 
girl  returned  to  school  the  next  day,  and  the  incident  had  been 
forgotten. 
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Prinaipalship  D. — The  incident,  DP3f,  resulted  in  suspension 
for  the  black  pupil.  His  father  was  called  in  for  a conference  with 
the  principal  and  the  assistant  principal.  No  one,  including  his 
father,  could  explain  his  change  in  behavior.  The  principalship  team 
termed  its  actions  suaoessful  with  reservations.  It  was  felt  that 
the  father's  presence  might  have  had  some  impact. 

The  first  course  of  action  by  Principalship  D in  incident  DP3g 
was  to  call  the  girls  and  witnesses  to  the  office.  When  it  was 
ascertained  that  both  girls  were  equally  as  guilty,  the  parents  were 
called  to  set  up  a conference.  Initially,  both  girls  were  given  a 
10-day  suspension.  After  the  conference,  the  suspension  was  reduced 
to  five  days.  Both  girls  admitted  that  their  actions  were  very 
immature  and  accepted  the  punishment.  The  results  were  deemed 
successful.  The  two  girls  had  not  given  any  more  trouble. 

The  fight  on  the  bus  by  the  girls  resulted  in  a conference 
with  the  bus  driver,  witnesses,  and  the  offenders  to  try  to  determine 
the  cause  of  the  argument  and  the  subsequent  fight.  The  black  girl 
was  warned  of  bus  suspension.  Her  attitude  changed  during  the 
conference.  The  white  girl  remained  bitter  and  did  not  return  to 
school  for  two  weeks.  Her  parents  were  notified  and  agreed  to  let 
her  come  to  school  if  her  seat  were  changed  on  the  bus.  This  was  done. 
The  results  were  successful.  The  cause  of  the  argument  was  not 
determined  in  DP3h. 

Principalship  G. — In  incident  DP3i , the  principal  felt  that 


the  police  should  be  called  in  when  a youngster  is  injured  on 
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school  grounds.  The  parents  of  both  pupils  were  called  in  for  a 
conference.  Court  action  was  recommended  for  the  offender.  The 
principal  felt  that  these  actions  were  proper  and  termed  his  actions 
suQoessful  in  dealing  with  the  problem. 

Prinoipalship  H. — It  was  felt  that  the  black  boy  who  assaulted 
the  white  boy  in  incident  DP3j  had  a bad  attitude  towards  whites.  The 
incident  was  thoroughly  investigated  before  the  child  was  punished 
(type  of  punishment  was  not  revealed).  A conference  was  held  with 
the  boy's  father  who  assured  the  principal  that,  "when  I finish  with 
him,  he  won't  do  that  again."  The  actions  in  this  case  were  successful 
because  the  boy's  attitude  changed  for  the  better. 

Pupil  Dlsc-iptine . — Group  4 Incidents 

Group  4 incidents  were  reported  fights  or  physical 
confrontations  between  black  pupils  and  white  teachers.  There  were 
four  incidents  reported  by  the  principalship  teams.  These  incidents 
are  shown  in  Table  7. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  4 
Incidents 

The  four  incidents  presented  below,  necessarily,  had  to  be 
dealt  with  on  a very  firm  basis.  Court  action  was  initiated  in  two 
of  the  incidents,  with  expulsion  the  ultimate  results.  The  county 
administration  became  involved  in  all  of  the  incidents.  The  pupil 
cited  in  incident  DP4a  was  the  only  one  allowed  to  remain  in  the 
same  school . 
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TABLE  7 

Incidents  of  Fighting  and  Physical  Confrontations 
Between  Black  Pupils  and  White  Teachers 


Principal  ship 

School  Level 

Code/Incident 

A 

Junior  High 

DP4a — Very  small  black  girl 
boasted  of  beating  up  teachers  and 
only  going  to  classes  she  liked; 
she  used  profane  language  and  hit 
teachers;  she  always  threatened 
white  teachers. 

B 

Senior  High 

DP4b — A white  teacher  was  struck 
by  a black  male  pupil;  friends 
of  the  pupil  organized  to  lead  a 
mass  walkout  if  the  pupil  were 
suspended. 

C 

Senior  High 

DP4c — A coach  tried  to  stop  a 
pupil  for  questioning;  the  pupil 
started  to  run;  he  was  grabbed  by 
coach;  the  pupil  hit  the  coach. 

D 

Junior  High 

DP4d — A bus  driver  was  beat  up  by 
several  blacks  (three  by  name); 
pupils  wanted  to  be  picked  up  at 
an  irregular  bus  stop;  pupils  got 
on  cursing  the  driver;  the  driver 
tried  to  detain  pupil (s)  on  bus; 
the  driver  suffered  bruises  and 
lacerati ons . 

Prinaipalship  A. — The  small,  black  girl  reported  in  DPla  was  in 
a number  of  serious  incidents,  including  stabbing  a boy  with  scissors. 
The  principal  ship  team  had  some  success  in  dealing  with  the  mother, 
who  had  even  gone  to  the  courts  with  the  problem.  In  addition, 
counselors  in  the  school  had  talked  with  the  girl  a great  deal.  The 
father  was  contacted,  but  had  not  been  very  cooperative.  He  felt 
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that  his  involvement  might  cause  him  to  lose  his  job.  All  attempts  to 
solve  the  problem  were  considered  unsuccessful. 

Principalship  B. — The  principal  ship  had  two  problems  with 
which  to  deal  in  DP4b:  decide  on  a course  of  action  to  take  with  the 

boy  who  hit  the  teacher  and  halt  a potential  mass  walkout  of  black 
pupils.  The  principal  had  previously  taken  the  position  that 
expulsion  procedures  would  be  initiated  against  any  student  who 
struck  a teacher.  The  boy  was  detained  in  the  office  while  the 
principal  talked  with  the  student  organizations  to  get  a feel  of  the 
intensity  of  campus  unrest.  The  presidents  of  all  campus  organizations 
were  called  to  the  auditorium  for  a "rap  session"  at  11:00  a.m.  The 
walkout  was  scheduled  for  noon  of  the  following  day.  The  talks 
continued  until  students  were  talking  to  other  students  about  the 
incident.  The  deadline  for  the  walkout  came  the  following  day,  but 
students  returned  to  class  without  incident.  The  boy  was  charged  with 
assault  and  battery  and  summarily  dismissed  from  school  by  county 
officials.  Later  he  attended  adult  classes  in  the  evenings.  The 
principalship  team  termed  its  actions  very  successful  because  a mass 
walkout  was  averted  and  the  boy  was  properly  punished  for  his  offense. 

Principalship  C. — In  DP4c,  the  county  school  board  was 
involved  immediately.  There  was  no  indication  that  conferences  were 
held.  It  was  recommended  that  the  pupil  be  transferred  to  another 
school  in  the  county.  The  principalship  team  felt  that  this  was  the 
proper  course  of  action  and  termed  its  actions  successful  because  the 
pupil  was  removed  from  the  school. 
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Prinoipalship  D. — In  incident  DP4d  the  principal  ship  team  had 
to  talk  with  the  bus  driver  and  witnesses  to  determine  who  the 
assailants  were.  In  the  meantime,  the  school  security  force  and  the 
police  had  been  summoned.  The  principal  recommended  expulsion  of  the 
pupils  after  a thorough  investigation  of  the  incident.  It  was  felt 
that  the  actions  in  this  case  were  successful  because  the  guilty 
parties  were  found  and  given  the  proper  punishment  for  a very  serious 
offense. 

Pupil  Discipline  — Group  5 Incidents 

Group  5 incidents  were  incidents  involving  heated  arguments 
between  black  pupils  and  white  teachers.  The  pupils  also  used 
profane  and  abusive  language  during  the  confrontations.  There  were 
six  incidents  of  this  type  in  Group  5 (see  Table  8). 

Actions  Taken  and  Prinoipalship ' s Perceptions 
of  Success  or  Lack  of  Success — Group  5 
Incidents 

All  of  the  pupils  cited  in  the  Group  5 incidents  were  black. 

It  may  also  be  significant  that  all  of  the  teachers  involved  were 
white.  Only  two  suspensions  resulted  from  the  actions  of  the  adminis- 
trative teams  and  one  pupil  was  transferred  to  another  school  in  the 
county.  The  three  remaining  incidents  were  handled  without  drastic 
action. 

Prinoipalship  A. — ^In  incident  DP5a,  the  pupil  was  called 
into  conference  and  given  an  eight-day  suspension  with  the  stipu- 
lation that  one  of  his  parents  must  bring  him  back  to  school.  The 
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TABLE  8 

Incidents  of  Black  Pupils  Using  Profanity  and  Abusive  Language 
in  Heated  Arguments  with  White  Teachers 


Principalship 

School  Level 

Code/Incident 

A 

Junior  High 

DP5a — A black  pupil  cursed  a white 
teacher. 

C 

Senior  High 

DP5b — A racial  confrontation  occurred 
between  a black  pupil  and  a white 
teacher. 

C 

Senior  High 

DP5c — A black  pupil  disrupted 
class  by  interfering  with  teacher's 
handling  of  another  black  pupil; 
the  pupil  used  abusive  language. 

C 

Senior  High 

DP5d — A black  pupil,  loitering 
behind  gym,  was  asked  by  white 
female  teacher  to  leave;  the 
teacher  was  cursed  unmerciful ly. 

F 

Elementary 

DP5e — A black  pupil  was  sent  to 
the  office  for  misbehavior;  he 
became  very  abusive  to  the 
principal . 

F 

Elementary 

DP5f — A black  pupil  who  was  too 
late  to  check  out  a book  from  the 
library,  screamed  and  yelled  at 
librarian;  she  was  very  abusive. 

parent  was  not  very  cooperative,  although  the  pupil  and  the  parent 
were  told  that  such  actions  could  result  in  expulsion.  The  actions 
in  this  case  were  unsuccessful  because  the  pupil's  attitude  and 
behavior  remained  unchanged. 

Principalship  C. — The  issues  involved  in  incident  DP5b  were 
not  very  clear;  but  the  principalship  felt  that  expulsion  from  the 


county  schools  was  proper.  The  incident  was  described  as  racial  and 
very  serious.  It  was  indicated  that  the  pupil  was  very  abusive  and 
attacked  the  teacher.  It  was  not  clear  whether  or  not  the  teacher 
was  actually  struck.  The  principal  ship  team  termed  the  actions  taken 
as  partially  successful  in  that  the  pupil  was  transferred  to  another 
school  in  the  county.  It  was  said  that,  "Success  will  be  dependent 
upon  whether  the  student  can  be  rehabilitated  in  his  new  environment. 

In  incident  DP5c,  the  young  lady  was  called  to  the  dean's 
office  where  everyone  tried,  without  success,  to  calm  her  down.  All 
attempts  to  reason  with  her  failed.  In  the  middle  of  the  conference, 
she  told  the  dean  that  "I  have  better  things  to  do  than  listen  to 
you."  She  wanted  to  go  to  lunch.  She  refused  to  admit  that  she  was 
wrong  and  began  yelling  insults  at  the  dean.  She  was  punished  for 
her  actions  (punishment  not  specified).  She  left  the  office  yelling 
insults.  The  results  of  the  actions  by  the  dean  were  unsuccessful 
because  the  girl  was  angrier  when  she  left  than  when  she  came  into 
the  office.  She  was  not  reached  at  all. 

The  boy  in  incident  DP5d  was  brought  to  the  dean's  office 
and  given  a 10-day  suspension.  There  was  no  mention  of  any  other 
actions.  The  results,  however,  were  considered  successful.  It  was 
noted  that  the  boy's  attitude  had  changed  after  he  returned  to  school 

Prinoipalship  F. — The  pupil  cited  in  DP5e  received  a stiff 
reprimand  by  the  principal  for  his  behavior.  The  father  of  the  pupil 
felt  that  the  principal  had  been  unfair  with  his  son.  A conference 
and  a follow-up  conference  were  held  in  an  attempt  to  smooth  the 
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relations  with  the  father  and  try  to  bring  about  a behavioral  change 
in  the  child.  The  principal  said,  "I  fear  no  happy  medium  was  reached." 
The  results  of  the  actions  were  unsuccessful',  probably  because  the 
pupil  was  new  to  the  school  and  felt,  along  with  his  parents,  that  the 
administration  of  the  school  was  against  him. 

In  incident  DP5f,  the  pupil  continued  to  scream  at  the 
librarian  until  the  curriculum  assistant  was  called.  The  curriculum 
assistant  is  black  and  was  able  to  tone  the  child  down.  She  was  taken 
to  the  office  where  she  apologized  for  her  behavior  and  promised  to 
be  more  ladylike  in  the  future.  The  actions  were  considered  successful 
in  this  case  because,  "By  using  a little  psychology,  this  student  was 
led  to  believe  that  she  was  letting  a friend  down  when  she  displayed 
this  type  of  behavior."  The  girl  had  not  been  involved  in  an  incident 
of  this  type  since  the  conference. 

Pupil  Discipline — Group  6 Incidents 

The  Group  6 incidents  involved  large  numbers  of  black  and/or 
white  pupils.  This  group  includes  incidents  of  mass  walkouts, 
strikes,  and  campus  disturbances.  Five  of  these  incidents  were 
reported  (see  Table  9). 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  6 
Incidents 

The  incidents  in  Group  6 were  new  experiences  for  most  of  the 
principalships  and  there  was  some  difficulty  in  assessing  the  success 
or  lack  of  success.  The  incidents  required  a great  deal  of  outside 
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TABLE  9 

Incidents  of  Campus  Unrest,  Strikes,  Mass  Walkouts,  and 
Campus  Disturbances 


Principalship 

School  Level 

Code/Incident 

C 

Senior  High 

DP6a — General  campus  disturbances 
by  blacks  over  election  of  senior 
"Superlatives"  caused  many  fights 
between  blacks  and  whites. 

C 

Senior  High 

DP6b — ^Some  pupils  (mostly  white) 
withdrew  from  the  school  in  large 
numbers  after  there  was  fighting 
and  rioting  on  campus. 

C 

Senior  High 

DP6c — A series  of  incidents  caused 
cancellation  of  all  homecoming 
events;  there  was  a walkout  by 
pupils  and  general  unrest. 

D 

Junior  High 

DP6d — Suspension  of  a black  girl 
by  the  dean  caused  a "sit-in"  by 
17  black  pupils;  there  was  general 
unrest  and  bitterness;  the  girl 
had  a history  of  disrespect  for 
teachers  and  staff. 

D 

Junior  High 

DP6e — There  was  a mass  "sit-in" 
by  pupils  protesting  unfair 
practices  and  lack  of  sensitivity 
of  the  administration  to  black 
pupils. 

assistance  from  the  police,  county  school  officials,  community 
leaders,  and  human  relations  groups. 

Although  there  were  many  suspensions  resulting  from  these 
incidents,  none  was  reported  by  the  principal  ships  in  the  incidents 


submitted. 
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Prinaipalship  C. — There  was  general  chaos  in  incident  DP6a 
and  no  concerted  efforts  could  be  directed  in  any  one  direction. 

There  was  an  attempt  to  effect  a compromise  solution,  but  this  did 
not  satisfy  the  black  pupils.  The  most  positive  action  taken  was  to 
cancel  the  election  of  "Superlatives"  for  an  indefinite  period  of 
time  (perhaps  a year).  All  efforts  to  restore  peace  and  harmony 
were  unsuccess ful. 

Incident  DP6b  was  a part  of  a series  of  events  which  took 
place  in  the  school.  The  entire  administrative  team  was  engaged  in 
efforts  to  prevent  the  pupils  from  withdrawing  from  school.  Counselors 
talked  with  the  parents,  explaining  the  disadvantages  of  the  adult 
program  or  private  schools.  The  actions  were  unsuccessful  because  all 
of  the  pupils  involved  withdrew  from  the  school.  Not  a one  changed 
his  mind. 

Incident  DP6c  caused  a postponement  and,  eventually,  a 
cancellation  of  all  homecoming  activities.  The  action  taken  in  this 
case  was  the  cancellation  of  all  activities.  The  principalship  team 
felt  that  it  was  successful  in  restoring  order  that  week.  The  walkout 
had  caused  enough  problems.  It  was  felt  that  pep  rallies,  homecoming 
queen  elections,  and  the  excitement  which  accompanies  homecomings 
were  too  much  to  add  to  the  existing  excitement. 

Principalship  D. — ^Incidents  DP6d  and  DP6e  occurred  on 
different  days;  but  both  were  caused  by  alleged  unjust  treatment  of 
blacks  by  the  administration  of  the  school.  Everything  seemed  to  have 
been  brought  to  a head  by  the  suspension  of  a black  girl  by  the  dean. 
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In  the  first  incident,  the  principal  tried  to  reason  with 
the  17  pupils  and  urged  them  to  return  to  class.  After  fruitless 
debate,  he  suspended  all  17  of  the  pupils  for  four  days  with  the 
stipulation  that  they  return  with  their  parents.  Most  of  the  pupils 
returned  with  their  parents,  while  others  took  a 10-day  suspension. 

In  the  conference  with  the  parents,  wild  charges  were  made 
and  tempers  flared.  The  pupils  had  to  be  sent  to  another  room. 
Eventually,  the  whole  story  was  told.  The  parents  were  very  cooperative, 
but  they  could  not  reach  their  children.  The  pupils  were  still  very 
angry  and  bitter.  They  maintained  their  positions  to  the  end.  The 
results  were  unsuccessful. 

The  second  incident  was  handled  by  a black  counselor  who  was 
able  to  reason  with  the  pupils.  Students  were  still  complaining  of 
unfair  practices  by  the  administration.  The  principalship  team  felt 
that  the  complaints  should  be  heard  and  reviewed  by  teachers, 
counselors,  and  pupils.  A committee  was  formed  to  work  out  solutions 
to  some  of  the  problems.  These  actions,  reportedly,  had  some  impact 
on  the  black  pupils  and  were  considered  successful. 

Pupil  Discipline — Group  7 Incidents 

Group  7 incidents  were  incidents  of  general  disobedience, 
lack  of  respect  for  teachers  and  other  authority,  and  defying  teachers. 
Six  incidents  were  reported  and  are  presented  in  Table  10. 

Actions  Taken  and  Principalship  's  Perceptions  of  Success 
or  Lack  of  Success — Group  7 Incidents 

Many  principalship  teams  felt  that  lack  of  respect  by  black 
pupils  for  white  teachers  was  the  cause  of  many  other  problems.  The 
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TABLE  10 

Incidents  of  General  Disobedience,  Lack  of  Respect  for 
Teachers,  and  Defying  Teachers 


Principalship 

School  Level 

Code/Incident 

A 

Junior  High 

DP7a — White  teachers  complained  of 
disrespect  by  black  pupils  in 
general . 

C 

Senior  High 

DP7b — A white  male  pupil  refused 
to  be  punished  by  black  adminis- 
trator; he  was  very  defiant. 

C 

Senior  High 

DP7c — Black  male  pupils  did  not 
want  to  respect  authority  of  white 
teachers . 

D 

Junior  High 

DP7d — A black  boy  charged  with 
disobeying  and  defying  teacher 
felt  whites  were  against  him. 

I 

Elementary 

DP7e — A black  male  showed  no 
respect  for  teachers;  he  used 
profanity  in  halls  and  classes. 

I 

Elementary 

DP7f — A white  teacher  sought  method 
for  disciplining  black  student; 
her  methods  were  ineffective. 

teachers  who  filed  the  complaints,  for  the  most  part,  were  white. 

County  officials  had  been  brought  in  to  assist  teachers  and  principals; 
but  the  problem  had  increased  rather  than  diminished.  In  the  incidents 
cited,  there  had  been  no  harsh  measures,  such  as  suspensions,  taken 
in  dealing  with  the  problem. 

Principalship  A. — The  principalship  team  felt  the  need  for 
outside  help  in  dealing  with  the  problem  mentioned  in  DP7a.  He  had 


- 57  - 


a conference  with  three  associate  superintendents  to  plan  a course  of 
action.  Teachers  were  resigning  at  a rapid  pace  and  replacements  could 
not  be  found  right  away.  There  was  also  a problem  with  senior  high 
pupils  coming  to  the  school  during  the  school  day.  The  first  problem 
was  not  solved  immediately,  but  the  faculty  was  convinced  that 
something  was  being  done  to  help.  Teachers  were  hired  for  the  vacant 
positions  and  two  black  administrative  assistants  were  assigned  to 
give  any  assistance  they  could.  A fence  was  promised  to  separate  the 
junior  high  from  the  senior  high.  The  actions  had  led  to  some 
changes  and  were  considered  successful.  Teacher  morale  was  much 
higher. 

Prinei-palship  C. — In  incident  DP7b,  the  parent  of  the  white 
boy  was  called  by  the  dean.  The  parent  and  the  dean  agreed  that  the 
boy  should  be  given  some  form  of  punishment.  The  pupil  was  given 
work  detail  around  the  school  which  he  refused  to  do.  He  later 
decided  to  take  the  paddling.  The  principal  ship  team  rated  its 
actions  unsuccessful  since  the  boy's  attitude  was  not  changed. 

The  pupils  cited  in  DP7c  were  given  group  counseling  sessions. 
It  was  explained  that  all  teachers  had  authority  and  they  would  be 
supported  by  the  administration.  The  pupils  involved  changed  their 
attitudes.  The  results  of  the  sessions  were  considered  successful. 

The  dean  said,  "If  the  teacher  talks  to  the  student  in  a decent  tone, 
the  student  will  respect  what  he  says." 

Principalship  D. — A series  of  counseling  sessions  was  set  up 
for  the  pupil  cited  in  DP7d.  The  pupil  finally  opened  up  and  stated 
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that  he  felt  that  whites  were  against  him.  He  began  to  cry  and 
apologized  for  his  behavior.  He  stated  that  he  felt  sorry  for  the 
principal  and  all  of  the  problems  he  (the  principal)  was  having.  It 
was  felt  that  this  observation  by  the  pupil,  in  his  moment  of 
unhappiness,  was  significant.  The  action  taken  with  this  student 
proved  to  be  successful. 

Principalship  I. — The  pupil  mentioned  in  DP7e  had  been 
ignored  when  he  first  committed  the  offense.  When  the  incident  was 
repeated,  he  was  called  to  the  office  for  a quiet,  private  talk  with 
the  principal.  The  principal  felt  that  this  problem  had  decreased 
in  his  school  since  he  started  talking  with  pupils.  The  principal 
said,  "You  win  a few  and  you  lose  a few."  The  action  taken  in  the 
incident  cited  was  considered  successful. 

After  the  incident  cited  in  DP7f,  the  principal  advocated  a 
trial  and  error  method  of  dealing  with  discipline  problems.  He  felt 
that  teachers  must  learn  to  use  the  best  corrective  methods  they  can 
devise  for  dealing  with  their  own  problems  in  the  classroom.  The 
principal  felt  that  his  actions  were  successful  and  did  improve  the 
situation  on  a temporary  basis. 

Pupil  Discipline — Group  8 Incidents 

The  incidents  in  Group  8 were  general  disorderliness , 
violation  of  rules,  and  noisiness.  All  five  of  the  incidents  reported 
involved  black  pupils  (see  Table  11). 
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TABLE  n 

Incidents  of  General  Disorderliness , Violation  of 
Rules,  and  Noisiness 


Principal  ship 

School  Level 

Code/Incident 

C 

Senior  High 

DP8a — Many  pupils  (mostly  black) 
violated  rules  around  the  school 
and  refused  to  give  their  names 
when  teachers  requested  it. 

C 

Senior  High 

DP8b — Black  pupils  wore  hats 
everywhere  on  campus,  even  in 
class;  punishment  was  sometimes 
necessary. 

C 

Senior  High 

DP8c — A black  pupil  was  referred 
for  smoking  which  is  an  automatic 
five-day  suspension;  mathematics 
teacher  (white)  tried  to  prevent 
suspension  because  pupil  was  good 
in  her  class. 

D 

Junior  High 

DP8d — A black  pupil  took  clay  from 
the  art  room  and  gave  some  to  his 
friends;  they  had  a clay-throwing 
fight  on  the  school  bus. 

I 

Elementary 

DP8e — There  was  a problem  of 
continuous  pushing,  shoving, 
hitting,  and  running  in  the  halls 
and  classrooms  by  white  and  black 
pupils  (mostly  blacks). 

Actions  Taken  and  PvinciTpatship 's  Pevoeptions 
of  Success  ov  Lack  of  Success — Group  8 
Incidents 

The  incidents  cited  in  Group  8 may  not  be  considered  as 
well-defined  problems  related  to  school  desegregation,  but  they  were 
submitted  by  the  participants.  There  was  a general  feeling  that  black 
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pupils,  unlike  their  white  counterparts , were  more  guilty  of  noisiness, 
disorderly  conduct,  and  general  violation  of  school  rules  and 
regulations.  In  every  case,  the  principal  ship  teams  merely  tried  to 
reason  with  the  offenders. 

Prinoipalship  C.— Incident  DP8a  was  a compilation  of  a number 
of  incidents  where  students  violated  rules  and  refused  to  give  their 
names.  Teachers  were  asked  to  identify  the  pupil  or  describe  the 
pupil  as  much  as  possible.  For  the  most  part,  guilty  parties  were 
found  by  going  to  classrooms  and  questioning  pupils  who  fit  the 
descriptions  given.  The  dean  usually  decided  on  the  punishment,  if 
any.  This  method  had  been  successful  and  teachers  felt  that  something 
was  being  done. 

Incident  DP8b,  the  wearing  of  hats  in  the  school  building, 
was  basically  a problem  among  blacks.  Teachers  were  advised  to  take 
the  hats  from  the  pupils  (which  caused  other  problems  at  times)  and 
send  the  pupil  to  the  dean's  office.  An  appeal  was  made  to  the 
student.  Although  it  was  still  a problem,  the  efforts  had  been 
rather  successful  because  there  were  fewer  hats  in  the  building. 

In  incident  DP8c,  it  was  a case  of  teacher  interference  in  a 
rule  violation  by  a pupil.  The  violation  carried  an  automatic 
suspension.  The  teacher  even  summoned  the  parent  so  that  a conference 
could  be  held  with  the  dean.  The  conference  was  held,  but  it  was 
made  clear  to  the  parent  and  to  the  teacher  that  disciplinary  action 
was  not  left  to  parents  and  teachers.  No  exceptions  could  be  made 
in  a case  where  the  pupil  was  caught  smoking.  The  idea  was  to  try 
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to  get  the  teacher  and  parent  to  understand  the  position  of  the 
principalship  team.  The  actions  taken  were  considered  successful. 

Principalship  D. — ^In  incident  DP8d,  the  principal  questioned 
black  pupils  and  white  pupils  to  determine  the  guilty  parties.  The 
guilty  parties  were  called  into  conference  and  warned  that  they  could 
be  suspended  from  the  bus  for  their  behavior.  They  were  all  paddled. 
The  principalship  team  felt  that  this  action  was  sufficient  and 
successful  in  that  the  pupils  considered  the  punishment  just. 

Principalship  I. — The  principal  indicated  in  DP8e  that 
general  order  in  the  school  had  suffered  with  the  increase  of  the 
black  population  in  the  school.  Teachers  had  been  asked  to  supervise 
the  halls,  lunchroom,  and  play  areas  more  carefully.  There  was  also 
an  attempt  to  talk  to  pupils  about  having  pride  in  their  school. 
Parents  were  also  urged  to  send  children  to  school  neatly  dressed  in 
hopes  that  this  v/ould  have  some  effect.  The  principal  did  not 
evaluate  his  actions,  but  felt  improvements  were  evident. 

Pupil  Discipline — Group  9 Incident 

The  Group  9 incident  was  an  incident  of  black  pupils  causing 
disturbances  by  throwing  rocks  and  fighting  in  the  community.  Only 
one  incident  of  this  type  was  reported  by  the  administrative  teams. 
There  had  been  other  disturbances  in  the  community,  but  no  formal 
investigations  had  been  conducted. 

The  incident  which  follows  occurred  in  principalship  F at  the 
elementary  level: 

DP9a — An  irate  white  parent  called  school  board  about  black  pupils 
throwing  rocks  and  fighting  in  community;  windows  were  broken  in 
her  home. 
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Actions  Taken  and  Principalship  's  Perception  of  Success  or 
Lack  of  Success — Group  9 Incident 

Since  there  was  only  one  incident  in  this  group,  very  few 
specific  actions  were  directed  at  solving  the  problem.  The  problem, 
for  the  most  part,  was  confined  to  one  white  family  who,  reportedly, 
had  retarded  children.  The  black  pupils  harassed  the  white  children 
at  school  and  in  the  community. 

Conferences  were  held  with  the  parents  of  the  white  pupils 
and  the  black  pupils  who  were  involved.  It  was  difficult  to  get  the 
parents  to  understand  that  the  administrative  team  had  limited 
control  over  pupils  after  they  left  school.  In  fact,  there  was  very 
little  control  in  the  school  relative  to  this  kind  of  problem. 

All  efforts  to  solve  this  problem  failed.  The  lack  of 
success  in  dealing  with  the  problem  was  evidenced  by  the  fact  that 
the  family  moved  out  of  the  community  very  dissatisfied  with  the 
efforts  of  the  principalship  team. 

Pupil-Pupil  Relations 

There  were  19  incidents  in  the  pupil -pupil  relations 
category.  The  incidents  are  divided  into  six  different  groups.  The 
incidents  in  this  section  were  characterized  by  tense  situations, 
strained  relations,  and  explosive  feelings  between  black  pupils  and 
white  pupils.  Most  of  the  incidents  involved  three  or  more  pupils 
who  were  not  identified  individually  by  the  administrative  teams. 
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Pupit-Pupit  Relations — Group  1 Incidents 

Group  1 incidents  were  those  caused  by  general  unrest  and 
tension  which  resulted  in  wholesale  fights  between  blacks  and  whites. 
Six  incidents  were  reported  and  are  shown  in  Table  12. 

TABLE  12 

Incidents  of  General  Unrest,  Tension,  and  Fights  Between 

Blacks  and  Whites 


Principalship  School  Level  Code/Incident 


C 


C 


C 


C 


D 


D 


Senior  High 


Senior  High 


Senior  High 


Senior  High 


Junior  High 


Junior  High 


PPRla — There  was  a walkout  and 
fights  between  blacks  and  whites 
over  superlative  election;  con- 
ditions were  unsafe  on  campus. 

PPRlb — There  was  a series  of 
fights  between  blacks  and  whites; 
two  large  gangs  (blacks  and  whites) 
met  to  fight  it  out. 

PPRlc — About  50  male  black  pupils 
and  white  pupils  began  fighting  in 
courtyard  as  a result  of  tensions 
over  black  history  week;  a crowd  of 
200  gathered. 

PPRld — A large  group  of  black 
pupils  and  white  pupils  started  a 
fight  between  gym  and  main 
building;  there  were  heated  words 
and  taunts. 

PPRle — Several  black  pupils  jumped 
on  white  male  pupil;  a major  fight 
ensued;  100  blacks  walked  out  of 
school . 

PPRlf — Racial  fight  began  on  patio 
between  large  groups  of  blacks  and 
whites;  it  began  with  horseplay  in 
gym. 
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Actions  Taken  and  Prinoipalship 's  Perceptions 
of  Success  OP  Lack  of  Success — Group  1 
Incidents 

In  general,  most  of  the  administrative  teams  used  previously 
conceived  crowd  control  plans  and  help  from  the  local  police  department. 
In  four  of  the  incidents,  several  pupils  were  suspended  from  school 
because  of  their  dominant  roles  in  the  disturbances. 

Principalship  C. — In  incident  PPRla,  the  first  step  was  to 
make  the  campus  safe  and  secure  as  soon  as  possible.  A crowd  control 
plan  was  used  with  the  backing  of  the  local  police,  school  board 
security  personnel,  and  the  county  school  board  administrative  personnel. 
Many  pupils  were  suspended;  some  even  arrested  by  the  police.  The 
handling  of  the  situation  was  considered  successful  in  that  the  campus 
was  made  safe  and  many  pupils  were  punished  for  their  acts. 

In  PPRlb,  the  assistant  principal  (who  was  black)  appealed  to 
the  group  of  blacks  while  the  local  police  tried  to  calm  the  white 
pupils.  The  pupils  were  throwing  large  bricks  at  each  other, 
inflicting  some  injuries.  The  black  pupils  were  loaded  on  buses  and 
taken  close  to  their  homes.  Many  of  the  whites  left  in  cars.  The 
assistant  principal  felt  that  much  blood  would  have  been  shed  if  he 
and  the  police  had  not  stopped  the  pupils  in  time.  He  thought  the 
quick  action  in  this  case  brought  about  successful  results. 

In  PPRlc,  the  dean,  with  the  help  of  some  teachers,  broke  up 
the  fight  in  the  courtyard.  He  felt  that  many  more  pupils  would  have 
been  seriously  injured  if  the  fight  had  lasted  longer.  The  dean 
considered  his  actions  successful. 
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Several  white  pupils  were  bruised  in  incident  PPRld.  The 
dean  finally  succeeded  in  breaking  up  the  fight  which  had  been 
"brewing"  all  day.  Several  pupils  were  suspended.  Conferences  were 
held  with  the  parents  of  the  suspended  pupils.  The  dean  felt  that 
his  actions  in  breaking  up  the  fight  and  the  conferences  held  with 
the  parents  were  successful. 

Principalship  D. — ^In  incident  PPRle,  the  administrative  team 
made  every  effort  to  calm  the  crowd  of  approximately  100  black  pupils. 
The  police  department  was  summoned.  The  principalship  team  finally 
got  the  pupils  to  go  to  the  cafeteria  where  large-group  and  small - 
group  discussions  were  held.  The  community  relations  team  was  called 
in  after  the  black  pupils  wanted  to  discuss  some  of  their  grievances 
while  they  were  in  the  cafeteria.  Several  pupils  were  suspended,  but 
the  administrative  team  felt  that  it  was  successful  in  reasoning  with 
the  black  pupils  and  bringing  about  a temporary  calm  to  the  tense 
situation. 

Several  pupils  were  hurt  in  incident  PPRlf  and  a more  serious 
incident  of  this  type  occurred  later  on.  An  equal  number  of  black 
pupils  and  white  pupils  were  suspended  as  a result  of  a very  thorough 
investigation  into  the  fight.  Conferences  with  their  parents  were 
requested.  The  action  taken  was  unsuccessful  because  tensions  were 
eased  for  only  a short  period  of  time. 

Pupil-Pupil  Relations — Group  2 Incidents 

Group  2 incidents  involved  name  calling  and  taunting  remarks 
by  blacks  and  whites.  These  were  isolated  cases  of  name  calling 
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which  did  not  result  in  physical  confrontations.  There  were  four 
incidents  reported  and  they  are  shown  in  Table  13. 


TABLE  13 

Incidents  of  Name  Calling  and  Taunting  Remarks 


Principal  ship  School  Level  Code/Incident 


D 


D 


E 


E 


Junior  High 


Junior  High 


Elementary 


Elementary 


PPR2a — Black  pupils  tried  to  get 
two  white  girls  to  sit  in  the  rear 
of  the  school  bus;  one  white  girl 
was  pulled  to  the  rear;  other  white 
pupils  refused  to  get  on  bus;  black 
pupils  called  whites  "honkeys"  and 
"rednecks . " 

PPR2b — Black  pupil  and  white  pupil 
playing  in  a softball  game  had  an 
argument  over  a call  of  "out"; 
name  calling,  pushing  and  shoving 
were  started. 

PPR2c — There  was  a big  problem  of 
whites  calling  blacks  "niggers"; 
there  were  other  uncomplimentary 
remarks  made  by  whites  to  black 
pupils. 

PPR2d — A rash  of  name  calling 
started  in  a sixth  grade  class; 
names  like  "whitie,"  "blackie," 
"honkey,"  and  "nigger"  were  used. 


Actions  Taken  and  Prinaipalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  2 
Incidents 

The  principal  ship  teams  which  reported  name  calling  incidents 
felt  that  it  was  a serious  problem  which  led  to  many  other  things. 
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Incident  PPR2a  was  the  only  one  in  which  suspension  or  harsh  action 
was  taken.  It  was  generally  felt,  too,  that  pupils  were  very 
sensitive  to  name  calling. 

Prinoipalship  D. — ^Incident  PPR2a  was  handled  by  the  dean  of 
girls  and  the  assistant  principal.  A conference  was  held  with  the 
pupils  involved  and  their  parents.  The  pupils  who  were  "slightly 
involved"  were  reprimanded.  Three  pupils  were  suspended  because  they 
were  the  apparent  leaders  in  the  disturbance.  The  actions  taken  were 
considered  successful  since  incidents  of  this  type  had  not  occurred 
again,  when  reported. 

In  PPR2b,  both  pupils  were  referred  to  the  dean's  office 
and  questioned  about  what  happened  on  the  field.  The  pupils  were 
asked  to  explain,  if  possible,  why  the  name  calling  was  necessary. 

They  were  given  a talk  on  good  sportsmanship  and  what  could  happen  as 
a result  of  pushing  and  name  calling.  The  principal  ship  team  expressed 
the  idea  that  name  calling  would  be  around  for  some  time.  There  was 
no  evaluation  on  the  success  or  lack  of  success  in  dealing  with  incident 
PPR2b. 

Principatship  E. — The  administrative  team  felt  that  name 
calling  was  a serious  enough  problem  to  seek  help  from  parents  and 
other  sources.  Incident  PPR2c  was  just  one  of  many  such  incidents  in 
the  school.  Many  fights  were  started  by  name  calling  incidents.  The 
problem  gradually  subsided  with  the  help  of  parents,  teachers,  and 
other  community  agencies.  The  principal  felt  that  his  actions  were 
unsuccessful  because  of  the  deep-rooted  prejudices  of  the  whites  and 
the  reactions  of  the  blacks.  The  problem  was  solved  only  on  a 
temporary  basis. 
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In  PPR2d,  the  curriculum  assistant  suggested  a discussion 
between  blacks  and  whites  in  the  sixth  grade  class.  Questions  asked 
had  to  be  within  certain  limits.  This  question  and  answer  session 
was  to  be  conducted  for  several  minutes  every  day  for  a period  of  time. 
The  idea  was  to  see  if  sixth  graders  could  air  their  differences  and 
get  to  know  each  other  better.  The  actions  taken  were  successful 
because  of  the  skill  of  the  teacher  in  helping  pupils  to  bring  their 
feelings  out  in  the  open. 

Pupil-Pupil  Relations — Group  3 Incidents 

Group  3 incidents  involved  general  and  physical  harassment 
of  whites  by  groups  of  black  pupils.  These  incidents  included 
taunting  remarks,  hitting,  and  pushing.  The  three  incidents  in  this 
group  are  presented  in  Table  14. 


TABLE  14 


Incidents  of  General  and  Physical  Harassment  of  White  Pupils 

by  Black  Pupils 


Principal  ship  School  Level 


Code/Incident 


B 


Senior  High  PPR3a — White  female  pupils 


complained  of  constant  harassment, 
hair-pulling,  and  pushing  by  groups 
of  black  females  in  a predominantly 
black  science  class. 


D 


Junior  High  PPR3b — A black  boy  and  white  boy 


had  a fight;  teacher  on  bus  duty 
and  boys  tried  to  stop  the  fight; 
a large  group  of  blacks  pushed 


fight  on  by  hitting  whites  with 
shoes  and  other  things. 


F 


Elementary  PPR3c — Three  sixth  grade  black 

girls  beat  up  a white  girl. 
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Aations  Taken  and  Prineipalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  3 
Incidents 

The  three  incidents  in  this  group  were  handled  in  a similar 
manner — making  an  appeal  to  the  pupils  involved  to  improve  their 
behavior.  One  of  the  three  incidents  required  drastic  action — 
suspension  of  the  offenders. 

Principalship  B. — The  pupils  involved  in  incident  PPR3a  were 
referred  to  the  counselor  (black)  because  she  had  dealt  with  the 
same  girls  on  another  occasion.  The  counselor  did  not  see  the 
problem  as  one  of  race,  but  one  of  dissatisfaction  with  the  class 
since  all  of  the  pupils  involved  were  repeaters.  Both  the  counselor 
and  the  teacher  felt  that  one  of  the  girls  should  be  transferred  to 
another  class.  The  counselor  felt  that  the  entire  class  was  a 
discipline  problem  and  that  a series  of  conferences  might  be  necessary 
if  the  situation  was  to  be  improved.  The  administrative  team  felt 
that  the  actions  taken  were  successful  because  the  conferences  held 
by  the  counselor  helped  to  change  the  attitudes  of  the  pupils 
involved.  The  decision  to  transfer  the  one  black  girl  was  upheld  by 
the  administration. 

Principalship  D. — The  principal  felt  that  the  behavior  of  the 
black  pupils  was  serious  enough  to  suspend  all  of  the  black  pupils 
involved  for  10  days.  The  pupils  were  sent  home  on  a school  bus. 
Although  some  of  the  parents  insisted  that  their  children  be  reinstated, 
the  principal  did  not  change  his  decision.  The  principal  felt  that  he 
was  successful  in  preventing  other  incidents  of  this  type  because  of 
his  stern  position  in  PPR3b. 
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Prinoipalship  F. — ^In  PPRSc,  the  parent  of  the  white  girl  who 
was  attacked  came  to  the  school  seeking  to  find  out  more  about  the 
incident.  The  following  day  a conference  was  held  with  all  of  the 
pupils  involved  and  their  parents.  The  parents  of  the  black  girls 
had  already  initiated  some  form  of  punishment  and  assured  the  principal 
that  he  would  have  no  more  problems  with  them.  The  administrative 
team  considered  its  actions  very  successful  because  the  conference 
gave  everyone  a chance  to  talk  to  each  other  and  the  parents  have 
called  several  times  to  check  on  the  girls'  activities  in  school. 


Pupil-Pupil  Relations — Group  4 Incidents 

There  were  three  incidents  in  Group  4 (see  Table  15).  There 
were  two  incidents  of  white  pupils  being  intimidated  by  black  pupils 

TABLE  15 

Incidents  of  White  Pupils  Being  Intimidated  by  Black  Pupils  or 
Black  Pupils  Being  Intimidated  by  White  Pupils 


Principalship  School  Level  Code/Incident 


A Junior  High  PPR4a — A white  parent  brought  her 

son  back  to  school  during  the  day; 
he  felt  trouble  was  brewing; 
parents  had  told  him  to  come  home 
when  trouble  starts. 

D Junior  High  PPR4b — Black  male  pupils  took  lunch 

money  from  smaller  white  pupils. 

E Elementary  PPR4c — Large  groups  of  whites 

frightened  black  individuals;  large 
groups  of  blacks  frightened  white 
individuals . 
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and  one  incident  of  white  pupils  intimidating  black  pupils.  There 
were  no  physical  confrontations  reported  in  this  group. 

Actions  Taken  and  Prinaipalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  4 
Incidents 

Incident  PPR4b  was  the  only  one  which  resulted  in  suspension. 
Conferences  were  held  with  parents  and  pupils  in  all  of  the  incidents. 
None  of  the  principal  ship  teams  considered  the  problem  to  be  of  the 
same  magnitude  as  others  reported. 

Principalship  A. — In  incident  PPR4a,  the  principal  held  a 
conference  with  the  parent  and  the  pupil  and  explained  that  "hard  looks" 
and  "smell  of  trouble"  were  not  sufficient  grounds  to  leave  the  campus. 
He  assured  both  the  parent  and  the  pupil  that  the  school  was  safer 
than  going  out  in  the  community  alone.  He  felt  that  he  was  successful 
in  getting  them  to  see  his  point. 

Principalship  D. — ^In  incident  PPR4b,  the  principal  had  the 
police  make  out  a report  on  the  guilty  parties  and  suspended  the  boys 
for  10  days.  The  male  physical  education  teachers  were  asked  to 
supervise  the  locker  rooms  (where  most  of  the  incidents  had  occurred) 
more  carefully.  When  the  boys  returned  from  suspension,  the  principal 
held  a conference  with  them  in  an  effort  to  "befriend"  them.  The 
principal  rated  his  actions  successful  in  incident  PPR4b,  although 
similar  incidents  occurred  after  the  one  reported. 

Principalship  E. — In  incident  PPR4c,  the  principal  felt  that 
the  use  of  hall  passes  would  help  to  reduce  the  number  of  incidents 
of  intimidation  by  groups  of  pupils.  The  principal  asked  teachers  to 
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send  two  pupils  on  errands,  one  black  and  one  white  of  the  same  sex. 

He  felt  that  this  gave  pupils  a chance  to  interact  with  each  other 
while  on  the  errand.  He  considered  his  actions  fairly  successful  in 
that  there  were  fewer  incidents  and,  mainly,  because  the  two  pupils 
on  the  errand  had  a chance  to  interact. 

Pupil-Pupil  Relations — Group  5 Incidents 

Group  5 incidents  were  incidents  of  confrontations  in  the 
community  after  school  hours  which  caused  negative  reactions  in 
school.  The  two  incidents  in  this  group  involved  three  or  more  pupils 
or  other  persons. 

The  first  incident  occurred  in  principalship  D at  the  junior 

high  level.  The  code  and  incident  are  as  follows: 

PPR5a — White  teen-agers  threw  stones  and  glass  bottles  at  black 
pupils  walking  home  from  football  game;  two  white  men  drove  car 
between  groups  and  stopped  trouble. 

The  second  incident  in  group  5 was  in  principalship  E at  the 

elementary  level.  The  code  and  incident  are  as  follows: 

PPR5b — Family  misunderstandings  in  the  community  between  black  and 
white  families  precipitated  negative  reactions  at  school  (fighting, 
remarks) . 


Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  5 
Incidents 

Principalship  D. — The  principalship  team  had  the  school 
security  force  make  a full  report  of  incident  PPR5a.  The  white 
pupils  were  punished  (not  specified).  Arrangements  were  also  made  to 
transport  the  black  pupils  from  the  games  by  bus.  The  principal  felt 
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that  the  actions  were  successful  because  tbe  black  pupils  felt  steps 
had  been  taken  to  ensure  their  safety  and  welfare. 

Principalship  E. — -The  principal  held  a conference  with  both 
families  involved  in  incident  PPRSb  and  pointed  out  that  it  was  the 
responsibility  of  all  concerned  to  maintain  a healthy  personal, 
school,  and  community  relationship.  He  called  for  greater  parental 
cooperation  and  harmony.  He  felt  that  his  actions  were  highly 
successful  in  improving  pupil-pupil  relations  and  parental  cooperation 
in  school  and  community  affairs. 

Pupil-Pupil  Relations — Group  6 Incident 

The  one  incident  in  Group  6 was  a case  of  a black  female 
pupil  who  was  antagonistic  toward  everyone  (pupils  and  teachers)  of 
the  white  race.  She  blamed  the  entire  white  race  for  all  of  the 
problems. 

The  incident  occurred  in  principalship  D at  the  junior 

high  level.  The  code  and  incident  are  as  follows: 

PPR6a — Leading  black  pupil  had  bad  relations  with  everyone  of 
the  opposite  race;  pupil's  attitude  was  very  poor. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  6 
Incident 

The  principalship  team  held  several  conferences  with  the  pupil 
and  her  parents  to  attempt  to  unearth  the  reasons  for  her  bitterness. 
Parents  agreed  to  cooperate  in  any  way  to  improve  the  situation.  The 
conferences  brought  about  a fairly  successful  solution  to  the  problem; 
but  the  pupil  was  still  very  sensitive  and  resentful,  especially  when 
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she  failed  to  get  her  way.  The  problem  reoccurred  every  time  there 
was  a situation  which  seemed  unfair  to  the  pupil. 

Pupil-Teaaher  Relations 

There  were  15  incidents  in  the  pupil -teacher  relations 
category.  There  were  five  different  groups  of  incidents  which,  for 
the  most  part,  involved  individual  teachers  and  pupils.  In  some  cases, 
one  teacher  was  involved  with  a group  of  pupils  or  even  the  entire 
class.  The  incidents  reported  related  to  lack  of  control  of  the 
class  by  the  teacher,  disrespect  for  teacher  by  pupils,  and  poor 
attitudes  and  relations. 

Pupil-TeaoheT  Relations — Group  1 Incidents 

The  six  incidents  in  Group  1,  shown  in  Table  16,  were  cases 
of  pupils  and  teachers  having  intense  dislike  or  even  hatred  for  each 
other.  These  feelings  led  to  personal  encounters  between  teachers 
and  pupils  The  personality  clashes  did  not,  in  each  instance,  lead 
to  physical  confrontations. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  1 
Incidents 

All  of  the  principalship  teams  made  efforts  to  reason  with 
the  pupils  and  teachers  involved  in  the  Group  1 incidents.  Three 
pupils  were  suspended  when  all  counseling  techniques  failed  to  alter 
their  behavior. 

Principalship  D. — The  administrative  assistant  and  counselors 
had  a number  of  conferences  with  the  white  girl  in  PTRla,  to  no  avail. 
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TABLE  16 

Incidents  of  Personality  Clashes  Between  Pupils  and  Teachers 


Principalship 

School  Level 

Code/Incident 

D 

Junior  High 

PTRla — A white  pupil  had  intense 
antagonism  toward  black  teachers; 
she  was  very  disrespectful. 

D 

Junior  High 

PTRlb — Black  pupil  wanted  to 
transfer  from  black  teacher's 
class;  he  felt  undue  pressure 
because  he  was  the  only  black  in 
the  class;  the  teacher  was  too 
concerned  about  his  behavior. 

D 

Junior  High 

PTRlc — Dean  of  boys  addressed 
black  boys  by  saying  "boy"  or  "you 
people";  he  got  angry  responses 
from  pupils;  pupils  were  sometimes 
punished  for  their  responses. 

E 

Elementary 

PTRld — A white  male  faculty 
member  allegedly  called  pupil  a 
"nigger";  the  pupil  got  older 
brothers  and  sisters  to  attack  the 
teacher. 

F 

Elementary 

PTRle — A black  pupil  resented  white 
teacher;  he  refused  to  participate 
in  class;  he  was  abusive;  he  also 
hit  the  teacher  and  ran  out  of 
classroom;  he  transferred 
antagonism  to  principal  after 
being  caught. 

H 

Elementary 

PTRlf — A black  pupil  and  white 
teacher  could  not  adjust  to  each 
other;  teacher  and  pupil  had  a 
previous  altercation. 

She  was  finally  suspended.  The  girl's  attitude  changed  after  her 
suspension.  The  action  taken  with  this  pupil  and  the  follow-up 
conferences  were  successful  in  changing  her  behavior. 
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After  a conference  with  the  teacher  in  PTRlb,  she  realized 
that,  perhaps,  she  had  been  unfair  with  the  pupil.  She  felt  that  the 
boy's  behavior  should  be  beyond  reproach  since  he  was  the  only  black 
in  the  class.  The  pupil  and  teacher  were  able  to  make  an  adjustment. 

The  results  were  successful. 

Incident  PTRlc  was  brought  to  the  attention  of  the  administrative 
team  by  a counselor  whose  duties  dealt  primarily  with  desegregation 
problems.  She  felt  that  the  adverse  behavior  of  many  black  male 
pupils  was  the  result  of  "remarks"  made  by  the  dean  of  boys.  The 
relationship  between  the  dean  and  the  black  boys  was  very  strained. 

Even  after  several  conferences  with  the  dean, his  behavior  did  not 
change.  All  attempts  to  solve  the  problem  had  been  unsuccessful.  All 
of  the  blacks,  including  the  counselor,  felt  that  the  dean  could  not 
hide  his  prejudices  against  blacks. 

Principalship  E. — In  incident  PTRld,  a conference  with  the 
pupil  and  the  teacher  revealed  that  the  pupil  had  given  false 
information.  The  conference  also  revealed  the  poor  relationship 
between  the  pupil  and  the  teacher.  The  boy  was  suspended  for  his 
actions.  The  principal  recommended  a conference  with  the  supervisor 
of  pupil  welfare  and  the  boy's  parents  after  the  suspension.  The 
conference  yielded  good  results.  The  actions  taken  were  considered 
successful  because  better  relations  were  developed  with  the  teacher 
and  the  boy  and  his  parents. 

Principalship  F. — The  black  boy  in  incident  PTRle  became 
very  abusive  when  approached  by  the  principal.  The  principal  allowed 
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the  boy  to  "get  everything  out  of  his  system."  The  boy  was  called 
into  conference  with  the  white  principal  and  the  black  custodian. 

The  custodian  was  able  to  talk  with  the  boy.  The  pupil  was  later  put 
into  a class  with  a white  teacher  who  had  attended  a race  relations 
workshop.  This  move  was  successful  because  the  boy  accepted  his  new 
white  teacher. 

Principalship  H. — The  teacher  and  the  pupil  in  incident  PTRlf 
could  not  adjust  to  each  other  at  all.  Every  effort  to  reason  with 
the  pupil  failed.  She  became  disruptive  in  class  and,  finally,  had 
a physical  struggle  with  the  teacher.  The  pupil  was  suspended  for  a 
short  period  of  time.  When  she  returned,  she  was  placed  in  a black 
teacher's  class.  The  actions  in  this  case  were  successful  because  the 
pupil  gave  no  more  problems. 

Pupil-Pupil  Relations — Group  2 Incidents 

All  but  one  of  the  incidents  in  Group  2 were  incidents  of 
individual  black  teachers  who  had  difficulty  coping  with  predominantly 
white  classes  and  white  teachers  who  have  difficulty  with  predominantly 
black  classes.  The  results  were  numerous  referrals,  loss  of  control 
of  the  class,  disrespect,  and  poor  attitudes  of  teachers  and  pupils. 

One  incident  in  this  group  dealt  with  white  teachers  who  discriminated 
against  black  pupils  and  used  the  terms  "culturally  deprived"  and 
"disadvantaged"  in  a derogatory  manner.  There  were  six  incidents  in 
this  group.  These  are  shown  in  Table  17. 


- 78  - 


TABLE  17 

Incidents  of  Teachers'  Inability  to  Cope  with  Predominantly 
Black  or  Predominantly  White  Classes 


Princi pal  ship 

School  Level 

Code/Incident 

A 

Junior  High 

PTR2a — A white  male  teacher  always 
referred  black  females  to  the 
office;  he  always  demanded  that 
something  be  done;  he  had  no 
concrete  charges. 

A 

Junior  High 

PTR2b — A white  teacher  lost 
control  of  a class  originally 
taught  by  a black  teacher;  there 
was  a negative  attitude  between 
teacher  and  blacks. 

C 

Senior  High 

PTR2c — A white  teacher  sent  many 
black  pupils  to  the  office 
everyday . 

D 

Junior  High 

PTR2d — A black  teacher  lost 
control  of  a predominantly  white 
class;  students  took  advantage  of 
her  fears  and  uncertainties. 

D 

Junior  High 

PTR2e — Many  white  teachers  used 
derogatory  remarks  in  referring 
to  black  pupils;  they  used 
"culturally  deprived"  and 
"disadvantaged"  too  much. 

H 

Elementary 

PTR2f — A white  teacher  who  had 
many  problems  with  black  pupils  was 
called  names  such  as  "white  trash" 
and  "white  dog";  teacher  was 
guilty  of  physically  assaulting 
pupils. 

Actions  Taken  and  Pninaipalship  's  Penoeptions 
of  Success  or  Lack  of  Success — Group  2 
Incidents 


In  the  Group  2 incidents,  the  administrative  teams  conceded 
that  teachers  were  as  guilty  as  the  pupils  in  not  making  attempts  to 
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develop  good  relations.  There  were  no  punitive  actions  reported  for 
pupils  or  teachers.  The  basic  techniques  used  in  attempted  solutions 
were  conferences  with  the  teachers  and  pupils  involved. 

Prinaipalship  A. — ^In  incident  PTR2a,  the  administrative  team 
held  almost  daily  conferences  with  the  teacher  and  the  parents  of  the 
pupils  involved.  These  conferences  helped  the  teacher  overcome 
most  of  his  problems  and  improved  his  relationship  with  all  but  two 
of  the  girls.  The  change  in  the  teacher  was  temporary.  The  actions 
taken  in  the  solution  of  the  problem  were  unsuccessful  because  the 
teacher  persisted  in  his  behavior  after  a short  period  of  improvement. 

The  teacher  and  the  class  had  negative  feelings  in  incident 
PTR2b.  Every  member  of  the  administrative  team  talked  to  the  class 
and  tried  to  explain  the  reason  certain  changes  in  the  original 
teacher's  assignment  were  necessary.  The  class  continued  to  misbehave. 
Attempts  were  also  made  to  help  the  teacher  with  her  problems.  All 
actions  in  this  incident  were  unsuccessful.  It  was  impossible  to 
reason  with  the  class  or  the  teacher.  The  teacher  resigned  the  next 
day. 

Principalship  C. — In  PTR2c,  the  dean  asked  the  department 
chairman  to  help  the  teacher  handle  some  of  her  problems.  The  teacher 
gave  "seat  work"  for  the  entire  period  and  those  pupils  who  did  not 
do  the  work  were  sent  to  the  dean's  office.  After  a few  conferences 
with  the  teacher  and  the  department  chairman,  the  teacher  showed 
some  improvement.  The  effort  in  this  case  was  successful.  Although 
the  teacher  continued  to  send  pupils  to  the  office,  the  number  of 
pupils  sent  decreased  appreciably. 
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Pvinaipalship  D. — The  black  teacher  described  in  PTR2d  had 
never  taught  white  pupils  before.  A mixed  class  presented  even  more 
of  a problem  to  her.  The  principalship  team  tried  to  intimidate  the 
class  with  threats  of  punishment.  The  teacher  sent  most  of  the  real 
problems  to  the  dean.  This  helped  the  teacher  somewhat,  but  new  and 
different  problems  appeared  every  day.  The  teacher  finally  had  to  be 
transferred  at  the  principal's  request.  All  attempts  to  solve  this 
problem  were  unsuoaessfut.  The  principalship  team  felt  that  the 
teacher  was  unprepared  for  the  position,  especially  since  she  had 
to  come  at  midterm.  The  principal  felt  that  some  kind  of  orientation 
or  workshop  designed  to  help  her  to  make  the  transition  would  have 
been  helpful . 

In  PTR2e,  the  principalship  team  discussed  the  problem  of 
white  teachers  making  derogatory  remarks  to  and  about  black  pupils. 
The  principal  discussed  the  problem  in  a faculty  meeting  and  appealed 
to  those  who  were  guilty  to  refrain  from  this  practice.  The  adminis- 
trative team  felt  that  the  appeal  did  not  have  much  impact  and  termed 
the  action  unsuooessful^  and  indicated  other  methods  might  be 
necessary  if  the  problem  persisted. 

Primiipalship  H. — ^In  PTR2f,  the  teacher  was,  admittedly, 
guilty  of  pushing  and  shoving  the  pupils  around  and  the  pupils  were 
guilty  of  calling  her  names.  The  teacher  was  cautioned  about  her 
tactics  and  the  pupils  were  punished  for  their  disrespect.  The 
principal  claimed  that  his  actions  were  successful  for  a very  short 
period  of  time.  The  problem  occurred  many  times  after  the  original 
incident. 
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Pupil-Teacher  Relations — Group  S Incident 

There  was  only  one  incident  in  Group  3 and  it  concerned  a 
black  girl  who  was  suspended  for  constantly  breaking  school  rules  and 
regulations.  The  problem  in  this  incident  is  that  the  girl  was, 
allegedly,  treated  unfairly  after  she  and  a white  female  teacher  had 
a "shouting  and  cursing  bout."  The  girl  was  transferred  to  another 
school . 

The  incident  occurred  in  principal  ship  C at  the  senior  high 

school  level  and  was  reported  as  follows: 

PTR3a — A black  female  pupil  was  sent  to  the  juvenile  shelter 
after  an  incident  at  school;  she  was  not  given  a proper  hearing 
after  the  incident;  her  parents  did  not  contest  the  issue;  there 
was  no  action  on  the  part  of  youth  specialist  assigned  to  case. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  3 
Incident 

No  action  was  taken  in  incident  PTR3a  as  it  was  reported. 

There  were  attempts  to  counsel  the  girl  on  many  other  occasions  when 
she  had  problems  with  teachers.  Her  relationship  with  most  teachers 
was  very  poor.  All  attempts  to  help  the  girl  were  unsuccessful.  A 
counselor  who  handled  many  problems  related  to  school  desegregation 
felt  that  the  pupil  had  no  self-control,  but  should  have  been  given 
more  help  than  she  received. 

Pupil-Teacher  Relations — Group  4 Incident 

The  dean  in  administrative  team  D reported  the  only  incident 
in  Group  4.  The  problem  focused  on  the  strained  relations  between 
the  black  pupils  in  general  and  the  administrative  team.  Principalship 
D was  a junior  high  school. 


- 82  - 


The  code  and  incident  are  as  follows: 

PTR4a — A group  of  black  girls  became  bitter  when  an  administrator 
refused  to  talk  to  them;  they  made  the  request  several  times,  but 
were  refused;  they  charged  discrimination. 


Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  4 
Incident 

The  administrative  team  admitted  that  the  biracial  committee 
had  suggested  more  open  dialogue  with  pupils,  but  certain  recent 
events  had  caused  the  administration  to  be  cool  to  the  black  pupils. 

The  pupils  were  aware  that  many  schools  were  trying  the  open  dialogue 
approach  between  pupils  and  the  administration.  The  dean  tried  to 
convince  the  pupils  that  all  schools  could  not  be  run  the  same.  He 
suggested  that  a more  intelligent  and  respectful  manner  of  complaining 
could  be  found.  This  approach  was  successful  in  calming  the  pupils 
down  temporarily,  but  they  held  their  positions. 


Pupil-Teacher  Relations — Group  5 Incidents 

There  was  only  one  incident  in  Group  5 and  it  concerned  a 
black  boy  who  developed  bad  relations  with  the  teachers  and  office 
staff  in  principalship  D,  a junior  high  school.  The  code  and 
incident  are  as  follows: 

PTR5a — A black  male  pupil  was  below  average  academically,  but 
was  a strong  leader;  he  worked  as  public  address  announcer; 
teachers  and  secretaries  felt  he  was  noisy,  arrogant,  uncooperative, 
and  "smelled  bad";  many  more  lodged  complaints  on  all  charges; 
he  defended  himself  adequately. 
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Actions  Taken  and  Fvinoipalshi'p  's  Perceptions 
of  Success  or  Lack  of  Success — Group  5 
Incident 

The  curriculum  assistant,  who  was  in  charge  of  pupils  working 
on  the  public  address  system,  reported  this  incident.  He  had  advised 
the  pupil  on  how  to  cope  with  the  situation.  He  did  not  mention  the 
body  odor  problem  to  the  pupil  (for  his  own  reasons).  The  curriculum 
assistant  felt  that  he  had  been  unsuccessful  in  solving  the  problem 
and  would  not  be  able  to  solve  the  problem  unless  he  could  tell  the 
secretaries  and  teachers  to  "pull  the  needle  out."  He  also  refused 
to  take  the  pupil  off  the  public  address  system  for  fear  of  what  it 
might  do  to  the  pupil. 


Academic  Problems 

There  were  10  incidents  in  the  category,  academic  problems. 
There  were  six  groups  reported  in  this  category.  Generally,  the 
problems  related  to  those  of  scheduling,  class  loads,  and  curriculum 
modifications  which  were  related  to  school  desegregation. 

Academic  Problems — Group  1 Incidents 

There  were  four  incidents  involving  scheduling  errors  in  this 
section  (see  Table  18).  In  three  of  the  incidents,  white  pupils 
were  unhappy  because  their  classes  were  overwhelmingly  black. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  1 
Incidents 

The  principalship  teams  reported  that  a number  of  conferences 
was  held  with  dissatisfied  pupils  and  their  parents.  In  the 
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TABLE  18 

Incidents  of  Scheduling  Errors 


Principal  ship 

School  Level 

Code/Incident 

B 

Senior  High 

APla — A white  pupil  was  placed  in 
a black  literature  class  and  was 
very  unhappy;  pupil  waited  three 
weeks  before  requesting  transfer. 

B 

Senior  High 

APlb — A white  parent  wanted 
daughter  transferred  from  general 
business  because  she  was  only 
white  in  class;  girl  and  father 
felt  she  would  be  the  object  of 
ridicule. 

C 

Senior  High 

APlc — A white  parent  wanted  pupil 
transferred  from  science  class 
which  was  nearly  all  black. 

C 

Senior  High 

APld — There  were  extreme  problems 
in  scheduling  after  court-ordered 
desegregation;  there  were  many 
mix-ups  and  inaccurate  class 
rolls. 

incidents  cited  in  Table  18,  all  of  the  complaining  pupils  were 
transferred  to  another  class,  except  the  pupil  mentioned  in  incident 
APlb. 

Prinaipalship  B. — In  incident  APla,  the  pupil  was  very  shy 
and  did  not  ask  for  a transfer  until  three  weeks  had  passed.  After  a 
brief  conference,  she  was  transferred  to  another  English  class.  The 
actions  in  this  case  were  successful  because  the  pupil  was  happier 
and  the  class  she  was  in  was  glad  to  "get  rid  of  her." 
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In  incident  APlb,  the  girl's  father  became  upset  when  he 
overheard  his  daughter  talking  about  the  class  to  her  mother.  He 
threatened  to  contact  the  school  board,  if  necessary.  The  first 
course  of  action  was  to  talk  with  the  girl  about  the  class  and  her 
peer  relations  in  the  class.  The  girl  was,  then,  asked  to  explain 
the  situation  to  her  father  since  he  did  not  come  to  the  conference. 
Her  father,  after  finding  out  that  the  girl  was  happy  in  the  class, 
apologized  to  everyone.  The  pupil  was  permitted  to  remain  in  the 
class.  The  actions  in  this  case  were  very  successful. 

Principalship  C. — The  dean  stated  that  the  pupil  cited  in 
incident  APlc  did  not  have  a legitimate  reason  for  a schedule  change, 
but  the  principal  had  requested  him  to  make  the  change.  He 
perceived  his  actions  as  successful  since  there  were  no  more  problems 
but  he  was  not  sure  that  it  was  the  "right"  thing  to  do. 

Incident  APld  was  considered  one  of  many  which  could  be 
anticipated  as  a result  of  the  court  order.  The  entire 
principalship  team  worked  long  hours  to  get  most  pupils  properly 
scheduled.  The  effort  was  moderately  successful. 

Academic  Problems — Group  2 Incidents 

Group  2 incidents  were  those  incidents  which  related  to 
curriculum  problems  caused  by  a large  influx  of  blacks  into  a 
formerly  all-white  or  predominantly  white  school.  Two  incidents 
were  reported,  both  by  principalship  I,  an  elementary  school.  They 
are  as  follows: 
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AP2a — ^Subject  matter  taught  the  previous  year  was  too 
complicated  for  black  pupils  and  too  much  above  their  experiences. 

AP2b — Mode  of  speech  of  black  children  was  too  difficult  for  white 
teachers  to  understand. 


Actions  Taken  and  Prinaipalship 's  Perceptions 
of  Success  or  Lack  of  Success — Group  2 
Incidents 

In  incidents  AP2a  and  AP2b,  the  principal  solicited  the 
help  of  the  black  teachers  on  the  staff  in  developing  lesson  plans 
and  techniques  for  dealing  with  the  problems  of  the  black  pupils. 

He  stated  that  the  black  teachers  rendered  a tremendous  service  in 
interpreting  the  speech  of  the  black  children.  He  considered  his 
actions  in  solving  both  problems  as  successful. 

Academic  Problems — Group  3 Incident 

There  is  one  incident  in  Group  3 and  it  concerns  an  attempt 

by  the  administrative  team  to  prevent  a white  girl  from  suffering  a 

"possible  humiliating  experience"  with  a busload  of  blacks. 

The  incident  is  from  principalship  B,  a senior  high  school. 

The  code  and  incident  are  as  follows: 

AP3a — One  of  a few  white  seniors  earned  a trip  to  the  science 
fair  by  school  bus;  all  others  on  the  bus  were  black;  girl 
requested  the  company  of  a white  friend;  this  was  against  the 
rules  since  friend  was  in  the  eleventh  grade;  the  girl  explained 
how  uneasy  she  felt. 


Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  3 
Incident 

The  principalship  team  decided  to  grant  the  pupil's  request 
and  allow  her  friend  to  go  on  the  trip,  although  it  was  against  the 
rule.  A counselor  stated  that  it  was  possible  that  the  pupil  would 
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have  been  exposed  to  ridicule  and  horseplay.  The  action  taken  was 
regarded  as  successful  because  a serious  situation  may  have  developed 
if  the  pupil  had  been  allowed  to  go  on  the  trip  without  her  friend. 

Academic  Problems — Group  4 Incident 

The  one  incident  in  Group  4 involved  a black  female  pupil 
who  had  difficulties  enrolling  in  an  all-white  cosmetology  class  at 
the  school  to  which  she  was  transferred. 

The  incident  occurred  in  principal  ship  C,  a senior  high 

school.  The  code  and  incident  are  as  follows: 

AP4a — A black  female  enrolled  as  a new  student;  she  was 
scheduled  for  cosmetology  in  her  old  school;  teacher  said  it 
was  too  late  to  enroll  the  girl  in  the  cosmetology  course  because 
registration  was  in  March  of  previous  year;  also,  pupil  did  not 
have  $85  fee  for  the  class;  there  were  no  blacks  in  the  class. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  4 
Incident 

A conference  was  held  with  the  teacher  wherein  it  was  agreed 
that  the  girl  would  be  admitted  to  the  class  if  she  could  pay  the 
$85  fee.  Unfortunately,  the  girl  could  not  get  enough  money  for  the 
fee.  The  administrative  team  discussed  the  possibility  of  reducing 
the  fee  for  the  class  so  that  blacks  wishing  to  take  the  class  could 
afford  to  do  so.  It  was  apparent  that  other  pupils  were  aware  that 
there  were  no  blacks  in  the  class.  The  principalship  team  did  not 
evaluate  its  actions,  but  promised  that  blacks  would  be  enrolling  in 
the  class  the  following  school  term. 
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Aaademlo  Problems — Group  5 Incident 

The  one  incident  in  Group  5 concerned  a white  parent  who 

wanted  his  daughter's  school  assignment  changed  after  she  had  been 

transferred,  by  court  order,  to  another  school. 

The  incident  was  reported  by  principalship  C,  a senior  high 

school.  The  code  and  incident  are  as  follows: 

AP5a — A white  parent  wanted  daughter  transferred  back  to  her 
original  school  after  she  was  transferred  by  court  order. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  5 
Incident  ' 

The  principalship  team  explained,  in  detail,  the  reason  the 
man's  daughter  and  others  had  been  transferred  from  their  old  school. 
The  parent  was  also  informed  that  he  could  take  the  matter  to  the 
school  board.  The  parent  left  the  school  very  unhappy.  The 
principal  said,  "The  results  were  unsuccessful  . . . but  we  had  to 
act  as  we  did. " 

Academic  Problems — Group  6 Incident 

There  was  one  Group  6 incident.  It  concerns  the  use  of  some 

magazine  articles  thought,by  the  principal,  to  be  controversial . The 

incident  was  reported  by  principalship  D,  a junior  high  school.  The 

code  and  incident  are  as  follows: 

AP6a — A social  studies  class  was  using  controversial  articles 
(nature  of  articles  not  mentioned);  white  parents  complained. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  6 
Incident 

The  principal  tried  to  discuss  the  matter  with  the  teachers 
involved  in  such  a way  that  there  would  be  no  resentment.  He 
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suggested  that  teachers  refrain  from  using  the  materials.  He  regarded 
his  actions  as  successful  because  teachers  did  not  use  the  materials 
again  and  they  did  not  seem  to  resent  his  request. 

Swmary 

The  data  reveal  that  discipline  is  the  main  pupil  problem 
area  related  to  desegregation  as  reported  by  the  principal  ship  teams. 
Fifty-one  of  the  pupil  problems  were  discipline  problems,  19  were 
problems  of  pupil -pupil  relations,  15  were  problems  of  pupi 1- teacher 
relations,  and  10  were  academic  problems. 

One  principal  ship  (principal  ship  J)  did  not  report  any  pupil 
incidents.  Principalship  G reported  only  one  pupil  incident.  Two 
principalships,  one  senior  high  and  one  junior  high,  reported  29  and 
28  pupil  incidents  respectively. 

The  principalship  teams,  for  the  most  part,  viewed  their 
actions  and  solutions  as  successful.  Out  of  95  pupil  incidents,  74 
were  perceived  as  successful  and  21  as  unsuccessful. 

The  senior  high  principalship  teams  perceived  their  solutions 
as  successful  seven  times  in  37  incidents.  The  junior  high 
principalship  teams  regarded  their  actions  as  successful  10  times  in  38 
incidents.  Elementary  principalship  teams  reported  20  incidents  and 
considered  their  solutions  successful  16  times.  The  number  of  pupil 
incidents  reported  by  each  principalship  is  shown  in  Table  19.  The 
table  also  shows  the  administrators'  perceptions  of  success  or  lack 
of  success. 
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TABLE  19 

Summary  of  Successful  and  Unsuccessful  Solutions  to  Incidents 

Related  to  Pupils 


Total  of 
Successful  and 

Pupil-  Pupil-  Unsuccessful 
Discipline  Pupil  Teacher  Academic  Solutions  to 
Problems  Relations  Relations  Problems  Incidents 
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S 3 

S 1 

s 

22 

u 

1 

U 1 

U 4 

U 0 

u 

6 

School 

'(E) 

s 

0 

S 3 

S 1 

S 0 

s 

4 

u 

0 

U 1 

U 0 

U 0 

u 

1 

School 

'(E) 

s 

2 

S 1 

S 1 

S 0 

s 

4 

u 

2 

U 0 

U 0 

U 0 

u 

2 

School 

'‘(E) 

s 

0 

S 0 

S 0 

S 0 

s 

0 

u 

1 

U 0 

U 0 

U 0 

u 

1 

School 

“(E) 

s 

1 

S 0 

S 2 

S 0 

s 

3 

u 

0 

U 0 

U 0 

U 0 

u 

0 

School 

^(E) 

s 

3 

S 0 

S 0 

S 2 

s 

5 

u 

0 

U 0 

U 0 

U 0 

u 

0 

School 

•^(E) 

s 

0 

S 0 

S 0 

S 0 

s 

0 

u 

0 

U 0 

U 0 

U 0 

u 

0 

Note: 


S - Successful 
U - Unsuccessful 
E - Elementary  school 
J - Junior  high  school 
S - Senior  high  school 


CHAPTER  III 

CRITICAL  INCIDENTS  RELATED  TO  TEACHERS 


The  incidents  reported  in  this  chapter  are  presented  in  three 
teacher  categories — teacher-administrator  problems,  teacher-teacher 
relations,  and  professionalism — and  one  miscellaneous  category. 

There  were  23  teacher  incidents  and  five  miscellaneous 
incidents  submitted,  a total  of  28  incidents.  All  28  of  the  incidents 
are  coded  within  groups  and  reported  by  coded  pri nci pal  ships  and 
school  levels.  The  actions  taken  and  the  perceptions  of  the  princi- 
pal ship  teams  on  the  success  or  lack  of  success  in  dealing  with  the 
problems  follow  each  group  of  incidents. 

Teaaher-Administrator  Problems 

There  were  nine  incidents  reported  in  the  teacher-administrator 
category.  The  nine  incidents  related  to  teacher  dissatisfaction  with 
the  administration  in  handling  discipline  problems,  problems  related 
to  counseling  of  black  pupils  and  white  pupils,  a dispute  with  a 
curriculum  assistant  over  materials  to  be  used  in  the  classroom, 
teacher  objections  to  an  administrative  directive,  and  a dispute  over 
a class  assignment. 

TecLoher-Admi-n'ts'bra.'bor  Problems — Group  1 Inoiden'ts 

Group  1 incidents  related  to  teacher  dissatisfaction  with  the 
administration  in  handling  pupil  discipline.  As  shown  in  Table  20, 
there  were  five  incidents  reported. 
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TABLE  20 

Incidents  of  Teacher  Dissatisfaction  with  Administration  in 
Handling  Discipline  Problems 


Principal  ship 

School  Level 

Code/Incident 

A 

Junior  High 

TARla — A teacher  felt  the 
administration  was  not  tough 
enough  with  pupils;  she  never  knew 
what  action  was  taken  after  she 
referred  a pupil  to  the  office. 

A 

Junior  High 

TARlb — A teacher  wanted  dean  to 
make  pupil  write  a number  of 
sentences  for  punishment;  the 
teacher  was  disturbed  about  dean's 
atti tude. 

C 

Senior  High 

TARlc — A teacher  wanted  to 
prescribe  the  punishment  for  the 
pupils  she  sent  to  the  office. 

C 

Senior  High 

TARld — A teacher  was  not  satisfied 
with  "apology"  of  pupil  for  using 
profanity;  she  wanted  dean  to  take 
stronger  action  than  having  pupil 
to  apologize. 

D 

Junior  High 

TARle — A counselor  complained  that 
there  was  unequal  and  inconsistent 
disciplinary  action  taken  with 
black  pupils  and  white  pupils;  she 
felt  that  punishment  for  blacks 
was  more  severe. 

Actions  Taken  and  Prinoipalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  1 
Incidents 

In  most  cases,  a conference  was  held  with  one  member  of  the 
administrative  team  and  the  teacher  involved  in  the  dispute.  There 
were  no  reports  of  very  serious  incidents  in  this  group. 
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Prinaipalship  A. — ^In  incident  TARla,  a conference  was  held 
with  the  dean,  the  assistant  principal,  and  the  teacher.  The  dean 
felt  that  the  conference  would  help  to  establish  a better  relationship 
between  the  teacher  and  the  dean's  office.  He  regarded  the  results 
as  unsuoaessful  because  the  teacher  left  the  conference  still  feeling 
that  the  administration  was  too  lenient  with  pupils  sent  to  the 
office. 

The  teacher  cited  in  incident  TARlb  became  very  disturbed 
because  the  dean  refused  to  punish  the  pupil  for  not  writing  the 
sentences  as  the  teacher  had  demanded.  The  teacher's  conference 
with  the  dean  was  not  very  fruitful.  She  explained  that  this  was  her 
method  of  punishing  pupils  and  she  expected  support  from  the  adminis- 
tration. The  dean  felt  that  every  effort  to  solve  the  problem  was 
unsuccessful.  The  teacher  continued  to  make  pupils  write  sentences, 
although  not  as  many. 

Principalship  C. — The  teacher  in  incident  TARlc  was  very 
insistent  on  prescribing  punishment  for  pupils  which  she  sent  to  the 
office.  In  a conference,  the  dean  told  the  teacher  that  he  was 
responsible  for  making  such  decisions  and  this  responsibility  could 
not  be  delegated  to  teachers.  The  dean  felt  that,  although  he  and 
the  teacher  did  not  resolve  their  differences,  he  was  successful  in 
changing  her  tactics  with  the  office  staff. 

The  teacher  in  incident  TARld  felt  that  the  use  of  profanity 
by  a pupil  should  be  sufficient  grounds  for  automatic  suspension. 

The  dean's  position  was  that  there  would  be  too  many  pupils  suspended 
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if  profanity  were  an  automatic  suspension.  Other  types  of  punishment 
had  not  been  effective.  The  dean  felt  that  his  actions  in  this 
incident,  as  in  others  regarding  pupil  use  of  profanity,  were 
unsuccessful . 

Principalship  D. — A rash  of  pupil  incidents,  resulting  in 
suspensions  and  other  types  of  punishment,  caused  black  teachers  and 
the  black  counselor  who  reported  incident  TARle,  to  lodge  the  complaint 
that  black  pupils  were  being  suspended,  while  white  pupils  were 
receiving  lesser  punishment  for  the  same  offense.  The  administrative 
team  viewed  the  actions  of  the  counselor  as  interference  in  adminis- 
trative matters.  This  view  changed  after  many  conferences  were  held 
to  discuss  means  of  solving  the  many  problems  of  the  principalship. 

The  counselor  and  the  assistant  principal  felt  that  the  actions  taken 
in  attempting  to  solve  the  problem  were  successful. 

Teacher- Administrator  Problems — Group  2 Incident 

There  was  one  incident  reported  in  Group  2 and  it  concerned  a 
teacher-administrator  problem  related  to  counseling  of  black  pupils 
and  white  pupils. 

The  incident  occurred  in  principalship  D,  a junior  high 

school.  The  code  and  incident  are  as  follows: 

TAR2a— Many  teachers  (black  and  white)  felt  that  white  pupils 
should  be  counseled  by  white  counselors  and  black  pupils  should 
be  counseled  by  black  counselors. 

Actions  Taken  and  Principalship  's  Perceptions  of 
Success  or  Lack  of  Success — Group  2 Incident 

The  principalship  team  discussed  the  problem  in  faculty 
meeting  and  pointed  out  the  functions  of  the  counselors.  The 
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special  counselor  for  problems  of  desegregation  felt  that  pupils  could 
relate  to  counselors  of  either  race.  The  administrative  team  felt 
that  it  was  successful  in  suppressing  the  idea,  although  some  teachers 
were  resentful . 

Teacher- Administrator  Problems — Group  3 Incident 

The  one  incident  in  Group  3 concerned  a dispute  between  a 

teacher  and  a curriculum  assistant  over  material  to  be  used. 

The  incident  was  from  principalship  E,  an  elementary  school. 

The  code  and  incident  are  as  follows: 

TAR3a — A black  teacher  felt  curriculum  assistant  was  "picking  on 
her"  because  she  was  black;  teacher  had  neglected  to  return  some 
materials;  she  did  not  want  to  accept  "comments"  written  in  her 
plan  book  by  curriculum  assistant;  she  would  not  use  new  material, 
films,  and  books  suggested  by  curriculum  assistant. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  3 
Incident 

The  curriculum  assistant  allowed  the  teacher  to  "blow  off  the 
steam"  first.  She  then  tried  to  convince^the  teacher  that  she 
attempted  to  treat  all  teachers  alike  and  that  it  was  her  duty  to 
make  suggestions  which  might  be  helpful  to  teachers.  The  curriculum 
assistant  suggested  a conference  with  the  teacher  and  the  principal; 
but  the  teacher  refused  to  attend.  The  teacher  also  refused  to  speak 
to  the  curriculum  assistant  or  even  talk  unless  absolutely  necessary. 
The  curriculum  assistant  considered  her  attempt  to  solve  the  problem 
as  unsuccessful.  She  felt  that  a personality  conflict  or  her 
inexperience  in  dealing  with  blacks  may  have  been  the  cause  of  the 
problem.  It  was  also  the  first  year  of  teaching  for  the  black  teacher. 
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Teaaher-Administvator  Problems — Group  4 Incident 

There  was  one  Group  4 incident  and  it  concerned  teacher 

objections  to  an  administrative  directive. 

The  incident  was  from  principal  ship  G,  an  elementary  school. 

The  code  and  incident  are  as  follows: 

TAR4a — Many  teachers  objected  to  morning  bus  and  playground 
duty. 

Actions  Taken  and  Principalship 's  Perceptions 
of  Success  or  Lack  of  Success — Group  4 
Incident 

In  a faculty  meeting,  the  principal  explained  to  the  teachers 
that  they  were  responsible,  by  law,  for  the  safety  and  welfare  of  the 
children.  The  principal  felt  that  he  was  successful  in  getting  his 
point  across,  although  there  were  still  some  objections. 

Teacher-Administrator  Problems — Group  5 Incident 

The  one  Group  5 incident  concerned  a black  teacher  who 

objected  to  her  class  assignment. 

The  incident  was  from  principalship  G,  an  elementary  school. 

The  code  and  incident  are  as  follows: 

TAR5a — A black  teacher  resented  having  so  many  black  pupils 
in  her  class. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  5 
Incident 

In  a conference  with  the  teacher,  the  principal  explained 
that  the  school  was  65  percent  black  and  there  were  not  enough  white 
pupils  to  increase  the  number  in  her  class.  The  principal  gave  the 
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teacher  information  on  how  the  pupil  population  had  changed  from 
white  to  black  over  a two-year  period.  He  felt  that  his  attempt  to 
solve  the  teacher's  problem  was  suaoessfut  since  she  seemed  much 
happier  after  his  explanation. 

Teacher -Teaoher  Relations 

There  were  seven  problems  in  the  teacher- teacher  relations 
category.  There  were  five  different  groups  of  problems.  The  problems 
were  characterized  by  verbal  disputes  and  surly  attitudes.  All  of 
these  problems  were  perceived  as  having  racial  overtones. 

Teaoher-Teaaher  Relations — Group  1 Incidents 

There  were  two  incidents  in  Group  1 and  they  concerned 
disputes  over  temporary  room  assignments.  In  both  cases,  black 
teachers  and  white  teachers  were  involved. 

The  first  incident  was  from  principal  ship  C,  a senior  high 

school.  The  code  and  incident  are  as  follows: 

TTRla— A faculty  member  (department  head)  wanted  the  assistant 
principal  to  move  a class  out  of  shop  to  a classroom  because  the 
class  had  a black  substitute  teacher;  the  noise  of  the  class 
bothered  the  teacher. 

The  second  incident  was  from  principalship  D,  a junior  high 

school.  The  code  and  incident  are  as  follows: 

TTRlb — A black  teacher  became  upset  when  white  department 
chairman  moved  her  to  another  room;  white  teacher  said  black 
teacher  was  using  room  (science  lab)  incorrectly. 


- 98  - 


Actions  Taken  and  Prinaipalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  1 
Incidents 

Principalship  C. — ^In  TTRla,  the  incident  began  with  a 
confrontation  between  two  teachers  but  eventually  involved  the 
assistant  principal  who  had  a conference  with  the  department  chairman 
and  explained  his  reasons  for  not  wanting  to  move  the  substitute 
teacher.  The  substitute  was  having  problems  with  the  class  and  the 
assistant  principal  felt  that  the  department  chairman  should  be  near 
if  trouble  broke  out.  The  assistant  principal  felt  that  the  problem 
was  settled  successfully  because  the  department  chairman  saw  his  point 
and  respected  his  position. 

Principalship  D.—ln  incident  TTRlb,  the  curriculum  assistant 
referred  the  problem  to  the  principal.  The  principal  listened  to 
both  sides  and  tried  to  help  the  teachers  settle  their  differences. 

The  principal  was  unable  to  resolve  the  problem.  The  black  teacher 
was  very  unhappy  and,  later,  asked  for  a transfer  to  another  school. 
The  principal  felt  that  the  attempts  to  solve  the  problem  were  unsuc- 
cessful because  too  many  events  had  preceded  the  crisis  with  the  two 
teachers.  These  problems  were  caused  by  lack  of  departmental 
leadership  and  communication. 

Teacher-Teacher  Relations — Group  2 Incidents 

Group  2 incidents  were  those  wherein  black  teachers  and  white 
teachers  were  openly  hostile  toward  each  other.  There  were  two  of 
these  incidents. 

The  first  incident  in  this  group  was  from  principalship  H,  an 
elementary  school.  The  code  and  incident  are  as  follows: 


- 99  - 


TTR2a— A black  teacher  and  a white  teacher  had  been  feuding  over 
bulletin  board  space;  the  encounter  came  to  a head  in  a faculty 
meeting. 

The  second  incident  is  from  principalship  J,  an  elementary 

school.  The  code  and  incident  are  as  follows: 

TTR2b  A black  teacher  and  a white  teacher  had  a serious  encounter 
in  school  cafeteria  in  front  of  the  children. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  2 
Incidents 

Principalship  The  principal  held  a long  conference  with 
the  two  teachers  in  incident  TTR2a  and  urged  them  to  put  their  personal 
feelings  aside.  He  told  them  of  his  love  for  peace  and  harmony.  He 
also  made  an  appeal  to  the  entire  faculty  to  help  improve  the 
relationships  among  them.  After  two  weeks  had  passed,  the  white 
teacher  went  to  the  principal  and  said  she  would  continue  to  work  on 
bulletin  boards  and  try  to  improve  her  relationship  with  the  black 
teacher.  The  principal  regarded  his  actions  as  successful  because  the 
two  teachers  began  working  together  and  the  faculty  seemed  less  tense. 

Principalship  J.  The  principal  held  a conference  with  the  two 
teachers  to  find  out  the  facts  and  "clear  the  air."  He  felt  that 
both  teachers  were  prejudiced  in  incident  TTR2b.  He  considered  his 
actions  successful  because  there  were  no  further  incidents  between 
the  two  teachers. 

Teacher-Teacher  Relations — Group  2>  Incident 

The  one  Group  3 incident  concerned  the  black  militant  posture 
of  a black  teacher.  The  teacher  had  a "contrary  attitude"  toward 
white  teachers  and  administrators. 
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The  incident  was  from  principalship  C,  a junior  high  school. 
The  code  and  incident  are  as  follows: 

TTR3a — During  the  period  of  unrest  and  violence  at  school,  a 
black  teacher  assumed  a bitter  attitude  toward  white  teachers  and 
administrators. 


Aottons  Taken  and  PvLno'tpatsh'lp  's  Pevoepti-ons 
of  Success  or  Lack  of  Success — Group  3 
Incident 

The  principal  considered  his  efforts  to  reason  with  the 
teacher  as  unsuccessful.  He  felt  that  more  action  was  necessary  and 
referred  the  case  to  higher  authorities.  He  noted  little  or  no 
change  in  the  teacher's  attitude. 

Teacher-Teacher  Relations — Group  4 Incident 

The  one  Group  4 incident  was  what,  at  first,  seemed  to  be 

an  uncooperative  spirit  between  black  teachers  and  white  teachers 

towards  solving  the  problems  of  the  school. 

The  incident  was  from  principalship  E,  an  elementary  school. 

The  code  and  incident  are  as  follows: 

TTR4a— White  teachers  had  difficulty  disciplining  black  pupils; 
black  teachers  were  quiet  about  situation  and  did  not  offer  to 
help. 


Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  4 
Incident 

The  principal  found  that  the  black  teachers  had  an  informal 
"buddy  system"  which  was  designed  to  offer  advice  and  physical  help 
to  each  other.  The  principal  listened  to  some  of  the  black  teachers' 
informal  conversations  which  were  usually  held  in  the  lounge  or  the 
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library  (method  of  listening  was  not  revealed).  He  solicited  the  help 
of  some  of  the  black  teachers  and  found  they  were  eager  to  help.  He 
felt  that  his  actions  in  this  situation  were  successful  because  the 
discipline  improved  and  the  relationship  between  black  teachers  and 
white  teachers  improved. 

Teacher -Teacher  Relations — Group  5 Incident 

The  one  incident  in  Group  5 was  a case  of  alleged  racial 
prejudice  by  a white  supervisory  teacher  toward  a black  intern.  The 
situation  was  considered  very  "unhealthy"  at  the  school. 

The  incident  was  principal  ship  J,  an  elementary  school.  The 

code  and  incident  are  as  follows: 

TTR5a — A white  supervisory  teacher  was  openly  hostile  toward  a 
black  intern. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  5 
Incident 

The  principal  called  the  university  director  of  interns  and 
requested  a conference  with  the  director,  the  intern,  and  the 
supervisory  teacher.  After  weighing  all  factors,  everyone  thought  it 
best  to  transfer  the  intern  to  another  school.  The  principal  felt 
that  his  actions  were  successful  in  saving  a good  teacher  (the  intern) 
and  eliminating  a very  bad  situation. 

Professionalism 

There  were  seven  incidents  in  the  category  of  teacher 
professionalism.  The  incidents  were  divided  into  four  groups.  These 
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acts  of  unprofessional  or  unethical  conduct  by  a teacher  or  teachers 
were  characterized  by  wanton  circumvention  of  school  board  policies  or 
acts  unbecoming  a professional. 


Professionalism — Group  1 Incidents 

As  shown  in  Table  21  there  were  three  incidents  in  Group  1 
and  they  were  incidents  of  teachers,  indiscriminantly,  sending  pupils 
out  of  class  or  allowing  pupils  to  wander  around  the  campus. 


TABLE  21 

Incidents  of  Teachers  Sending  Pupils  Out  of  Class  or  Allowing 
Pupils  to  Wander  Around  the  Campus 


Principalship 

School  Level 

Code/Inci dent 

A 

Junior  High 

PI  a — Teachers  were  sending  many 
pupils  out  of  class,  especially 
black  pupils  who  were  discipline 
problems;  pupils  were  not  directed 
to  the  office. 

A 

Junior  High 

Plb — A teacher  saw  two  black  boys 
leaving  campus;  teacher  told  boys 
to  go  on  home;  the  boys  stayed  out 
all  night;  they  were  picked  up  by 
police. 

A 

Junior  High 

Pic — A white  teacher  asked  a black 
pupil  to  leave  her  room  after  a 
problem  with  pupil;  she  called  the 
pupil  a sissy;  the  pupil  reported 
incident. 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  1 
Incidents 


There  were  no  punitive  actions  taken  by  the  principalship 
team  in  any  of  the  incidents  reported.  The  teacher  who  called  the 
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pupil  a sissy  was  asked  to  apologize.  All  three  incidents  were 
reported  by  principal  ship  A. 

In  incident  Pla,  the  principal  held  a faculty  meeting  and 
"warned"  teachers  to  send  pupils  directly  to  the  office  when  they 
were  removed  from  class.  He  also  made  a general  announcement  to  the 
pupils  that  they  should  report  to  the  office  if  they  were  sent  out 
of  class.  The  principal  ship  team  reported  that  it  had  been  unsuaaessful 
in  solving  this  problem.  Teachers  were  still  sending  pupils  out  of 
class,  but,  fortunately,  many  pupils  came  to  the  office  on  their  own. 

In  Plb,  the  principal  called  the  parents  of  the  boys  who 
stayed  out  all  night  and  explained  the  situation  to  them.  He  also 
called  the  police  so  that  they  could  be  on  the  lookout  for  the  boys. 

The  boys  had  been  picked  up  earlier  that  morning  by  the  police.  The 
teacher  received  a stern  lecture  on  the  responsibility  of  the  teacher 
to  pupils.  The  principal  felt  that  his  actions  were  successful 
because  the  teacher  realized  her  mistake. 

In  incident  Pic,  the  principal  held  a conference  with  the 
teacher  and  the  parents  of  the  boy  for  the  purpose  of  having  the 
teacher  apologize  to  the  boy  and  his  parents  for  calling  him  a sissy. 

The  teacher  apologized.  The  principal  felt  that  the  results  were 
successful:,  because  everything  was  resolved  with  the  teacher's  apology. 

Professionalism — Group  2 Incidents 

There  were  two  Group  2 incidents  and  they  concerned  teachers 
whose  conduct  was  unbecoming.  The  two  teachers  cited  in  this  group 
were  considered  unethical  and  childish. 
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Both  incidents  were  reported  by  principalship  A,  a junior  high 

school.  The  codes  and  incidents  are  as  follows: 

P2a — A black  teacher  brought  a black  pupil  to  the  office;  the 
teacher  dared  the  pupil  to  hit  her;  the  pupil  turned  away. 

P2b — A white  teacher  told  parents  at  open  house  that  the  school 
was  on  verge  of  riots,  teachers  could  not  control  classes,  and 
many  teachers  were  resigning;  she  told  of  many  other  things  that 
she  had  "heard." 


Actions  Taken  and  Pvinoipatship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  2 
Incidents 

The  teacher  cited  in  incident  P2a  had  been  warned  about  this 
type  of  behavior.  In  a previous  encounter  with  a pupil,  she  had 
dared  a more  rebellious  girl  to  hit  her.  The  girl  had  to  be 
restrained  by  the  entire  office  staff.  The  police  were  finally  called 
to  remove  the  girl  from  the  building.  The  principal  felt  that  his 
warnings  had  been  unsuccessful  in  changing  the  teacher's  behavior. 

In  incident  P2b,  the  principal  received  four  or  five  telephone 
calls  the  following  morning.  He  decided  to  have  an  individual 
conference  with  the  parents  who  called.  He  assured  them  that,  while 
there  were  many  problems,  the  school  was  safe  and  under  control.  After 
hearing  the  parents'  side  of  the  story,  the  principal  held  a confer- 
ence with  the  teacher.  The  teacher  denied  some  of  the  allegations, 
but  admitted  that  she  had  probably  said  some  damaging  things.  The 
principal  felt  that  he  had  a successful  conference  with  the  teacher 
because  she  apologized  for  her  actions  and  left  the  conference  feeling 
better  about  the  situation. 
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Professionalism — Group  3 Incident 

There  was  one  incident  in  Group  3 and  it  concerned  a father's 
complaint  that  a teacher  made  uncomplimentary  and  nasty  remarks  to 
his  16-year-old  daughter. 

The  incident  was  from  principalship  C,  a senior  high  school. 
The  code  and  incident  are  as  follows: 

P3a-^n  angry  black  parent  called  and  said  that  a white  male 
teacher  had  made  nasty  remarks  to  his  16-year-old  daughter 
(nature  of  remark  not  revealed). 


Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  3 
Incident 

In  incident  P3a,  the  parent  came  to  the  school  very  angry, 
demanding  to  see  the  teacher.  The  principal  allowed  him  to  "cool 
off"  before  he  sent  for  the  teacher.  The  principal  also  decided  to 
confer  with  the  parent  about  the  incident  so  that  he  would  understand 
the  complaint.  The  teacher  and  the  parent  had  a long  conference  and 
talked  things  out.  The  teacher  apologized  for  making  the  statements 
about  the  girl  and  was  successful  in  changing  the  parent's  attitude. 
The  conference  uncovered  the  fact  that  the  girl  was  four  or  five 
reports  behind  in  her  work.  (It  was  not  known  whether  or  not  this  fact 
prompted  the  teacher's  remarks.)  The  father  assured  the  teacher  that 
his  daughter  would  catch  up  with  her  work.  The  principal  felt  that 
his  actions  were  very  successful  in  this  incident.  The  parent  and 
the  teacher  seemed  very  happy. 
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Professionalism — Group  4 Incident 

The  one  Group  4 incident  concerned  a teacher  who  insulted  a 
parent  after  she  felt  she  had  been  insulted.  The  teacher  felt  that 
the  parent  was  prejudiced. 

The  incident  was  from  principalship  D,  a junior  high  school. 

The  code  and  incident  are  as  follows: 

P4a— white  parent  sent  a note  concerning  her  daughter  to  a 
black  teacher  on  an  unacceptable  piece  of  paper;  the  teacher 
retorted  by  sending  the  parent  a note  on  an  unacceptable  piece 
of  paper  (the  kind  of  paper  not  revealed). 

Actions  Taken  and  Principalship  's  Perceptions  of 
Success  or  Lack  of  Success — Group  4 Incident 

After  a complaint  from  the  parent,  the  principal  talked  to 

the  teacher  about  professionalism  and  adult  behavior.  He  held  a 

conference  with  the  parent  and  the  teacher  and  helped  them  to  iron 

out  their  differences.  They  apologized  to  each  other.  The  principal 

felt  that  the  incident  was  very  trivial,  but  the  outcome  was  successful. 

Miscellaneous  Incidents 

There  were  five  incidents  in  the  miscellaneous  category.  They 
were  divided  into  four  groups.  The  incidents  in  this  category  were 
perceived  as  problems  related  to  desegregation,  but  did  not  fit  in 
any  of  the  other  categories. 

Miscellaneous — Group  1 Incidents 

Group  1 incidents  were  cases  wherein  parents  attempted  to 
circumvent  the  court  order  which  transferred  their  children  to  another 
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school  or  parental  dissatisfaction  with  the  school.  There  were  two 
incidents  reported. 

The  first  incident  was  from  principalship  C,  a senior  high 

school.  The  code  and  incident  are  as  follows: 

Mia — White  parents  sent  pupil  to  one  school  (principalship  C) 
although  she  was  supposed  to  be  in  another  school;  parents  tried 
to  persuade  principal  to  accept  pupil. 

The  second  incident  in  Group  1 was  from  principalship  E,  an 

elementary  school.  The  code  and  incident  are  as  follows: 

Mlb — White  parent  told  office  staff  that  her  child  was  sensitive, 
nervous,  and  brilliant;  parent  said  child  was  upset  about  the 
change  in  school  assignment;  parent  would  not  take  part  in  school 
events  such  as  open  house  and  PTA. 


Actions  Taken  and  Pvincipatshi'p  's  Perceptions 
of  Success  or  Lack  of  Success — Group  1 
Incidents 

Principalship  C. — In  incident  Mia,  the  principal  said  he  had 
to  refuse  any  requests  by  the  parents  for  a school  change.  The  parents 
were  hard  to  convince.  The  parents  finally  withdrew  the  pupil  from 
the  public  schools.  The  principal  felt  that  he  had  been  successful 
in  upholding  school  board  policy  and  the  court  order. 

Principalship  E. — ^In  incident  Mlb,  the  principal  referred 
the  parent  to  the  guidance  counselor.  He  felt  that  the  counselor 
might  have  been  able  to  help  convince  the  lady  that  the  school  would 
do  everything  possible  to  help  the  pupil.  In  the  conference,  the 
parent  stated  that  she  resented  the  fact  that  her  girl  would  be  going 
to  school  with  blacks.  The  child  was  very  unhappy  in  the  school  and 
spent  most  of  her  time  in  the  clinic.  She  had  a very  good  teacher. 
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but  there  was  no  way  to  convince  the  mother.  The  parent  did  not  give 
the  child  or  the  school  a chance.  She  withdrew  the  child  from  the 
public  schools  after  two  weeks.  The  principal  rated  his  actions 
unsuooessful.  He  felt  that  he  did  not  know  how  to  handle  the  problem 
at  that  time  and  did  not  know  if  he  could  handle  it  in  the  future. 

Misaellaneous — Group  2 Incident 

The  one  Group  2 incident  was  one  of  aggressive  behavior  on 

the  part  of  a parent  toward  an  administrator.  The  parent  complained 

of  unfair  and  prejudiced  treatment  of  her  child. 

The  incident  was  from  principalship  C,  a senior  high  school. 

The  code  and  incident  are  as  follows: 

M2a — The  dean  (white)  reprimanded  a black  girl  for  misconduct 
on  the  school  bus;  girl's  mother  came  to  school  in  a rage  and 
complained  of  unfair  treatment;  she  threatened  to  attack  the 
dean. 


Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  2 
Incident 

The  dean  sat  quietly  and  listened  to  the  mother.  When  she 
threatened  to  attack  him,  he  assured  her  that  he  would  have  her 
arrested.  After  a few  moments  of  obscenities,  the  mother  left  the 
school.  The  dean  felt  that  he  was  unsuccessful  in  dealing  with  the 
incident.  He  stated  that  he  had  not  seen  the  parent  except  on  one 
other  occasion.  They  spoke  to  each  other,  but  nothing  else  had  been 
said. 

Miscellaneous — Group  3 Incident 

The  one  Group  3 incident  concerns  a rash  of  complaints  from 
black  parents  and  white  parents  about  the  safety  of  their  children. 
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These  complaints  came  after  reports  of  fights  and  intimidating  tactics 
by  older  pupils. 

The  incident  was  from  principalship  E,  an  elementary  school. 

The  code  and  incident  are  as  follows: 

M3a — During  the  first  year  of  clustering,  principal  received 
many  telephone  calls  and  visits  from  parents  concerned  about  the 
safety  of  their  children  (black  parents  and  white  parents). 

Actions  Taken  and  Principalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  S 
Incident 

The  principalship  team  met  to  discuss  plans  for  calming  the 
fears  of  the  parents  and  assuring  them  that  the  pupils'  safety  was  of 
utmost  importance  to  the  school.  The  administrative  team  planned  a 
meeting  with  the  parents  of  the  clustered  schools.  The  other  schools 
in  the  cluster  agreed  on  the  plan.  Open  house  activities  were  also 
planned  for  the  clustered  schools.  The  parents  and  the  principalship 
teams  of  the  clustered  schools  agreed  to  form  a group  to  serve  for 
the  entire  year.  This  group  would  be  ready  and  willing  to  help  the 
clustered  school  in  any  way  possible.  The  principalship  teams  felt 
that  their  actions  were  successful.  Nearly  all  of  the  parental  fears 
subsided  and  there  was  no  carry-over  to  the  children.  The  group 
which  had  been  formed  was  another  positive  result  of  the  actions 
taken. 

Miscellaneous — Group  4 Incident 

The  one  Group  4 incident  as  perceived  by  elementary 
principalship  teams,  was  one  of  the  many  caused  by  court-ordered 
desegregation.  It  concerned  the  problems  that  elementary  pupils  had 
relative  to  school  buses. 
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The  incident  was  from  principal  ship  I,  an  elementary  school. 
The  code  and  incident  are  as  follows: 

M4a — The  principal  reported  increased  absenteeism  during  rainy 
or  cold  weather;  pupils  walked  muddy  roads  without  proper  clothes; 
buses  were  late,  causing  confusion  among  children;  pupils  could 
not  find  the  correct  bus  to  ride. 

Actions  Taken  and  Prinoipalship  's  Perceptions 
of  Success  or  Lack  of  Success — Group  4 
Incident 

The  principal  recommended  to  the  transportation  department 
that  bus  pickups  be  scheduled  closer  to  where  the  pupils  lived.  The 
transportation  department  informed  the  principal  that  the  school 
board  policy  was  that  pupils  must  walk  one  mile  to  catch  a bus.  The 
principal  also  designated  a specific  loading  zone  for  buses  to  help 
end  the  confusion  of  pupils  catching  the  wrong  bus.  The  principal 
felt  that  he  had  been  unsuccessful  in  solving  any  of  the  problems 
because  of  school  board  policy  and  the  erratic  bus  schedules.  He 
felt  that  the  problem  could  be  solved  by  assigning  pupils  to 
neighborhood  schools. 

Surmajry 

There  was  a total  of  28  teacher  and  miscellaneous  incidents 
related  to  school  desegregation.  The  incidents  in  the  teacher 
categories  were  rather  evenly  distributed.  There  were  nine  incidents 
in  the  teacher-administrator  category  and  seven  each  in  the  teacher- 
teacher  relations  and  teacher  professionalism  categories.  There  was 
a total  of  five  incidents  in  the  miscellaneous  category. 


- ni 


Two  pn’ncipalships,  principalship  B and  principalship  F,  did 
not  report  any  incidents  in  either  the  teacher  or  miscellaneous 
categories.  Principalship  A and  principalship  C reported  the  highest 
number  of  incidents  in  the  teacher  and  the  miscellaneous  categories, 
with  a total  of  seven  each. 

The  principalship  teams  regarded  their  actions  as  successful 
in  16  of  28  attempts.  Twelve  attempted  solutions  were  regarded  as 
unsuccessful.  Senior  high  principalship  teams  regarded  their  actions 
as  successful  four  times  in  seven  attempts.  Junior  high  administrative 
teams  had  five  successful  attempts  and  six  unsuccessful  ones.  The 
elementary  principalships  were  successful  seven  times  in  10  attempts. 

The  number  of  teacher  incidents  and  miscellaneous 
incidents  is  shown  in  Table  22.  Also,  the  table  shows  judgments 
regarding  the  success  of  the  action  taken. 


- 112  - 


C\J 

CvJ 


CO 

< 


-o 

to 

3 to 

3 

P 

4- 

fO 

3 

O 

(/>  3 

05 

to  CD 

•XD 

to 

QJ  “O 

S- 

•r- 

3 

U *1“ 

05 

U 

O 

U O 

-3 

3 

•f— 

3 3 

O 

l-H 

4-> 

to  *—< 

n3 

CL 

3 

05 

to 

05 

o 

3 

*o 

O 

^ +-> 

O 

3 

S- 

O 

05 

(0 

0) 

3 to 

+-> 

3 

O- 

3 

rO 

S- 

to  O 

*o 

(U 

to  *1— 

05 

rO 

05  -P 

■P 

05 

u 

•P 

(J  3 

03 

U 

fO 

O 

U r— 

r— 

to 

0) 

P- 

3 O 

05 

*r— 

\— 

00  00 

q;  s: 

o 

-p 

to 

3 

-D 

O 

(D 

05 

+-> 

3 

03 

rO 

r“ 

r— 

<u 

r— 

DC 

05 

U 

</) 

to 

c 

to 

»r— 

o 

-M 

♦r* 

C 

4-> 

0) 

3 

TD 

E 

r— “ 

•r" 

to 

O 

CJ 

OO 

3 

r— 

I— 1 

03 

r— 

3 

3 

to 

O 

3 

00  O 
i/>  0) 

<u  c: 
U ro 

U r— 
Z5  I— 
(/)  0) 
c o 
:z)  00 

“O  £ 

c 

ro 


</) 

if) 

(D 

U 

U 

3 

00 


s- 

E 


{/) 

to 

O) 

M- 

O 

S- 

D_ 


I 00 

S-  C 

<U  OJ  O 

^ -C  *r- 

u a +-> 

fO  fO  fO 
CD  CU  r— 
h-  h-  CU 
DC 


S- 

o 

+->  to 

I fC  £Z 
S-  S-  O 

<D  4->  *1- 
-e  to  4-> 
(J  T-  fO 
fO  £Z  I— 

O)  •!-  <u 
I—  E DC 
“O 


3 

00 


CNJ  LO  O O *^rO  CO  I—  I — r—  oo  C\J  f—  CVJO 

OO  ZD  00  Z3  00  35  OO  ZD  00  3D  tO  ZD  00  35  00  35 


OO  oo  f— r—  OO  I — o oo  o I—  oo 

OOZD  t>0  35  00  35  OOZD  OOZD  00  35  00  35  OOZD 


OJOO  oo  r—  O «—0  OO  OO  OO  OO 

OOZD  003)  C/5ZD  00  35  00  35  00  35  OOZD  OOZD 


OO  OO  I—  I—  Or-  OO  OO  OO  OsJO 

00  35  00  35  OOZD  00  35  OOZD  0035  0035 


OC\J  OO  I — I — C\JO  Oi — OO  C\JO  OO 

OOO  OOZD  OOO  00  35  OOO  00  35  OOO  OOZD 


-■ — ^ 

. — s. 

^ H 

^ 

„ — S 

•Z) 

00 

00 

'Z) 

UJ 

LU 

LU 

LU 

^ 

' — »»■ 

V — ^ 

< 

CO 

t_5 

Q 

LU 

LU 

CD 

zc 

1 — 

r— 

, — 

, 

, 

r— 

r— 

o 

o 

o 

o 

o 

O 

O 

o 

o 

o 

o 

o 

o 

O 

o 

o 

_3 

-3 

-3 

-3 

-3 

-3 

u 

u 

u 

u 

u 

O 

<J 

o 

00 

00 

oo 

oo 

00 

00 

00 

(/) 

Total  Perceptions  of 
Successful /Unsuccessful 


113 


*o  in 
01  c +-> 
(IJ  c 
e cu 

QJ  “D 

-a  S-  *r- 
•I-  cu  u 
u -c  c 

C CJ  t-H 
i-H  n3 

cu  in 

O h-  3 

4->  o 

o cu 

(/)  4->  C 
C fC 

o -o  p- 

•l-  a;  r- 
4->  +->  O) 
3 fO  u 

r—  r—  01 

O CU  •!- 

00  ci:  s: 


O I—  CM  o 
C/)  ID  oo  ID 


to 

Z5 

o 

cu 

c 

fO 


Or-  O O 


CU 

u 

in 


c>0  ID  00  ID 


St 

•ri 

•4^ 

I 

CM 


DD 

< 


ro 

C 

o 

to 

to 

cu 

4- 

o 

5- 
Q, 


O O O O 

00  ^ 00  ^ 


I to 
S-  S-  C 
CU  CU  o 
JZ  -C  T- 
u (J  +-> 
<U  fO  fO 

QJ  cu  r~“ 

I—  t—  cu 


O O CM  O 
00  ID  00  ID 


S- 

o 

+->  oi 


1 

03  C 

, 

S- 

S-  O 

Z3 

-C 

JZ 

cu 

4->  T- 

4- 

>>  CO  CO 

-£Z 

tO  4-> 

o o 

o o 

Z5 

to 

s- 

*r~ 

•r- 

o 

•r—  ro 

4- 

to 

03 

HI 

DI 

ra 

C r— 

00  ID 

00  ZD 

to 

cu 

-P 

QJ 

*f-  CU 

to 

CJ 

c 

S- 

S- 

h- 

E 

<U 

u 

0} 

o 

o 

“O 

U 

3 

E 

•r- 

•r“ 

u 

to 

CU 

C 

C 

13 

c 

r— 

3 

0) 

U1 

3) 

LU 

■-D 

oo 

>-“~N 

**••"**. 

LU 

LU 

1 

1 

1 

V -«• 

l-H 

■Z) 

oo  ID 

LU 

CO 

, 

, — 

o 

o 

• • 

o 

o 

<u 

JZ 

+-> 

o 

u 

o 

00 

oo 

h: 

CHAPTER  IV 

GENERALIZATIONS,  SUGGESTIONS,  AND  GUIDELINES 


In  the  two  preceding  chapters,  the  problem  categories,  as 
reported  by  the  respondents,  were  described  in  terms  of  the  incident, 
the  action  taken,  and  the  administrators'  perceptions  of  success  or 
lack  of  success  in  dealing  with  the  problem.  This  chapter  is  devoted 
to  generalizations  regarding  the  incidents  and  suggestions  and 
guidelines  for  building-level  administrators  who  may  face  similar 
problems  in  future  desegregation  efforts. 

Genera lizations 

The  generalizations  are  discussed  as  they  relate  to  each  of 
the  major  categories  of  the  study — pupil  categories,  teacher 
categories,  and  the  miscellaneous  category.  These  generalizations 
reflect  the  prevailing  problems  and  the  prevailing  attempted  solutions 
to  the  problems.  Generalizations  about  the  actions  taken  and  of  the 
perceptions  of  the  administrative  teams  are  discussed  as  they  relate 
to  the  more  serious  problems  of  the  study. 

Generalizations  Regarding  Pupil  Incidents 

The  study  revealed  that  pupil  discipline  is  one  of  the  major 
problems  of  rapid  desegregation.  The  discipline  problems  are 
characterized  by  fighting,  unruly  behavior,  disrespect  for  teachers, 
and  open  defiance. 
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The  pupil  incidents  were,  basically,  concentrated  in  the 
secondary  schools.  Only  20  of  the  95  pupil  incidents  were  reported 
by  elementary  principalships , although  six  of  the  10  principalships 
were  elementary  ones.  Junior  high  schools  and  senior  high  schools 
were  nearly  even  in  the  number  of  reported  incidents,  although  one 
junior  high  and  one  senior  high,  together,  account  for  57  of  the  75 
incidents  reported  at  the  secondary  level. 

The  study  also  revealed  that  black  pupils  were  more  frequently 
involved  in  acts  of  misconduct  than  were  white  pupils.  Black  males 
were  the  chief  offenders  and  black  females  were  second.  Incidents 
involving  white  pupils  outnumbered  incidents  involving  blacks  in  only 
one  subcategory — academic  problems.  There  were  10  academic  problems 
reported.  Five  involved  white  pupils,  three  involved  black  pupils, 
and  two  were  of  a general  nature. 

Generalizations  Regarding  Teacher  Incidents 

The  major  problem  in  the  teacher  categories  was 
teacher-administrator  relations.  Nine  of  the  23  incidents  related 
to  teachers  were  in  the  teacher-administrator  subcategory.  The 
greatest  concern  of  teachers  was  the  administrators'  handling  of 
pupil  discipline.  The  chief  complaints  of  the  administrators 
regarding  teachers  were  the  teachers'  lack  of  ability  to  control 
classes  and  the  teachers'  practice  of  sending  pupils  to  the  office 
to  be  disciplined. 

In  the  teacher  categories,  there  were  more  incidents  reported 
at  the  secondary  level  than  at  the  elementary  level.  Elementary 
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teachers  were  involved  in  more  incidents  in  one  subcategory — ^teacher- 
teacher  relations. 

Generalizations  Regarding  Misoeltaneous  Incidents 

The  only  significant  aspect  of  the  miscellaneous  category  is 
that  three  of  the  five  incidents  reported  were  from  elementary 
principalships.  The  main  concerns  reflected  in  the  five  incidents 
were  of  school  board  policies  regarding  school  assignments  and  of 
anxiety  over  the  safety  and  welfare  of  children. 

Generalizations  Related  to  Administrative 
Actions  Taken  and  of  the  Perceptions 
of  Administrative  Teams  on  Success 
or  Lack  of  Success 

One  generalization  which  one  may  draw  from  an  examination  of 
the  two  preceding  chapters  is  that  the  perceptions  of  some  adminis- 
trators as  to  what  constitutes  a critical  incident  related  to 
desegregation  were  inconsistent  with  the  perceptions  of  other  adminis- 
trators. Also,  one  may  even  question  whether  or  not  many  of  the 

incidents  were  really  racial  in  origin.  For  example,  ine  incident 

* 

of  black  boys  taking  the  lunch  money  of  small  white  boys  (PPR4b)  and 
the  reported  incident  of  pushing  and  shoving  in  the  halls  (DP8e)  were 
reported  as  racial  problems  merely  because  blacks  and  whites  were 
involved.  In  many  of  the  reported  incidents,  one  would  find  it 
difficult  to  consider  the  problems  racially  oriented. 

There  was  an  overwhelming  tendency  for  administrators  to 
resort  to  punitive  actions  and  conferences  in  solving  problems, 
especially  in  the  areas  of  pupil  discipline  problems  and 
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pupil -pupil  relations.  Conferences  were  often  used  in  solving 
problems  in  the  teacher  categories  also.  Suspensions  and  other 
punitive  measures  were  the  main  courses  of  action  taken  by  the  adminis- 
trators. In  some  instances,  large  numbers  of  pupils  were  suspended 
at  one  time.  Even  in  the  conferences,  pupils  were  reminded  that  they 
might  be  suspended  or  expelled.  The  use  of  threats  and  other  coercive 
tactics  were,  generally,  the  methods  used  by  administrators,  especially 
in  dealing  with  pupil  problems.  Secondary  principal  ships  more  often 
resorted  to  punitive  measures  than  did  elementary  principal  ships. 

In  many  instances,  one  can  seriously  question  the  judgment 
of  the  administrators  regarding  their  perceptions  of  success  or  lack 
of  success  in  dealing  with  desegregation  problems.  For  the  most  part, 
principalship  teams  were  inclined  to  rate  their  attempted  solutions  to 
problems  as  successful  when  the  problem  was  solved  on  an  immediate 
basis  or  when  the  problem  did  not  come  to  their  attention  again.  In 
one  incident  (Mia),  a white  parent  withdrew  her  child  from  the  public 
schools  when  she  failed  to  persuade  the  principal  to  accept  the  pupil. 
The  principal  rated  his  actions  as  successful  because  he  upheld  the 
school  board  policy  and  the  court  order.  In  another  incident  (DPlg), 
a pupil  was  suspended  for  three  days  for  "continued  tardiness."  The 
father  felt  that  the  punishment  was  unfair  and  charged  the  adminis- 
trators with  being  prejudiced.  The  administrative  team  considered  the 
conference  with  the  father  as  successful  because  the  team  "helped  the 
father  to  understand  that,  although  rules  seem  trivial,  they  exist 
for  a purpose  and  must  be  followed." 
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There  were  very  few  principal  ship  teams  which  spoke  of 
solutions  with  more  lasting  effects  or  of  corrective  measures  to 
prevent  the  reoccurrence  of  a problem.  All  methods  used  for  solving 
problems  were  designed  to  resolve  the  crisis.  There  was  no  indication 
from  the  principalship  teams  that  the  problem  areas  were  given  any 
more  attention  than  the  attempted  solutions  reported. 

There  was  also  a tendency  for  the  principalship  teams  to 
perceive  "actions  taken"  as  meaning  the  same  as  "attempted  solutions." 
There  were  very  few  distinguishable  divisions  of  comments  related  to 
"actions  taken"  and  comments  related  to  "attempted  solutions."  There 
was  a correlation  between  punitive  "actions  taken"  and  success  in  the 
"attempted  solutions."  In  this  same  light,  "attempted  solutions" 
were  regarded  as  unsuccessful  when  courses  of  action,  other  than 
punitive,  were  taken. 

Suggestions  and  Guidelines 

The  suggestions  and  guidelines  offered  are  related  to  the 
major  problems  suggested  by  the  nature  and  scope  of  the  incidents  in 
the  pupil,  teacher,  and  miscellaneous  categories.  The  suggestions 
and  guidelines  represent  a combination  of  the  perceptions  of  the 
administrative  teams,  current  literature  in  the  area  of  school 
desegregation  and  integration,  and  the  writer's  own  opinions.  While 
the  suggestions  are  directed  toward  administrative  personnel,  they 
also  relate  some  of  the  responsibilities  of  teachers,  pupils,  and 
parents  in  helping  to  solve  the  problems  of  school  desegregation. 

The  guidelines  are  intended  to  serve  as  a complement  to  the 
suggestions. 
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General  Suggestions 

Public  school  administrators  must  know  their  school  situation 

well  enough  to  set  realistic  and  attainable  goals  for  solving  the 

many  and  complex  problems  related  to  desegregation.  The  principalship 

teams  must  be  able  to  distinguish  primary  functions  of  the  school 

from  secondary  functions.  Bash  and  Long  expressed  the  belief  that 

The  primary  function  of  education  in  a pluralistic  society  is  not 
to  solve  social  problems  which  exist  within  a white-centered 
society  containing  other  races;  rather,  the  function  of  education 
in  a democracy  is  to  provide  equal  educational  opportunities  for 
all  students  to  develop  their  intellectual  capacities  to  the 
greatest  possible  extent.  Educators  are  devoted  to  the  development 
of  quality  educational  programs  for  all  persons,  enabling  them 
ultimately  to  solve  their  own  problems  and  those  of  society.^ 

This  primary  function  must  be  clear  to  the  principal  and  he,  in  turn, 

must  make  it  clear  to  the  staff  and  the  pupils.  In  a school  beset  by 

problems  of  desegregation,  the  principal  and  his  staff  must  have 

patience,  understanding,  tolerance,  and  a sense  of  dedication  in  order 

to  plan  and  implement  a meaningful  school  program  for  all  pupils. 

Each  administrator  must  be  able  to  identify  the  problems 
in  his  own  setting  as  they  relate  to  his  staff  and  pupil  population. 
Although  much  can  be  gained  from  studying  other  situations,  no  two 
situations  are  enough  alike  so  that  the  same  problem-solving  methods 
are  suitable  for  both.  Just  as  schools  are  different,  administrators 
are  also  different.  The  perceptions  and  judgments  of  administrative 
teams  vary  in  the  recognition  of  problems  and  in  the  solutions  to 
problems.  The  study  supports  this  fact.  Some  administrators  reported 


^Bash  and  Long,  p.  7. 
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that  the  school  programs  had  been  greatly  affected  by  pupil  disorders. 
On  the  other  hand,  some  admitted  that  they  had  few  or  no  problems. 

Some  incidents  may  have  been  viewed  as  racial  in  the  judgment  of  one 
administrator  and  not  racial  in  the  eyes  of  another.  The  point  to 
be  made  is  that  it  is  almost  impossible  to  prescribe  a cure-all  for 
solving  the  problems  of  schools  facing  rapid  desegregation.  It  is 
equally  difficult  to  suggest  a course  of  action  for  administrative 
teams . 

The  principal  and  his  staff  must  survey  their  own  attitudes 

and  beliefs;  their  own  capabilities  and  limitations;  and  their  own 

perceptions  and  understandings  before  they  can,  effectively,  administer 

a school  in  a period  of  rapid  desegregation.  The  success  of  any 

desegregation  plan  depends  heavily  on  the  attitude  of  the  principal 

and  his  staff.  Bash  and  Long  said: 

At  the  local  level,  the  school  principal  is  the  key  personnel  in 
the  implementation  of  the  decision  by  the  school  board  to 
desegregate  the  schools.  He  sets  the  tone  for  the  school. 2 

The  principal  sets  the  tone  for  teachers,  pupils,  and  parents.  He 

and  his  staff  must  project  an  image  of  competence,  fairness,  and 

dedication  to  the  task  of  educating  youngsters. 

The  school  cannot  solve  the  problems  of  desegregation  alone. 

The  task  requires  some  outside  help  in  the  form  of  some  kind  of  human 
relations  group.  Many  school  systems  have  such  a group  at  the 
district  level,  but  one  is  needed  at  the  building  level.  Every  school 
facing  desegregation  problems  should  have  a group  comprised  of 
administrators,  teachers,  pupils,  and  parents.  A human  relations 


^Bash  and  Long,  op.  cit.j  p.  7. 


- 121 


group  at  the  district  level  cannot,  effectively,  deal  with  problems 
of  every  school.  They  cannot  always  be  where  they  are  needed  at  a 
given  time.  The  idea  of  having  persons  more  directly  involved  in  the 
school  and  its  problems  seems  more  reasonable.  There  is  a need  for 
a county  or  district  human  relations  group  which  may  have  broader 
experiences  and  more  training  than  such  a group  at  the  building  level; 
but,  there  should  be  a human  relations  group  at  the  building  level. 

Principalship  teams  should  develop  some  means  of  assessing 
temporary  and  prevailing  attitudes  and  feelings  of  teachers  and 
pupils.  The  administration  needs  to  be  able  to  anticipate,  to  some 
degree,  the  impact  and  the  effect  which  certain  decisions  would  have 
on  the  staff  and  the  pupils.  The  administrative  team,  then,  must  be 
desegregated  so  that  different  points  of  view  can  be  presented.  The 
administrative  unit  at  the  district  level  must  make  sure  that  the 
administrative  team  at  the  building  level  is  desegregated. 

The  last  general  suggestion  is  that  administrators  at  the 
district  level  should  be  extremely  sensitive  in  the  placement  of 
personnel  having  special  talents  in  the  area  of  intergroup  relations 
so  that  their  talents  may  be  utilized.  Bash  and  Morris^  felt  that 
faculty  and  staff  should  be  assigned  to  positions  and  schools  which 
have  specific  needs  in  terms  of  the  individual's  professional 

3James  Bash  and  Thomas  Morris,  "Suggested  Steps  for  Effective 
Faculty  Desegregation,"  Practices  and  Patterns  of  Faculty  Desegregation^ 
Members  of  the  Commission  on  Education,  Human  Rights,  and  Responsi- 
bilities (Bloomington,  Indiana;  Phi  Delta  Kappa,  1967),  p.  22. 
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capabilities  to  meet  the  needs.  There  are  personnel  whose  talents 
are  not  being  used  wisely.  In  a troubled  situation,  there  should  be 
a continuous  evaluation  of  certifications,  qualifications,  and  special 
talents  of  the  personnel  within  a system.  One  or  two  well-placed 
people,  even  on  a temporary  basis,  could  mean  the  difference  between 
chaos  and  peace. 

Suggestions  Regarding  Pupil  Problems 

The  statement  that,  "the  kids  would  get  along  fine  if  the 
grownups  would  leave  them  alone"  has  some  truth  in  it,  but  it  is  not 
altogether  true.  There  are  definite  problems  between  black  pupils 
and  white  pupils  and  these  problems  manifest  themselves  in  the  school 
and  in  the  community.  Christopher  Fearon,  in  speaking  of  the  duty 
of  administrators  during  campus  disorders,  said,  "We  start  with  the 
premise  that  there  is  a useful  analogy  between  urban  and  campus 
disorders. The  disorders  on  campus  are  sparked  by  many  of  the  same 
conditions  and  problems  which  exist  in  the  community.  The  principalship 
needs  to  know  some  of  the  basic  issues  of  the  white  community  and  of 
the  black  community.  There  should  be  a continuous  monitoring  of  the 
attitudes,  the  frustrations , and  the  resentments  so  that  they  can  be 
neutralized  when  possible. 

Many  of  the  incidents  reported  in  this  study  were  incidents 
of  fighting,  campus  disturbances,  and  acts  of  misconduct.  Most  of 
these  acts  were  committed  by  black  pupils.  Black  pupils  have  come  to 

‘'Christopher  Fearon,  "Campus  Protest  and  the  Administrator,"  National 
Association  of  Secondary  School  Principals  Bulletin  53(September , 1969), 
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resent  what  they  feel  is  the  white  man's  power  and  dominance.  Their 
feelings  are  not  only  directed  at  the  so-called  white  power  structure; 
but,  also,  at  their  white  counterparts  who  are  projected  as  potential 
enemi es . 


The  reasons  blacks  have  become  hostile,  aggressive,  and 

abusive  to  whites,  and  to  other  blacks  for  that  matter,  are  many  and 

varied.  A part  of  the  answer  may  be  in  these  excerpts  from  "Whup  Your 

Ass"  by  Gary  Margolis  of  the  State  University  of  New  York. 

Black  kids  fight.  You  have  to.  It  tells  you  who  you  are.  Having 
your  face  messed  up  keeps  you  away  from  some,  lets  you  jump  on 
others,  but  most  important,  points  out  your  friends,  who  you  can 
count  on. 

Black  kids  don't  fight.  You  talk  a lot  about  it.  It's  a way  you 
can  promise  yourself  a future.  If  you  don't  get  off  me.  I'm  going 
to  kick  your  ass.  It's  one  limit  you  know  how  far  you  can  push, 
just  by  using  your  mouth  . . . fighting  good  is  talking  good,  and 
both  are  as  good  as  dancing.  If  you  can  do  all  three,  you're  not 
a lame. 

Black  is. 

Except  when  you  go  to  see  your  guidance  counselor.  Then  he  talks 
about  identity  and  how  do  you  feel  and  does  your  mother  fight 
with  the  man,  when  it  really  don't  make  you  no  difference. 

If  you  fight,  you  don't  have  to  think  when  your  counselor  asks  you 
do  you  know  what  it  means  to  get  expelled.  You  get  sent  out, 
that's  all,  and  when  you  get  back,  the  counselor  writes  new 
teachers  on  your  schedule  card. 

Mamma  tells  you  don't  let  nobody  push  you  around. 

The  bus  driver  tells  you  to  get  your  black  ass  away  from  the  door. 
So  you  start  pushing  and  shoving  the  kids  to  get  out  of  the  way. 

And  you're  messing  up  again.  . . .5 


^Gary  Margolis,  "Whup  Your  Ass,"  Counselor  Education  and  Supervision 
9(Fall,  1969),  63. 
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Other  answers  may  lie  in  the  move  towards  black  separatism.  Blacks 
are  searching  for  historical  roots;  they  are  striving  for  identity; 
they  are  rejecting  the  idea  of  accepting  the  white  culture  as  their 
own.  George  Rhodes,  Jr.  ,6  expressed  the  idea  that  black  separatism 
may  be  an  attempt  to  make  white  people  feel  threatened.  In  some 
instances,  blacks  may  even  reflect  a reluctance  to  compete  with  whites. 
Rhodes  also  felt  that  the  administrator  must  operate  the  school, 
dealing  with  students  as  they  are — not  as  he  would  like  for  them  to 
be.  Administrators  need  to  develop  objectives  designed  to  dispel 
mistrust,  hatred,  and  misunderstandings  which  exist  between  blacks 
and  whites . 

Administrative  teams  must  be  aware  of  the  kinds  of  barriers 
which  can  exist  between  blacks  and  whites  in  newly  desegregated 
schools.  School  traditions  peculiar  to  formerly  all-white  or  formerly 
all-black  schools  can  cause  problems.  Many  blacks  have  negative 
feelings  about  symbols,  such  as  the  rebel  flag,  which  remind  them  of 
the  injustices  of  slavery  and  segregation.  Whites  have  difficulty  in 
understanding  or  appreciating  the  move  towards  "blackness"  that  is 
very  evident  in  many  formerly  all-black  schools.  These  conflicts  are 
compounded  by  the  obvious  gaps  in  academic  achievement  between  some 
blacks  and  whites.  Extra-curricular  and  social  activities  also  become 
a problem  in  a newly  desegregated  school. 

Principal  ship  teams  must  be  especially  aware  of  the  kinds 
of  things  which  can  agitate  the  feelings  of  blacks.  Black  pride  is 

^George  Rhodes,  Jr.,  makes  these  points  in  "Can  White  Educators  Meet 
the  Needs  of  Black  Students?"  Nation's  Schools  87(April,  1971),  16  bv 
Aaron  Cohodes.  ^ 
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something  of  which  administrators  must  know  and  for  which  they  must 
have  respect.  All  of  this  is  not  to  suggest  that  administrators  pamper 
blacks.  It  is  to  suggest  that,  since  the  problems  are,  basically, 
with  blacks,  the  solutions  to  many  of  the  problems  should  be  in  that 
direction.  Although  the  problems  of  whites  are  not  as  evident  as 
those  of  blacks,  there  must  be  an  attempt  to  uncover  some  of  the 
dissatisfactions,  fears,  and  desires  of  whites  as  they  interact  with 
blacks.  Ideally,  the  problems  of  desegregation  must  be  viewed, 
eventually,  as  not  related  to  any  particular  race. 

The  study  also  revealed  that  suspensions  have  not  been  a 
deterrent  in  solving  problems.  Other  drastic  actions  have  not  been 
effective  on  a long-term  basis.  Other  means  of  disciplining  pupils 
must  be  utilized  to  bring  about  behavioral  changes  in  pupil  attitudes 
and  actions.  Techniques  for  control ing  campus  disorders,  before  and 
after  they  start,  must  be  devised  and  implemented  by  school  personnel. 
The  police  department  should  be  called,  however,  in  cases  of  a riot; 
but  internal  control  seems  more  desirable  in  small-scale  disturbances. 

In  this  same  light,  blacks  have  certain  feelings  about  the  police 
that  white  administrators  must  understand.  This  is  best  expressed  by 
Fearon^  in  "Campus  Protest  and  the  Administrator."  He  relates  that  a 
report  (the  Kerner  Report)  showed  that  police  incidents  triggered  12 
out  of  24  of  the  major  urban  disorders  studied.  He  also  reported  that 
the  coincidental  appearance  of  a police  car  almost  ended  a meeting  of 
dissidents  and  the  administration  at  White  Plains  High  School  in 


’^Fearon,  p.  30. 
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White  Plains,  New  York.  Of  course,  the  desirable  thing  is  to  prevent 
the  disturbances  from  occurring  by  anticipating  those  situations  and 
incidents  which  could  cause  a disturbance. 

Finally,  there  is  a need  for  more  pupil  participation  in 
helping  to  solve  problems  of  desegregation  from  black  pupils  and  white 
pupils.  Pupils  have  surprisingly  good  insight  and  they  usually  know 
the  real  source  of  the  problem.  They  could  be  an  invaluable  aid  to  a 
principalship  who  used  them  wisely.  After  all,  most  of  the  problems 
of  desegregation  are  theirs. 

Suggestions  Regarding  Teacher  Problems 

Craig  and  Henry, ^ in  "Teachers'  Fears  and  Problems  in  Newly 
Integrated  Schools,"  contend  that  many  problems  faced  by  teachers  are 
real,  while  many  others  are  more  imagination  and  anticipation  than 
actual  experience.  Teachers  do  have  their  fears  and  problems  and, 
consequently,  need  some  of  the  same  considerations  given  to  pupils. 

The  black  teacher's  education  does  not  release  her  from  all  of  the 
nuances  of  her  culture.  White  teachers  are  not  free  from  all  of  their 
misconceptions  of  blacks.  Just  recognizing  these  facts  is  a good 
first  step  for  an  administrator. 

One  of  the  major  problems  of  teachers,  that  of  dissatisfaction 
with  administrators'  handling  of  pupil  discipline  problems,  gives  an 
indication  that  teachers  need  to  become  more  involved  in  the  problems 
of  desegregation.  Craig  and  Henry  felt  that  administrators  "...  could 
profit  from  discussions  with  the  faculty  about  anticipated  problems. 
Discussing  these  situations  may  help  prevent  their  actual  occurrence."^ 


®Craig  and  Henry,  p.  546. 
^Craig  and  Henry,  p.  547. 
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Teachers  should  be  informed  of  objectives  and  procedures  for 
desegregating  a school.  Bash  and  Morris^°  felt  that  all  staff  and 
faculty  should  be  given  a statement  for  accomplishing  the  desegregation 
of  faculties  and  be  provided  with  a review  of  past  practices  and 
policies  in  order  to  identify  discriminatory  procedures  with  a view 
towards  eliminating  them.  Teacher  problems  with  pupils  which,  in 
some  cases,  give  rise  to  problems  with  administrators  can  be  reduced 
if  teachers  are  kept  informed  of  the  total  school  situation  regarding 
desegregation. 

The  problems  that  teachers  have  with  other  teachers  are 
characterized  by  fears  of  professional  and  social  acceptance.  White 
teachers  often  question  the  abilities  of  black  teachers.  Black 
teachers,  on  the  other  hand,  feel  that  white  teachers  are  insincere 
about  their  concern  for  black  pupils.  The  problem  of  suspicion, 
doubt,  and  jealousies  interfering  with  the  professional  and  inter- 
personal relations  of  black  teachers  and  white  teachers  is  difficult 
to  overcome.  The  principal  has  to  provide  the  kind  of  leadership 
which  promotes  an  atmosphere  of  confidence  and  good  will  among  his 
teachers.  Teachers  should  be  encouraged  to  join  with  the  administration 
in  dealing  with  the  problems  of  desegregation. 

Teachers  are  professionals  and  they  should  get  a chance  to 
prove  it.  Black  teachers  and  white  teachers  should  get  a chance  to 
work  together  in  teams  to  promote  better  relations.  School -sponsored 
workshops  can  be  planned  and  organized  by  teachers  and  the 


^°Bash  and  Morris,  pp.  21-2. 
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administration  to  discuss  the  many  problems  of  the  school  and  to 
devise  ways  to  resolve  them.  Carefully  planned  activities  for  teachers 
which  can  help  to  eliminate  their  fears  and  anxieties  are  necessary 
for  an  improved  school  climate  for  teachers  and  pupils. 

Suggestions  Regarding  Misoettaneous  Problems 

The  school  principal  has  the  legal  responsibility  of  carrying 
out  the  school  board's  plans  for  desegretiation , but  he  must  use  his 
own  discretion  and  diplomacy  when  confronted  with  an  angry  parent. 

The  white  parent  who  questions  the  quality  of  a formerly  all -black 
school  feels  that  he  has  legitimate  concerns.  The  administrative  team 
must  be  ready  to  answer  questions  and  willing  to  discuss  the  issues 
with  the  parents.  The  black  parent  who  feels  that  his  child's  school 
projects  a racist  attitude  must  be  convinced  that  his  child  will  be 
treated  fairly.  The  principal  cannot  be  content  with  just  the 
management  of  a school.  He  must  provide  the  overall  leadership  for 
human  relations,  curriculum  development,  and  decision  making.  The 
influence  of  the  administration  must  be  felt  among  the  pupils,  teachers, 
and  parents  of  a school  community. 

Guide  lines 

The  guidelines  which  follow  are  both  general  and  specific  in 
nature.  They  are,  principally,  derived  from  the  suggestions  offered. 

1.  Where  schools  are  rapidly  desegregating,  building-level 

administrative  personnel  must  be  prepared  to  accept  the  fact 
that  there  will  be  numerous  problems  in  the  areas  of  pupil 
discipline,  pupil-pupil  relations,  pupil-teacher  relations, 
and  teacher-administrator  relations. 
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2.  Administrative  teams  should  establish  realistic  and 
attainable  goals  which  are  in  keeping  with  school  board 
policies  and  regulations  regarding  school  desegregation. 

3.  Administrative  teams  should  develop  a flexible 
problems-solutions  model  for  dealing  with  desegregation, which 
has  built-in  anticipatory  and  change  features. 

4.  Administrative  teams  should  devise  plans  to  increase  the 
internal  effort  toward  control ing  campus  disorders.  The 
police  should  be  called  only  when  it  is  evident  that  a 
full-scale  riot  is  imminent. 

5.  If  long-term  solutions  are  to  be  expected  in  the  areas  of 
pupil  discipline  and  campus  disorders,  administrators  must 
place  less  emphasis  on  punitive  measures  to  resolve  these 
problems  and  rely  more  on  cooperative  approaches  which  will 
bring  about  behavioral  changes. 

6.  Administrators  must  plan  strategies  which  will  produce 
immediate  and  long-range  solutions  to  the  major  desegregation 
problems. 

7.  Administrative  teams  should  solicit  the  aid  of  pupils, 
teachers,  and  parents  in  identifying  the  problems  of  the 
school  and  community  environment. 

8.  There  should  be  a desegregated  human  relations  organization 
at  the  building  level  comprised  of  pupils,  teachers,  adminis- 
trators, and  parents.  This  group  should  work  in  connection 
with  the  district-level  human  relations  committee. 

9.  Administrative  teams  should  encourage  free  expression  by  all 
pupils  within  the  context  of  school  policies  and  regulations. 

10.  Administrative  teams  should  make  sure  that  all  pupil 
activities  are  open  to  all  pupils  and  that  the  activities 
are  designed  to  promote  and  encourage  participation  by  all 
pupils . 

11.  The  talents  and  abilities  of  school  personnel  should  be 
assessed  at  regular  intervals  so  that  recommendations  can  be 
made  for  placing  personnel  in  positions  which  can  best 
utilize  their  talents. 

12.  Administrative  teams  should  help  to  promote  a spirit  of 
cooperativeness  among  teachers  through  team  teaching, 
cooperative  planning,  advisory  groups,  and  school -sponsored 
workshops. 

13.  The  administrative  team  should  work  together  to  promote  good 
human  relations  in  the  school  and  the  community. 


CHAPTER  V 
SUMMARY 


This  study  was  concerned  with  identifying  critical  problems 
of  administrative  teams  relative  to  rapid  desegregation  of  pupils 
and  staff  in  10  selected  urban  schools.  Specifically,  the  study 
was  designed  to  answer  the  following  questions: 

1.  What  do  administrative  teams  (principals,  assistant 
principals,  curriculum  assistants,  administrative 
assistants,  and  deans)  perceive  to  be  the  most  significant 
problems  in  the  desegregation  of  a school  where  the 
acceptable  ratio  of  pupils  and  staff  was  accomplished  by 

a large  influx  of  blacks  to  a predominantly  white  school? 
By  a large  influx  of  whites  to  a predominantly  black 
school? 

2.  What  solutions  were  attempted  by  the  teams  in  dealing  with 
the  problems  identified  in  question  number  one? 

3.  What  were  the  perceptions  of  the  administrative  teams 
regarding  the  relative  success  or  lack  of  success  in  the 
solutions  attempted? 

4.  What  guidelines  could  be  logically  derived  in  regard  to 
problems  which  would  most  likely  occur  in  pupil  and  staff 
desegregation  and  what  are  the  key  considerations  in  the 
solution  of  these  problems? 

Two  senior  high  schools,  two  junior  high  schools,  and  six 
elementary  schools  were  selected  using  the  following  criteria: 

1.  Each  school  was  in  an  urban  setting  in  an  area  which  had 
been  identified  by  the  county  school  system  as  a potential 
fast-changing  area  from  white  to  black. 

2.  Each  school,  with  one  exception,  had  experienced  at  least 
a 20  percent  increase  in  the  ratio  of  black  pupils  in  a 
formerly  all-white  or  predominantly  white  school  or  at 
least  a 20  percent  increase  in  the  ratio  of  white  pupils 
in  a formerly  all -black  or  predominantly  black  school  from 
1969-1972. 
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3.  Each  school,  with  one  exception,  had  experienced  at  least 
a 20  percent  increase  in  the  ratio  of  black  teachers  on  a 
formerly  all-white  or  predominantly  white  staff  or  at 
least  a 20  percent  increase  in  the  ratio  of  white  teachers 
on  a formerly  all -black  or  predominantly  black  staff  from 
1969-1972. 

The  one  exception  had  a 7 percent  increase  in  the  ratio  of  black 
pupils  and  a 7 percent  increase  in  the  ratio  of  black  teachers  from 
1969-1972. 

The  data  were  gathered  using  an  adaptation  of  the  Critical 
Incident  Technique.  Data  were  provided  by  27  persons  representing 
a total  of  10  principalship  teams.  Incidents  were  recorded  from 
interviews  with  individuals  of  the  teams  and  with  entire  administrative 
teams.  There  was  a total  of  123  incidents  reported — 95  incidents, 

23  teacher  incidents,  and  five  miscellaneous  incidents. 

The  first  step  in  analyzing  the  data  was  to  categorize  the 
data  as  incidents  related  to  pupils  and  incidents  related  to  teachers. 

It  was  necessary  to  develop  a miscellaneous  category,  also.  The 
incidents  related  to  pupils  were  further  categorized  into  discipline 
problems,  pupil-pupil  relations,  pupil -teacher  relations,  and 
academic  problems.  The  teacher  subcategories  were  teacher-administrator 
relations,  teacher-teacher  relations,  and  professionalism.  The 
miscellaneous  category  was  included  in  the  teacher  incidents.  The 
data  were  also  categorized  by  school  levels — senior  high,  junior 
high,  and  elementary. 

Elementary  principal  ships  reported  three  of  the  five 
miscellaneous  incidents.  The  major  concern  in  this  category  was  the 
safety  and  welfare  of  elementary  children  and  parental  concern 
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over  school  assignments.  Administrators  perceived  their  actions 
as  successful  only  two  out  of  five  times. 

The  generalizations  of  the  study  related  to  the  pupil,  teacher, 
and  miscellaneous  categories  and  to  the  actions  and  perceptions  of 
the  administrative  teams.  The  major  generalizations  were  as  follows: 

1.  Discipline  was  the  major  pupil  problem  related  to  rapid 
desegregation. 

2.  Teacher-administrator  problems  were  the  major  problems 
related  to  teachers. 

3.  Black  males  were  the  chief  offenders  in  the  area  of  pupil 
disci  pi ine. 

4.  The  major  pupil  problems — discipline,  pupil-pupil,  and 
pupil -teacher — concentrated  in  the  secondary  schools. 

5.  Administrative  teams  were  inclined  to  rate  their  actions  as 
successful  when  the  problem(s)  was  solved  on  an  immediate 
basis  or  when  the  problem  did  not  come  to  their  attention 
again. 

6.  Most  principal  ships,  especially  secondary,  resorted  to 
stiff  punitive  measures  in  dealing  with  pupil  problems. 

The  suggestions  and  guidelines  were  derived  from  the  data, 
the  related  literature,  and  the  writer's  own  perceptions.  The 
suggestions  generally  related  to  developing  a rationale  for  dealing 
with  the  major  pupil  and  teacher  problems  related  to  rapid 
desegregation.  Suggestions  were  directed  toward  administrators , 
but  related  some  of  the  responsibilities  of  pupils,  teachers,  and 
parents  in  the  desegregation  effort. 

Specifically,  the  suggestions  and  guidelines  related  some 
key  considerations  for  dealing  with  desegregation  problems.  Summarily, 
they  are: 
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1.  The  administrator  should  know  his  school  and  community 
and  develop  real  and  attainable  goals  for  his  pupils  and 
staff. 

2.  Each  school  should  have  a human  relations  group  comprised 
of  administrators,  teachers,  pupils,  and  parents  to  work 

in  connection  with  the  human  relations  group  at  the  district 
level . 

3.  There  should  be  a continuous  assessing  of  pupil,  teacher, 
and  community  attitudes. 

4.  Administrators  should  work  to  dispel  mistrust,  hatred,  and 
misunderstanding. 

5.  Administrators  should  learn  more  of  the  black  problem  and 
the  problems  of  low  socio-economic  groups. 

6.  Administrators  should  try  to  maintain  a good  campus  climate 
and  should  try  to  remove  the  barriers  which  prevent  a good 
cl imate. 

7.  Administrators  must  seek  long-term  solutions  to  problems 
of  desegregation  and  resort  less  to  punitive  actions. 

8.  Administrators  should  promote  active  participation  of  pupils, 
teachers,  and  the  community  in  school  affairs. 

9.  Administrators  must  provide  the  overall  leadership  for 
human  relations  and  decision  making. 

The  guidelines,  hopefully,  give  a conceptual  framework  for 
dealing  with  the  problems  of  rapid  desegregation. 


APPENDIX 

INSTRUMENT  USED  FOR  THE  STUDY 

Confidential:  Do  not  mention  names  or  otherwise  identify  persons  in 

this  report. 


Critical  Incidents  Related 
to 

Pupil  and  Staff  Desegregation 


(Circle 

one  in  each  line.) 

School : 

Elementary 

Junior  High 

Senior  High 

Person  Reporting: 

Principal 

Asst.  Prin.  Dean 

Curriculum  Asst. 

Re: 

Pupil 

Staff 

Other 

1.  Briefly  state  a critical  incident  or  situation  with  a member  of 
the  faculty  or  staff  or  a student  as  it  relates  to  school 
desegregation  which  was  serious  enough  to  require  your  attention 
or  a conference  with  the  individual (s) . 


2.  What  was  your  specific  action  in  the  situation? 


3.  What  was  the  result  of  your  action? 


4.  Were  your  actions  and/or  results  successful  or  unsuccessful? 
Why?  (your  evaluation) 
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